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Introduction

¶1 In 2008, Law Library Journal published an annotated bibliography that com-
piled scholarship examining the impact of technology on law schools and legal 
education between 2001 and 2008.1 That bibliography is supplemented here, with 
annotations of scholarship published in the United States and other countries 
between 2008 and 2019. Included are articles, commentaries, conference papers, 
essays, books, and book chapters addressing one or more of nine main categories 
into which the bibliography is organized: communications technologies, curricu-
lum, information technology, instructional methods and technology, law schools, 
mobile technology, pedagogy, the impact of technology on the future of legal edu-
cation, and miscellaneous.

¶2 Organizing the material into categories was more challenging than in previ-
ous years. As the use of technology in legal education has become increasingly 
sophisticated, so has the scholarship discussing it. Early articles reported on dis-
crete topics that were easy to classify, such as communicating by listservs, email, 
and threaded discussions; assigning tutorials; and automating administrative tasks 
in clinics. Today, however, courses use and blend multiple technologies, including 
virtual learning environments, multimedia features embedded in video lectures 
and electronic texts, and platforms for cross-border teaching. The corresponding 
scholarship is rich and textured, and often does not fall neatly into discrete 
categories. 

¶3 Within each category and subcategory, entries are organized alphabetically 
by author and cross-referenced when appropriate. Accompanying each entry is a 
summary of the subject matter or central points discussed in the article, and any 
additional features of interest, such as appendices, graphics, bibliographies, and 
hyperlinks.

¶4 Relevant material was identified by conducting searches of Westlaw; Lexis-
Nexis; HeinOnline’s Law Journal Library; Berkeley Electronic Press (bepress);2 the 
Social Science Research Network (SSRN), which provides repository services for 

 1. Pearl Goldman, Legal Education and Technology II: An Annotated Bibliography, 100 Law 
Libr. J. 415, 2008 Law Libr. J. 22.
 2. The Berkeley Electronic Press (bepress) publishes several journals and provides an open 
access online repository for scholarly working papers, preprints, and forthcoming papers in various 
disciplines, including law. The bepress Legal Repository is located at http://law.bepress.com/repository 
[https://perma.cc/C877-HPGD]. 
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several disciplines, including law through the Legal Scholarship Network;3 and 
Google Scholar.4 Review of citations in the footnotes of works abstracted yielded 
additional materials, as did the use of KeyCite and Shepard’s Citations.

¶5 Finally, although the goal was to produce a comprehensive bibliography 
within the subject area and time frame, noteworthy pieces may have been omitted 
unintentionally. The author regrets such omissions and invites readers to submit 
citations to relevant work for possible inclusion in a future supplement. This bibli-
ography is current as of August 28, 2018.5

Acronyms and Abbreviations

AALS Association of American Law Schools
ABA American Bar Association
AI Artificial intelligence
ALTA Australasian Law Teachers Association
ARS Audience response systems
BAILII British and Irish Legal Information Institute
bepress Berkeley Electronic Press
BILETA British and Irish Law, Education, and Technology Association
CAI Computer-assisted instruction
CAL Computer-assisted learning
CALI Computer-assisted legal instruction
CALR Computer-assisted legal research
CLE Continuing legal education
CMC Computer-mediated communication
CRS Classroom response system
CT Communications technology
CUNY City University of New York
DE Distance education
DL Distance learning
FSU Florida State University
GSU Georgia State University
HKU Hong Kong University Faculty of Law
ICODR International Competition for Online Dispute Resolution

 3. SSRN is an online repository dedicated to the rapid dissemination of scholarly research in the 
social sciences and humanities, including law. See Social Science Research Network (SSRN), http://
www.ssrn.com [https://perma.cc/2N74-962N]. SSRN Legal Scholarship Network is located at https://
www.ssrn.com/en/index.cfm/lsn/ [https://perma.cc/5Z6T-27WJ]. 
 4. Google Scholar, http://scholar.google.com [https://perma.cc/P5WR-ZQHU], searches a 
range of scholarly publications in several disciplines worldwide. 
 5. Editor’s note: Some entries postdate August 28, 2018, because they were originally prepub-
lished versions that have subsequently been updated or published in final form.
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ICT Information and communications technology
IT Information technology
ITS Intelligent tutoring system
LARGO Legal argument graph observer
LEDA Legal education document archive
LII Legal Information Institute
LRW Legal research and writing
LSAT Law School Admission Test
LSN Legal Scholarship Network
MOOC Massive open online course
NYLS New York Law School
ODR Online dispute resolution
OWL Open web lecture
PT Presentation technology
QUT Queensland University of Technology School of Law
SIMPLE Simulated professional learning environment
SSRN Social Science Research Network
UWA University of Western Australia
UWS University of Western Sydney School of Law
VLE Virtual learning environment
VRS Voice recognition software
WSU Western Sydney University

Communications Technology6

Balsam, Jodi S. “Law Blogging Engages Students in Writing That Connects Theory 
to Practice and Develops Professional Identity.” Perspectives: Teaching Legal 
Research and Writing 23, no. 2 (Summer 2015): 145–51. 

Students in Balsam’s sports law class were asked to research and author a blog 
entry about a current issue in sports law. The assignment sought to engage stu-
dents in the practical application of doctrine and to heighten their appreciation of 
the need to maintain current awareness of legal issues. The author discusses the 
assignment instructions, requirements, and learning outcomes, and includes her 
blog post style guide and assessment rubric. 

 6. Communications technology includes the use of computers to transmit and receive mes-
sages, documents, and information, and to engage in discussions with others. See Richard Susskind, 
The Future of Law: Facing the Challenges of Information Technology 152–54 (1996). The 
articles in this section discuss the use of email, blogs and microblogs, podcasts, chats, electronic 
discussion lists, and electronic conferencing in legal education.
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Calleros, Charles. “Traditional Office Memoranda and E-mail Memos, in Practice 
and in the First Semester.” Perspectives: Teaching Legal Research & Writing 21, 
no. 2 (Spring 2013): 105–14. 

Calleros proposes adapting legal writing curricula to mobile technologies, such as 
smartphones and similar hand-held devices. Acknowledging that the traditional 
memorandum of law is a superior teaching tool, he argues that first-year LRW 
courses should also assign shorter follow-up memos that fit comfortably within an 
email, are easily read on a hand-held screen, and employ any streamlined format 
appropriate to the assignment. Appendices include sample email memos. 

Dagilyte, Egle. “Law Blogging with Formative Peer-Assessment: Improving Stu-
dents’ Writing, Digital Skills and Assessment Literacy.” ZDRW Zeitschrift für 
Didaktik der Rechtswissenschaft (Journal of Teaching of Law) 3, no. 1 (2016): 
71–82, http://ssrn.com/abstract=2775322 [https://perma.cc/YCS7-8DYC].  

Dagilyte shares her experience teaching law blogging with formative peer assess-
ment at Buckinghamshire New University. She argues that blogging helps law 
students develop skills sought by employers, including LRW and IT literacy. She 
also discusses the learning and assessment challenges encountered and suggests 
ways to overcome them. Finally, she concludes that law blogging can motivate 
students to write better, to express their ideas to a wider audience, to increase their 
self-autonomy, and to develop critical thinking.

Fershee, Kendra Huard. “The New Legal Writing: The Importance of Teaching Law 
Students How to Use E-Mail Professionally.” Maryland Law Review Endnotes 
71, no. 1 (2011): 1–19. 

In spite of the rise of electronic communication in law practice, most students first 
learn to use email informally. For this reason, the author argues that legal writing 
classes must include instruction on email form and style in a professional context. 
She recommends that such instruction include examples of good and bad email 
techniques, address tone and grammar issues commonly occurring in email com-
munications, and offer students an opportunity to practice. 

Gallacher, Ian. “Talking in the Dark: Using Technology for Basic Academic Sup-
port.” Learning Curve Newsletter 2012, http://ssrn.com/abstract=2146236 
[https://perma.cc/Z2TS-GF7B]. 

In this brief article, Gallacher discusses the preparation and use of podcasts and 
video tutorials as an alternate method of reinforcing fundamental course con-
cepts. He recommends using these technologies to communicate with students 
who are too shy for face-to-face contact and to address student concerns when a 
faculty member is unavailable to answer questions in person or by email. 

Galloway, Kate, Kristoffer Greaves, and Melissa Castan. “Interconnectedness, Mul-
tiplexity and the Global Student: The Role of Blogging and Micro Blogging in 
Opening Students’ Horizons.” Journal of the Australasian Law Teachers Associa-
tion 5, nos. 1–2 (2012): 177–88. 

The authors suggest that blogging and microblogging can serve as educational 
tools for exchange, discussion, and collaboration beyond traditional law school 
classrooms and print media, enhancing learning while encouraging isolated stu-
dents to interact with others. Using case studies of their own experiences, they 
conclude that these tools can open up a more engaged professional community for 
law professors and students, beginning with their first-year experience through to 
law practice and continuing professional development.  
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Gatewood, Kelly, and Christy L. Hutchison. “Podcasting for Business Law Teach-
ers.” Midwest Law Journal 22, no. 4 (2008): 103–13. 

This article discusses the use of podcasts for teaching and professional develop-
ment. The authors explain how to find, download, and use podcasts as a supple-
mentary teaching tool. They also provide suggestions for integrating them into 
active learning exercises and for creating individualized professional development 
opportunities. The article concludes with a list of law-related podcast producers 
and websites and detailed instructions for creating and publishing a podcast.

Gervassis, Nicholas J., and Panagia Voyatzis. “Back to (Con)textuality: Using Chat 
Services to Teach Legal Reasoning.” European Journal of Law and Technology 
8, no. 1 (2017), http://ejlt.org/article/view/550/721 [https://perma.cc/UDH4 
-7SDB]. 

In the United Kingdom, Plymouth Law School teaches legal reasoning via the 
“Virtual Court,” a technology-enhanced experiential learning environment. An 
online chat service is used for discussions between defense and prosecution law-
yers and between judges, for opening and closing statements, and for delivery of 
judgments. The authors review the program and suggest improvements, propos-
ing that the Virtual Court be developed into a cross-platform application that 
would run on mobile devices and be suitable for any law course.

Greaves, Kristoffer, and Julianne Lynch. “Is the Lecturer in the Room? A Study of 
Student Satisfaction with Online Discussion in Practical Legal Training.” Legal 
Education Review 22, no. 1 (2012): 147–75. 

A survey of student satisfaction with online discussions in practical legal train-
ing programs in Australia revealed that more than half of the respondents were 
dissatisfied with the online discussions as a learning experience. In this regard, 
satisfaction was most closely associated with the quality and timeliness of the pro-
fessor’s participation in the discussions. The authors describe the implications of 
the study and call for further research into improving the role of faculty in online 
discussions while keeping them learner-centered. 

Hazelwood, Kristin J. “Technology and Client Communications: Preparing Law 
Students and New Lawyers to Make Choices that Comply with the Ethical 
Duties of Confidentiality, Competence, and Communication.” Mississippi Law 
Journal 83, no. 2 (2014): 245–91. 

After examining the ABA rules regarding technology and client communication, 
the author argues that legal writing professors and supervising attorneys have a 
responsibility to educate law students and mentees about when and how to use 
technology when engaging in client communications.

Kleefeld, John C., and Michaela Keet. “Getting Real: Enhancing the Acquisition 
of Negotiation Skills Through a Simulated Email Transaction.” Journal of 
Arbitration and Mediation 2 (2011): 23–52. 

See infra p. 353.
Kristl, Kenneth. “Learning Law While Walking the Dog: The Pedagogical Potential 

of Podcasting.” Widener Law School Legal Studies Research Paper No. 12-09, 
Wilmington, DE, 2012, http://ssrn.com/abstract=2012043 [https://perma.cc 
/RM6E-9RMN]. 

Kristl argues that the coverage and time constraints imposed by traditional class-
room instruction impede learning for students who are unfocused, are unable 
to process large cognitive loads, or lack organizing schemata. He explains how 
podcasting allows students to listen repeatedly, to control the pace of learning, 
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and to learn directly from the professor. He describes the podcasting program 
he created for his property classes and presents survey data suggesting that his 
students found podcasting to be a valuable supplement to classroom learning. 

Lee, Katrina. “Process Over Product: A Pedagogical Focus on Email as a Means 
of Refining Legal Analysis.” Capital University Law Review 44, no. 3 (2016): 
655–70. 

Writing emails can provide a familiar and comfortable medium that liberates 
students from the strictures of formal legal writing to focus on legal analysis. The 
author advocates assigning email writing as part of a longer writing assignment, 
requiring students to report on their legal analysis in the larger project. She also 
offers examples of exercises that focus on analysis and emphasize the writing pro-
cess over the final written product. 

Leiman, Tania. “Where Are the Graphics? Communicating Legal Ideas Effectively 
Using Images and Symbols.” Legal Education Review 26, no. 1 (2016): 47–67. 

Leiman argues that communication of legal ideas can benefit from visual com-
munication tools. After considering supporting technologies that can address the 
learning needs of a generation of students with strong visual literacy, she offers 
examples of current best practices. Leiman concludes that law schools should 
teach the use of visual technologies to prepare students for their increasing use 
in law practice. 

Lower, Michael L., Keith Thomas, and Annisa Ho. “Using Podcasts to Support Stu-
dents in a Land Law Class.” In Proceedings of the 5th International Conference 
On eLearning 2010, edited by Issham Ismail, 230–37. Reading, UK: Academic, 
2010. 

This conference paper describes the authors’ experience creating and using pod-
casts for students in land law classes at the Chinese University of Hong Kong. The 
authors discuss their motivations for using podcasts, the utility to students, and 
the teaching and learning implications for instructors. Results from a pilot study 
and follow-up indicated that podcasts provide a starting point for class discus-
sions, offer a process for understanding difficult concepts before attending class, 
and serve as a mechanism for review.

Margolis, Ellie. “Incorporating Electronic Communication in the LRW Classroom.” 
Perspectives: Teaching Legal Research and Writing 19, no. 2 (Winter 2011): 121, 
123–25. 

See infra p. 363.
McCormick, Marcia L. “From Podcasts to Treasure Hunts—Using Technology to 

Promote Student Engagement.” Saint Louis University Law Journal 58, no. 1 
(2013): 127–42. 

McCormick explains how she uses three technological innovations to supple-
ment in-class doctrinal work and help students begin to master the subjects: (1) 
podcasts summarizing and reinforcing material; (2) online quizzes and treasure 
hunts requiring students to apply complex statutes to specific problems; and (3) 
a blog offering updated information on class topics. She also discusses the online 
platforms she uses to provide these resources to her students. 

Newlyn, David, and Liesel Spencer. “Vodcasting in Tandem with Annotated Exem-
plars to Improve Student Performance.” Canadian Legal Education Annual 
Review 6 (2012): 87–109.

This article reports the findings of a long-term project designed to measure the 
impact of exemplars on students in an interdisciplinary law unit at UWS. The 
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authors report on the third part of this study, in which annotated exemplars 
were supplemented by vodcasted exemplars, accessible via the university’s online 
learning platform. The goal was to determine the effectiveness of these exemplars 
as a means of communicating assessment criteria to students and improving stu-
dent performance in a course with a large teaching staff and taught across multi-
ple campuses. The authors present their methodology and outcomes, concluding 
that the vodcast and annotated exemplars did result in further improvements of 
student performance.

Robbins-Tiscione, Kristen Konrad. “From Snail Mail to E-Mail: The Traditional 
Legal Memorandum in the Twenty-First Century.” Journal of Legal Education 
58, no. 1 (2008): 32–50. 

The author examines a 2006 survey of Georgetown University Law Center gradu-
ates suggesting that the traditional legal memorandum is almost defunct in law 
practice. Instead, attorneys communicate with clients using email, telephone, 
face-to-face discussions, informal memoranda, or letters, in that order of prefer-
ence. She concludes that faculty should acknowledge the growing importance 
of electronic communication and incorporate it into the LRW curriculum. In 
particular, she proposes teaching substantive email as a more concise and inex-
pensive form of communicating advice.

Schaefer, Paula. “Injecting Law Student Drama into the Classroom: Transforming 
an E-Discovery Class (or Any Law School Class) with a Complex, Student-
Generated Simulation.” Nevada Law Journal 12, no. 1 (2011): 130–59.

See infra p. 396.
Vinson, Kathleen Elliott. “What’s on Your Playlist? The Power of Podcasts as a 

Pedagogical Tool.” University of Illinois Journal of Law, Technology and Policy 
2009, no. 2: 405–28. 

This article discusses the use of podcasts to supplement classroom instruction in 
LRW courses. Part I explains how to create, post, and access podcasts. Part II con-
siders the challenges and pedagogical and practical advantages of using podcasts. 
Part III illustrates how they can be used effectively for LRW courses.

Watkins, Dawn. “Podcasting: A Lawyer’s Tale.” Law Teacher: The International 
Journal of Legal Education 44, no. 2 (2010): 169–80. 

Watkins provided her equity and trusts students with an edited podcast of each 
class to enhance learning. Her article discusses the technology and challenges, 
including limited training resources and a steep learning curve for busy academ-
ics. It also presents the author’s reflections and positive written responses from 
students and staff. Watkins concludes that the exercise was a positive one and rec-
ommends that experienced users assist their colleagues in the use of podcasting.

Zariski, Archie. “Avatars Go to Law School: Digital Standardized (and Not So Stan-
dard) Clients for Law School Teaching.” Working paper, Faculty of Humanities 
and Social Sciences, Athabasca University, Athabasca, AB, Can., 2010, http://
hdl.handle.net/2149/2875 [https://perma.cc/ZXU6-A425]. 

This working paper discusses the use of programmable interactive avatars as 
standardized clients to teach communications skills in law schools. The author 
explains how computerized conversational agents, known as chatbots, are capable 
of more extensive and complex dialogues than law students playing the same cli-
ent roles. He also examines the technical challenges and pedagogic opportunities 
of using digitized clients.
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Curriculum

Assessment and Feedback

Ashley, Kevin, and Ilya Goldin. “Computer-Supported Peer Review in a Law School 
Context,” University of Pittsburgh Legal Studies Research Paper No. 2012-24, 
Pittsburgh, PA, 2012, http://ssrn.com/abstract=2145570 [https://perma.cc 
/3AQE-RRHF]. 

The University of Pittsburgh School of Law used a web-based peer review system 
to administer an essay exam. The authors discuss the computer-supported sys-
tems needed to coordinate online submissions and their distribution for anony-
mous review. They also discuss the rubrics used. Here, web-based peer review 
scores correlated with the instructor’s independently assigned grades, supporting 
the belief that it provides additional feedback about student performance and 
instructional goals and helps faculty adopt more pedagogically effective review 
criteria. The rubrics appear in appendices. 

Barker, Charles, and Claire Sparrow. “Technology and Presentation Skills Teaching: 
Activity Theory as a Tool for the Design and Evaluation of Strategies for the Use 
of Video as a Learning Tool in Presentation Skills Teaching.” European Journal 
of Law and Technology 7, no. 3 (2016), http://ejlt.org/article/view/480/698 
[https://perma.cc/E8MD-TXUF]. 

In this study, the authors sought to promote self-regulated learning via video 
recordings and feedback of law student performances in a presentation skills 
teaching module. The authors found that simply providing a new tool does not 
guarantee its use as anticipated or intended and that more opportunities for con-
tinuing discussion of performance and feedback were required.

Bone, Allison. “The Twenty-First Century Law Student.” Law Teacher: The Interna-
tional Journal of Legal Education 43, no. 3 (2009): 222–45. 

This paper reports on a survey of law students’ experiences at seven U.K. universi-
ties. The survey was designed to elicit perceptions about a range of technological 
learning environments. After explaining her methodology and analyzing survey 
results, the author concludes that law students appreciate technological innova-
tions but believe that they do not always receive sufficient feedback before formal 
assessment.

Butler, Desmond A. “Closing the Loop 21st Century Style: Providing Feedback on 
Written Assessment via MP3 Recordings.” Journal of Australasian Law Teachers 
Association 4, nos. 1 & 2 (2011): 99–107. 

This paper explores the benefits of using MP3 recordings to provide individual-
ized feedback to law students. In a trial using the free Audacity software program, 
media law students at QUT praised the process as an effective means of personal-
izing feedback on written assignments. The author concludes that the individual-
ized recordings are capable of delivering detailed individualized feedback more 
effectively and efficiently than traditional written comments, without increasing 
faculty workload. 

Colbran, Stephen, Anthony Gilding, and Samuel Colbran. “Animation and Multi-
ple-Choice Questions as a Formative Feedback Tool for Legal Education.” Law 
Teacher: The International Journal of Legal Education 51, no. 3 (2016): 249–73.

The authors used animation to depict a legal ethics problem to law students, with 
multiple-choice questions used for formative assessment. They discuss the soft-
ware and distribution platforms used and the creation of a storyboard and script. 
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Student feedback revealed that the animations engaged students and helped them 
to learn and visualize the issues. The authors plan to use student comments to 
refine design features and improve the animations and the learning experience. 

Ferguson, Anneka, and Elizabeth Lee. “Desperately Seeking . . . Relevant Assess-
ment? A Case Study on the Potential for Using Online Simulated Group Based 
Learning to Create Sustainable Assessment Practices.” Legal Education Review 
22, no. 1 (2012): 121–45. 

The Australian National University developed an online professional practice 
workshop, which integrated property law, litigation, trust accounting, ethics, 
and practice management competencies into a single course situated within a 
virtual office space. The authors explain the motivation for moving to an online 
environment and the challenges involved in integrating assessment within the 
lawyering tasks. They conclude that the program created sustainable assessment 
practices that will contribute to the development of students’ professional identi-
ties throughout their careers. 

Galloway, Kate. “The Internet as God: Analysing Assessment in Web 2.0.” In Pre-
sentations from the 64th Annual Australasian Law Teachers Association Confer-
ence, 1–6. Sydney: ALTA, 2009. 

This conference paper reports on the author’s experiment requiring first-year law 
students to write four blog posts throughout the semester. Galloway focuses on 
the challenges presented by subject and assessment design, and students’ lack of 
familiarity with the technology. However, she also reports an increased level of 
engagement by students, who expressed appreciation for the assessment feedback.

Hemming, Andrew. “Online Tests and Exams: Lower Standards or Improved 
Learning?” Law Teacher: The International Journal of Legal Education 44, no. 
3 (2010): 283–308. 

Online assessment was introduced at Australia’s Charles Darwin University, 
where most law students are external. Hemming reports on the project and 
addresses the nature, timing, and benefits of online testing and provides examples 
of assessment questions. He predicts that fully online assessment will be critical 
to securing a competitive advantage as Australia’s online law degree providers 
attempt to secure market share.

Huhn, Wilson Ray. “Formative Assessment in Legal Education: Using Objective-
Type Questions to Teach Law,” Duquesne University School of Law, Pitts-
burgh, PA, 2017, https://ssrn.com/abstract=2938504 [https://perma.cc/8MNU 
-TRBQ].  

This paper explains how objective online quizzes coupled with extensive feedback 
can be used as a formative assessment tool to teach doctrine and problem solv-
ing. The author advocates administering an assessment tool before class so the 
professor can design the next class to cover material that students had difficulty 
mastering. He also points out the benefits of automatically graded assignments, 
but cautions faculty to provide feedback on why an answer was incorrect. 

Moppett, Samantha A. “CONTROL-ALT-INCOMPLETE? Using Technology to 
Assess ‘Digital Natives.’” Chicago-Kent Journal of Intellectual Property 12, no. 1 
(2013): 77–103.  

Although digital natives process information differently than previous genera-
tions, they nevertheless face static law school assessment methods that are incom-
patible with learning theory and their digital upbringing. To address this conflict, 
Moppett advocates using technology to assess learning throughout the semester. 
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She discusses technological assessment tools that can be used both inside and 
outside the classroom, concluding that this approach will provide multiple assess-
ment and feedback opportunities to large numbers of students and enhance their 
educational experience.

Phillips, Edward, Sandra Clarke, Sarah Crofts, and Angela Laycock. “Exceeding the 
Boundaries of Formulaic Assessment: Innovation and Creativity in the Law 
School.” Law Teacher: The International Journal of Legal Education 44, no. 3 
(2010): 334–64. 

Arguing that innovations in law teaching must be met with corresponding equiva-
lents in assessment, the authors explore the use of novel assessment methods at 
Greenwich University’s Department of Law and Criminology. These methods 
include using WebCT assignments and quizzes in the legal methods course and a 
webpage creation assignment in the land law course. The article details the assess-
ment strategies used, challenges presented, and effectiveness of the methods used. 
The authors report positive student reactions and increased engagement in learning.

Ryznar, Margaret. “Assessing Law Students.” Indiana Law Review 51, no. 2 (2018): 
447–52.

This article offers an empirical analysis of student preferences on assessment 
methods, based on data from the author’s online trusts and estates course. The 
course includes formative assessment methods such as discussion boards, mul-
tiple-choice quizzes, and polls. The data from midsemester anonymous course 
evaluations showed that students preferred online quizzes, with discussion boards 
being the least favorite assessment method. Ryznar concludes that these results 
can be used to build assessments that maximize student learning.

Clinical and Experiential Legal Education 

Bernier, Barbara L., and F. Dennis Green. “Law School Reset—Pedagogy, Andragogy, 
and Second Life.” In Educating the Digital Lawyer, edited by Marc Lauritsen and 
Oliver Goodenough, 11-1–11-15. New Providence, NJ: LexisNexis, 2012. 

In this book chapter, the authors argue that legal education reform is critical to 
prepare law students to work as legal knowledge managers. They propose a clinical 
model that adapts adult learning theory and simulation principles to virtual simu-
lation learning environments. They also present a case study of a Virtual Law and 
the Arts Clinic, which is a joint venture between the DuBois University School of 
Law, School of Engineering and Computer Science, and School of the Arts. 

Blitt, Robert C., and Reece Brassler. “Experiencing Experiential Education: A 
Faculty-Student Perspective on the University of Tennessee College of Law’s 
Adventure in Access to Justice Author.” John Marshall Law Review 50, no. 1 
(2016): 11–51.

This article reports on a human rights practicum, an experiential course offered 
at the University of Tennessee College of Law in 2015. Participants were trained 
to use Access to Justice Author (A2J Author) software7 with virtual clients to 
lower barriers to justice for self-represented litigants. The authors describe the 
curriculum, course goals and learning outcomes, and technology training. They 
also explain the challenges related to running the project and lessons learned for 
future iterations.

 7. See Staudt & Medeiros, infra p. 337.
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Cooney, Leslie Larkin, Judith Karp, Maggie Finnerty, and Howard E. Katz. “More 
Pedagogic Techniques: Online Exercises and Integrating Skills into Different 
Kinds of Courses.” Transactions: The Tennessee Journal of Business Law 10, no. 
3 (2009): 389–403. 

Two of the article’s four authors discuss how they have incorporated technology 
into teaching. Cooney explains how third-year law students have been prepared 
for a transactional clinical experience through an online classroom environment. 
She also addresses advantages, disadvantages, best practices, and plans for future 
iterations. Karp describes the WebCT course environment and aspects of course 
website design. 

Donnelly, Brian. “What Does ‘Digital Lawyer Mean?’” [sic] In Educating the Digital 
Lawyer, edited by Marc Lauritsen and Oliver Goodenough, 1-1–1-32, New 
Providence, NJ: LexisNexis, 2012.

See infra p. 420.
Johnson, Conrad, and Brian Donnelly. “If Only We Knew What We Know.” Chi-

cago-Kent Law Review 88, no. 3 (2013): 729–42. 
The authors explain how their Lawyering in the Digital Age clinic teaches 
Columbia Law students the technological skills needed for law practice. The 
authors delve into the intersection between modern IT and knowledge manage-
ment, explaining how students use A2J Author software8 to convert tacit expert 
knowledge into explicit information. They conclude that students learned to 
master substantive and procedural law, to appreciate the legal needs of an under-
served population, and to use technology to assist that group.  

Krantz, Sheldon, and Michael Millemann. “Legal Education in Transition: Trends 
and Their Implications.” Nebraska Law Review 94, no. 1 (2015): 1–59. 

In this article about law school innovation, the authors discuss clinics that teach 
students how to use technology to represent clients and deliver services online to 
unserved clients. They identify several examples of law school technology clinics, 
observing that such programs enable students to create and use software applica-
tions that serve low- and moderate-income people and allow clinical teachers to 
connect with classroom IT teachers and scholars. 

Lauritsen, Marc. “The Centrality of Choice in Legal Work.” Suffolk University Law 
Review 50, no. 3 (2017): 447–68. 

At Suffolk University Law School, Lauritsen teaches Decision Making and Choice 
Management, a course focusing on the influence of IT on effective decision mak-
ing. Students are exposed to legal knowledge engineering by creating software 
applications that assist professionals or laypersons with legal decisions. The premise 
for the course is that students can learn to think like lawyers by teaching machines 
to think like lawyers. The author reports that student reactions have been resound-
ingly positive. An appendix provides excerpts from the course syllabus.

Lupica, Lois R., Tobias A. Franklin, and Sage M. Friedman. “The Apps for Justice 
Project: Employing Design Thinking to Narrow the Access to Justice Gap.” 
Fordham Urban Law Journal 44, no. 5 (2017): 1363–1405.

The Apps for Justice Project at Maine Law School was developed to address an 
access-to-justice crisis. This article explains how the project creates apps that 
enable low- and moderate-income consumers to address their legal problems. 
The project also allows practitioners to handle more of these clients by shifting 

 8. Id.
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routine work to an algorithm. The authors close by discussing their new course, 
the Apps for Justice Lab, in which regular classes of law students will continue 
building and maintaining these apps while learning to practice law with develop-
ing technology.

Seielstad, Andrea M. “Enhancing the Teaching of Lawyering Skills and Perspectives 
Through Virtual World Engagement.” University of Massachusetts Law Review 
7, no. 1 (2012): 40–108. 

This article describes a four-year project developing and teaching ODR to law stu-
dents in the Second Life virtual world environment. The author explains virtual 
world platforms, including their application to ODR. After detailing the develop-
ment of a virtual mediation clinic, Seielstad assesses teaching and learning experi-
ences and discusses course preparation, financial costs and risks, and technologi-
cal challenges. She also explains the advantages of teaching ODR in Second Life 
and the ways in which virtual worlds may enhance the teaching of skills courses. 

Shirley, Melinda J., and Tina L. Cockburn. “Enabling Authentic Collaborative Edu-
cation in an Online Environment: The QUT Virtual Law Placement.” Paper 
presented at the 16th World Conference on Cooperative Education and Work 
Integrated Learning, Vancouver, B.C., Simon Fraser University, June 23–26, 
2009, http://eprints.qut.edu.au/30063/ (last visited July 28, 2019). 

The Virtual Law Placement Unit at QUT offers students the opportunity to com-
plete an authentic workplace team project using online technologies to commu-
nicate with their supervisors and each other. After explaining the flexible learning 
environment, the authors discuss the project’s success in placing students in a 
range of national and international workplaces and projects without the tradi-
tional constraints of physical placements. 

Staudt, Ronald W. “Cyberclinics: Law Schools, Technology and Justice.” In Edu-
cating the Digital Lawyer, edited by Marc Lauritsen and Oliver Goodenough, 
7-1–7-30. New Providence, NJ: LexisNexis, 2012. 

This book chapter describes the Apps 4 Justice project, a law school initiative 
that teaches law students to use emerging technologies while extending access to 
justice. The author describes his own Justice and Technology Practicum at IIT 
Chicago-Kent School of Law, a hybrid classroom and clinical offering in which 
law students built web resources for low-income litigants. He also discusses the 
possibility of extending the project with new partnerships between law schools 
and legal aid organizations.

Staudt, Ronald W., and Andrew P. Medeiros. “Access to Justice and Technology 
Clinics: A 4% Solution.” Chicago-Kent Law Review 88, no. 3 (2013): 695–727. 

At IIT Chicago-Kent College of Law, the Access to Justice (A2J) Clinic teaches 
law students to use law practice technologies while lowering barriers to justice 
for low-income people. Clinic students use the A2J Author software to build A2J 
Guided Interviews for use by legal aid organizations. Through this clinic, faculty 
at six other law schools collaborate with a CALI team to develop course kits so 
that other schools can develop similar courses. The authors close by describing 
plans to increase the number of these clinics in law schools nationally. 

Stickley, Amanda. “Providing a Law Degree for the ‘Real World’: Perspective of an 
Australian Law School.” Law Teacher: The International Journal of Legal Educa-
tion 45, no. 1 (2011): 63–86. 

As part of its larger discussion of curricular reform, this paper briefly describes 
QUT’s Virtual Law Placement, an internship program that allows law students to 
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engage in a virtual workplace. Using communication technology, they complete 
real-world tasks under the direction of local, national, and international supervisors. 

Thanaraj, Ann. “Making the Case for a Digital Lawyering Framework in Legal 
Education.” International Review of Law 2017, no. 3, http://dx.doi.org/10.5339 
/irl.2017.17 [https://perma.cc/WVY6-N6NV].

Thanaraj proposes that law schools incorporate a digital lawyering framework 
into their curricula to prepare students for law practice technology. To this end, 
she discusses the Virtual Law Clinic at the University of Cumbria, an online 
experiential learning program in which students undertake an entire legal trans-
action with ongoing opportunities for performance, feedback, reflection, and 
evaluation. She also explains how the clinic prepares students to tackle emerging 
technology trends and use technology to deliver legal services.

Thanaraj, Ann, and Michael Sales. “Lawyering in a Digital Age: A Practice Report 
Introducing the Virtual Law Clinic at Cumbria.” International Journal of Clini-
cal Legal Education 22, no. 3 (2015): 334–61. 

At the University of Cumbria, the Virtual Law Clinic teaches students to use 
technology to deliver legal assistance to underserved, lower-income populations. 
This article describes the online clinic’s learning outcomes, operations, design 
principles, technology framework and interface, and client portal. The authors 
discuss challenges involved in designing and implementing a virtual law clinic, 
and make recommendations for security and sensitive data management. They 
also outline plans for future research and the direction of this project.

Distance Education and Distance Learning

AALS Work Group of Distance Learning for Legal Education. “Best Practice 
Recommendations for Distance Learning for Legal Education 2.0 (2015–
16),” http://www.wgdlle.com/files/2015/03/BestPracticeRecommendationsfor 
DistanceLearningforLegalEducation-2015.pdf [https://perma.cc/T78L-37BF].  

This document, a collaborative effort of the AALS Work Group of Distance 
Learning for Legal Education, offers guidance to all members of the law school 
community involved in DL programs. Topics include student services, student 
engagement, delivery methods and practices, educational theory and techno-
logical resources, training and management, intellectual property, business and 
financial models, netiquette, and evaluation of technology.

AALS Work Group of Distance Learning for Legal Education. “Distance Learn-
ing in Legal Education: Design, Delivery and Recommended Practices,” 2015, 
http://www.wgdlle.com/files/2015/12/WorkingGroupDistanceLearningLegal 
Education2015_PDF.pdf [https://perma.cc/3LBP-7E7A].

This paper was written as a collaborative project by the AALS Work Group of 
Distance Education for Legal Education. Topics covered include a summary of 
current practices; an examination of synchronous and asynchronous education; 
consideration of platforms, pedagogy, and delivery tools; training; assessment; 
institutional integration and administration; intellectual property rights; business 
and financial models for schools considering DL programs; and institutional and 
accreditation concerns.
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Babacan, Alperhan. “Teaching Law to Online Law Students at RMIT University.” 
Turkish Online Journal of Distance Education 12, no. 2 (2011): 40–50, http://
files.eric.ed.gov/fulltext/EJ964950.pdf [https://perma.cc/F3N7-D3EF]. 

This paper discusses the online JD program at RMIT University in Australia. The 
author first overviews the program and key principles associated with teaching 
law to online students, pointing out that DE must promote deep learning and 
maximize student engagement, active participation, and collaboration. He then 
highlights some of the online courses taught in the JD program, demonstrating 
how the teaching and assessment practices in these courses enhance deep learning 
and practical skills. 

Barron, Esther, and Stephen F. Reed. “A Closer Look at Distance Learning: The Law 
and the Entrepreneur MOOC.” Lewis & Clark Law Review 19, no. 2 (2015): 
395–411. 

The first MOOC offered by Northwestern University Pritzker School of Law was 
designed to inform entrepreneurs about the legal issues involved in developing, 
launching, and building their businesses. The authors discuss the challenges 
encountered and lessons learned in designing and teaching a course to thousands 
of students in 189 countries. Benefits include branding and marketing opportuni-
ties, increased alumni outreach, the ability to explore new teaching methods, and 
the opportunity to acquire new technical skills. They close with a brief discussion 
of their plans for future iterations of this and other MOOCs. 

Becker, Alison, and Carrie Lloyd. “An Invitation to Explore Online Legal Education 
and Strategically Realign Legal Education.” Mitchell Hamline Law Review 44, 
no. 1 (2018): 203–34. 

This article reports on the results of a qualitative data analysis of American online 
master of legal studies (MLS) degree programs, conducted to evaluate their practi-
cal utility and enhance public access to legal assistance. The investigation revealed 
that the only reason for the presence of MLS degree programs within the legal 
academic marketplace is to prepare graduates for employment involving complex 
legal duties. The authors identify two broad domains for future inquiry: (1) the 
lack of information about e-learning within American legal academic programs, 
and (2) the study of strategic alignment of all levels of legal education to deter-
mine whether modifications to any of them could increase access to justice.

Bennett, Steven C. “Distance Learning in Law.” Seton Hall Legislative Journal 38, 
no. 1 (2014): 1–16. 

Bennett outlines DL developments in legal education and discusses the benefits of 
DL. He posits that the ABA’s limitations on DL would best be challenged by dem-
onstrated measures of its success within law schools. Until the ABA changes its 
rules, however, he suggests ways for law schools to foster DL, including paralegal 
training, nondegree certificate programs, and programs for foreign law students.

Berman, Micah L., Michael Freiberg, and Julie Ralston Aoki. “From Fenway Park to 
the Mall of America: A Multi-Collaborative Approach to Teaching and Learn-
ing.” University of Dayton Law Review 38, no. 1 (2012): 157–73. 

The authors, who taught public health law seminars at different law schools, 
collaborated to design an interactive course connecting students with public 
health professionals in their communities and with law students more than 1000 
miles away. Students used videoconferencing to work with peers at the other law 
schools, to teach one another about their public health laws, and to present their 
research. This article describes the class, examines its pedagogical rationale, and 
recommends areas for improvement.
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Bugden, Lisa, P. Redmond, and J. Greaney. “Online Collaboration as a Pedagogi-
cal Approach to Learning and Teaching Undergraduate Legal Education.” Law 
Teacher: The International Journal of Legal Education 52, no. 1 (2018): 85–99. 

At the University of New England in Australia, the online Indigenous Australians 
and the Law course was redesigned as a dynamic online learning community to 
help law students develop the communication and collaboration skills required 
for law practice. This article reports on that program and analyzes student survey 
data, indicating that the majority were satisfied with their online collaborative 
experience. The authors also discuss factors to consider when including online 
collaboration in course design. 

Cahak, Abigail. “Beyond Brick-and-Mortar: How (Cautiously) Embracing Internet 
Law Schools Can Help Bridge the Legal Access Gap.” University of Illinois Jour-
nal of Law, Technology and Policy 2012, no. 2: 495–530. 

This student author argues that online law schools provide an opportunity to 
increase the economic diversity of the legal profession, democratize access to 
legal services, and ensure the competence of graduates. She discusses both the 
barriers faced by online law schools seeking ABA accreditation and state bar 
admission for their graduates and the criticisms of online legal education. She 
also offers a proposal for the legal profession to embrace online law schools while 
ensuring the integrity of the profession. 

Camero, Jennifer. Teaching Law Online. Lake Mary, FL: Vandeplas, 2015. 
This guidebook is written for beginners in the online teaching universe. It intro-
duces law faculty to the ABA DL standards; explains how to design, teach, and 
administer an online course effectively; and advises on issues such as assessment 
and satisfying promotion and tenure rules. 

Colbran, Stephen, Scott Beattie, and Anthony Gilding. “Legal Education xMOOCs—
A Mirage in the Australian Regulatory Environment?” Legal Education Review 
28, no. 1 (2018): 1–28. 

Rapid changes in the legal profession require legal education to adapt and change. 
This article examines the importance of xMOOCs for delivery of information-
based content in law schools and underscores the obstacles to innovation placed 
by the national regulatory scheme and bodies responsible for admission. The 
authors caution that, if Australian law schools are unable to meet the needs of a 
digital legal profession, this need will be filled by international universities and 
private organizations. They call for legislation and guidelines to be revised so that 
Australian law schools may embrace the 21st century.

Colbran, Stephen, and Anthony Gilding. “MOOCs and the Rise of Online Legal 
Education.” Journal of Legal Education 63, no. 3 (2014): 405–28. 

Arguing that law school curricula must adapt to meet the demands of digital 
natives, the authors discuss the use of MOOCs in legal education. They argue that 
current trends in online DL will require legal educators to consider MOOCs to 
deliver a variety of courses, market courses to potential law students, and enhance 
student success rates with additional learning resources. They also address chal-
lenges faced by teaching staff and offer a short guide to setting up a MOOC using 
a university LMS. 

Colbran, Stephen, and Anthony Gilding. “E-Learning in Australian Law Schools.” 
Legal Education Review 23, no. 1 (2013): 201–39. 

This article reports on a survey of Australian law schools revealing widespread 
adoption of blended DE and e-learning approaches by individual law professors. 



341Vol. 111:3  [2019-15] LEGAL EDUCATION AND TECHNOLOGY III: AN ANNOTATED BIBLIOGRAPHY

However, progress was hindered by a lack of any systemic approach to educational 
design and digital resources across entire law teaching programs. Noting that 
Australian law schools had not yet addressed the challenges of mobile learning, 
data analytics, and MOOCs, the authors recommend further research into these 
methodologies. 

Collins, Pauline. “Inclusive Team Assessment of Off-Campus and On-Campus First 
Year Law Students Using Instantaneous Communication Technology.” Law 
Teacher: The International Journal of Legal Education 44, no. 3 (2010): 309–33. 

The author relates her experience designing and delivering a first-year course 
to on-campus and DL law students at the University of Southern Queensland. 
Her article focuses on the use of web conferencing tools for online team debates 
and assessment of oral communications and critical thinking skills. Collins also 
explores teaching and learning goals, effective delivery of course materials, and 
course outcomes. She concludes that the course increased student-teacher inter-
action and created a positive online learning environment. 

Dewhurst, Dale. “The Case Method, Law School Learning Outcomes and Distance 
Education.” Canadian Legal Education Annual Review 6 (2012): 59–85. 

This article considers whether hybrid education blending DE technologies with 
in-person and/or synchronous interactions can satisfy the learning outcomes and 
pedagogies of legal education. After examining successful DE programs in other 
disciplines, Dewhurst reviews scholarly legal literature and offers ideas for online 
and hybrid learning activities. He concludes that distance and hybrid programs 
can achieve the traditional goals of legal education and respond to social policy 
criticisms of the case method in ways that in-residence legal education cannot. 

Hamilton, Jenny. “Emerging Technologies and Their Implications for the Concept 
and Role of the Law Academic.” Journal of Commonwealth Law and Legal Edu-
cation 10, no. 1 (Autumn 2015): 45–59. 

Focusing on MOOCs, the author explores the manner in which emerging tech-
nologies and managerial professionals are redefining professional boundaries 
and challenging the traditional authority of legal academics over pedagogy. After 
outlining the reasons for this phenomenon, she explains how MOOCs offer 
opportunities to unbundle the legal academic profession and bring new skills and 
knowledge to legal education. Finally, she considers the implications of this shift 
in authority for legal educators. 

Hammond, Celeste, Virginia Harding, and Cynthia Adams. “Online Learning and 
Transactional Skills Courses.” Transactions: The Tennessee Journal of Business 
Law 18, no. 2 (2016): 521–40. 

This article transcribes the authors’ presentation at the Fifth Biennial Conference 
on Teaching Transactional Law and Skills. Hammond discusses how she inte-
grates transactional skills into five online business law courses. Harding discusses 
the development of assignments for an online advanced real estate course. Finally, 
Adams shares ideas for creating online, synchronous exercises to use in a class-
room course, in a blended course, or in a fully online course.

Herrick, Susan, and Sara Kelley Burriesci. “Teaching Legal Research Online.” Legal 
Reference Services Quarterly 28, nos. 3–4 (2009): 239–70.

See infra p. 360.
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Huffman, Max. “Online Learning Grows Up—And Heads to Law School.” Indiana 
Law Review 49, no. 1 (2015): 57–83. 

This article explores online learning in American law schools. After considering 
the ways in which online learning can improve law school pedagogy and drive 
other innovations, Huffman discusses course design, quality control, and his own 
experience teaching comparative and international competition law online. He 
also explains the McKinney Law Online initiative, which is guided by a faculty 
director of online programs, with staffing, technology resources, and grants for 
program development. He predicts that these innovations will improve educa-
tional outcomes while reducing costs.

Huffman, Max. “Teaching Antitrust Online.” CPI Antitrust Chronicle 6, no. 1 
(June 2015), https://www.competitionpolicyinternational.com/assets/Uploads 
/HuffmanJun-151.pdf [https://perma.cc/D34T-KE5G].  

The author discusses his experiences teaching one antitrust course online and 
moving certain lessons in a traditional antitrust course out of the classroom and 
online. He notes that these innovations have resulted in increased enrollment in 
his courses, as well as reduced cost, expanded breadth and depth of coverage, 
better ability to monitor student progress, and increased sophistication in final 
exam answers.

Johnson, Andrea L. “Blueprint for Teaching Skills in Practicum and Semi-
nar Courses Using Technology,” 2008, http://works.bepress.com/andrea 
_johnson/2 [https://perma.cc/KNK4-XJJE]. 

Johnson conducted a classroom assessment study in a business planning course 
and a telecommunications seminar to validate or refute theories about the effec-
tiveness of DL. Her preliminary findings revealed that, when levels of interaction 
and contact hours between students and the professor are adequate, there is no 
significant difference in the nature or quality of the online and traditional class-
room experiences. Johnson concludes that technology can be effective to supple-
ment classroom learning.

Jones, Emma, Rajvinder Samra, and Mathijs Lucassen. “The World at Their Fin-
gertips? The Mental Wellbeing of Online Distance-Based Law Students.” Law 
Teacher: The International Journal of Legal Education 53, no. 1 (2019): 49–69.

See infra p. 416.
Kozak, Barry. “Teaching On-Line Has Been a Great Experience for Me (Hopefully 

for My Students as Well).” Law Teacher 18, no. 1 (Fall 2011): 34-35.
The author discusses his experience teaching an employee benefits law course in 
an asynchronous online environment. He explains his template for the class, his 
use of assessment and formative feedback, and some advantages and challenges 
of teaching an online class.

Kushan, Aryan. “Blended Teaching: An Experience and Practical Suggestions.” Law 
Teacher 21, no. 2 (Spring 2015): 16–19.

See infra p. 374.
Lansdell, Gaye T. “Have We ‘Pushed the Boat Out Too Far’ in Providing Online 

Practical Legal Training? A Guide to Best Practices for Future Programs.” Legal 
Education Review 19, no. 1 (2009): 149–69. 

Lansdell investigated the use of online programs used to train law school gradu-
ates for admission to practice in Australia, focusing on the program at Monash 
University. Querying whether students can learn important professional skills 
and values in an exclusively online format, she advocates a blended approach 
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incorporating some face-to-face time. She also proposes best practices for future 
online programs.

Lee, Elizabeth Seul-gi, and Anneka Ferguson. “The Development of the Virtual 
Educational Space: How Transactional Online Teaching Can Prepare Today’s 
Law Graduates for Today’s Virtual Age.” European Journal of Law and Tech-
nology 6, no. 1 (2015), http://ejlt.org/article/view/398 [https://perma.cc/VL8E 
-9TMB].  

The authors explore the use of virtual educational spaces to support experiential 
learning in Australian legal education. Their article focuses on ANU’s professional 
practice course, which is a simulated transactional learning environment taught 
online as a prerequisite for admission to law practice. They argue that further 
innovation has been hampered by Australia’s regulatory regime, which they com-
pare to the ABA’s regulation of U.S. law schools. They conclude by considering the 
implications of their approach for the future of regulation in Australia.

Martin, Fiona, Kate Collier, and Shirley Carlon. “Mentoring First Year Distance 
Education Students in Taxation Studies.” Legal Education Review 19, no. 1 
(2009): 217–34. 

At the University of New South Wales, a peer mentoring program was developed 
to address the high attrition rate of distance law students. The authors report 
that the program provided necessary support as mentees learned to balance the 
competing demands of work, family, and study. It also improved their learning 
approaches and helped them integrate into the university. 

Martin, Peter W. “Employing Technology to Erode Legal Education’s Twin Barriers 
of Distance and Cost.” Rutgers Law Review 61, no. 4 (2009): 1115–25. 

Martin reviews the access barriers imposed by the ABA’s DL standards, including 
expenses, opportunity costs, and the burden of commuting or moving to attend 
law school. After discussing Concord Law School’s lower tuition and the success 
of its graduates, he calls for the ABA to replace current rules with assessments of 
educational efficacy. He also encourages law schools to expand opportunities for 
online courses within current DL standards. Finally, he cautions against ignoring 
successful models of professional education in other fields and in law schools 
without ABA accreditation.

McKellar, Patricia, and Steven Warburton. “Developing an E-Reader and E-Pub-
lishing Model for Flexible and Open Learning on a Distance Learning LLB 
Programme.” European Journal of Law and Technology 4, no. 1 (2013), http://
ejlt.org//article/view/210/291 [https://perma.cc/D2TH-GV7D].

See infra p. 428.
Morse, Bradford W. “Comparative Law Teaching Through Video Conferencing.” 

IUCN Academy of Environmental Law e-Journal 2014, no. 5: 1–18. 
The author recounts his experience using videoconferencing to teach a compara-
tive and international indigenous rights course. Morse credits innovations in DL 
technologies that have made transcontinental co-teaching possible. After explain-
ing how he integrates videoconferencing technology with a course website, he 
considers the benefits and drawbacks of this approach. He concludes that the 
challenges of technical failures and scheduling across hemispheres and time zones 
are far outweighed by the advantages of having students interact in real time with 
professors, classmates, and foreign experts worldwide.
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Nolan, Sean F. “Using Distance Learning to Teach Environmental Problem Solving 
Skills and Theory.” Journal of Environmental Law & Litigation 28, no. 2 (2013): 
211–26.  

When Vermont Law School offered distance versions of its master’s programs in 
environmental law, the author was required to adapt his environmental dispute 
resolution course to an asynchronous DL platform. In this article, he describes 
course development, organization of modules, online materials, and instructional 
methods. He also offers his observations about the advantages and limitations of 
using DL technology to teach negotiation skills.

Perlin, Michael L. “Online, Distance Legal Education as an Agent of Social 
Change.” Pacific McGeorge Global Business & Development Law Journal 24, no. 
1 (2011): 95–106. 

Since 2000, NYLS has offered an online program in mental disability law to its 
students, students in other U.S. law schools, and mental health professionals, 
students, activists, and advocates. Working in partnership with other U.S. law 
schools, NYLS has also offered its courses in an online DL format with universi-
ties in Nicaragua and Japan. Perlin explains how this program has enabled NYLS 
to work with advocates in other nations to effect progressive social change in 
mental disability law and social policy.

Scaria, Arul George. “Converging Online and Class-Room Methods: A Promising 
Mode of Knowledge Sharing in Digital Age?” Journal of National Law Univer-
sity, Delhi 3, no. 1 (2015–2016): 93–104.

CopyrightX is a copyright law course offered at Harvard Law School to Har-
vard Law students, non-law students, and distance students from institutions 
worldwide. At National Law University Delhi, an affiliated institution, the author 
taught a comparative law version of CopyrightX. He explains how the course 
merges components of MOOCs with traditional classroom instruction. He also 
analyzes pedagogical implications and identifies considerations for designing 
similar courses in other subjects. He concludes that educators can democratize 
access to knowledge without compromising the quality of learning and instruc-
tion.

Schrag, Philip G. “MOOCs and Legal Education: Valuable Innovation or Looming 
Disaster?” Villanova Law Review 59, no. 1 (2014): 83–134. 

Arguing that MOOC technology will dilute legal education and accelerate the 
demise of traditional law schools, the author calls on academics to consider ways 
in which MOOCs can support legal education. He discusses their rapid develop-
ment, the search for a profitable business model, and the debate over awarding 
academic credit for MOOC courses. He also suggests that law schools may sur-
vive the current economic crisis by incorporating MOOCs into their curricula 
while retaining the unique characteristics of their own educational models.

Shirley, Melinda J., and Tina L. Cockburn. “Enabling Authentic Collaborative Edu-
cation in an Online Environment: The QUT Virtual Law Placement.” Paper 
presented at the 16th World Conference on Cooperative Education and Work 
Integrated Learning, Vancouver, BC, Simon Fraser University, June 23–26, 
2009, http://eprints.qut.edu.au/30063/ (list visited July 29, 2019).

See supra p. 337.
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Singer, Lawrence E. “Leadership in Online ‘Non-Traditional’ Legal Education: Les-
sons Learned & Questions Raised.” University of Detroit Mercy Law Review 94, 
no. 1 (2017): 43–73. 

As law schools begin to provide a variety of degrees to diverse educational groups, 
they will increasingly turn to online education to deliver these nontraditional 
programs. The author discusses critical issues in developing and operating a suc-
cessful online program, including institutional support, curriculum development, 
faculty selection, and administrative oversight. He concludes by explaining the 
lessons that traditional legal education can learn from these online programs. 

Sokefun, Justus, and Ernest Ugbejeh. “Overcoming the Challenges of Teaching and 
Learning on the Bachelor of Laws (LL.B.) Programme Through Online Dis-
tance Learning: The NOUN Experience.” Journal of Commonwealth Law and 
Legal Education 10, no. 1 (Autumn 2015): 60–69. 

The authors explain the challenges faced by the National Open University of 
Nigeria in delivering its LL.B. program in an online DL environment. Specifically, 
they explain how online and physical teaching and learning environments are 
blended to overcome the difficulty of teaching legal skills online. They conclude 
that legal education regulatory bodies should refocus their efforts on standards 
rather than on mode of delivery. 

Stephenson, Margaret, Bradford Morse, Lindsay Robertson, Melissa Castan, David 
Yarrow, and Ruth Thompson. “International and Comparative Indigenous 
Rights via Video Conferencing.” Legal Education Review 19, no. 2 (2009): 
237–55. 

This article evaluates the experience of videoconference teaching in a compara-
tive indigenous law course delivered simultaneously to law students in Australia, 
Canada, New Zealand, and the United States via interactive videoconferencing 
technology. The authors, who form the teaching team, analyze the advantages of 
the course and review the dynamics and logistics of teaching and delivering the 
course to multiple global sites. Their goal is to share their experience so that other 
law professors may consider the suitability of videoconferencing for international 
and comparative law courses. 

Stickley, Amanda. “Providing a Law Degree for the ‘Real World’: Perspective of an 
Australian Law School.” Law Teacher: The International Journal of Legal Educa-
tion 45, no. 1 (2011): 63–86.

See supra pp. 337–38.
Sutton, Victoria. “Asynchronous, E-Learning in Legal Education: A Compara-

tive Study,” 2016, https://ssrn.com/abstract=2819034 [https://perma.cc/644K 
-L5NJ]. 

In 2015, the author designed and taught her law school’s first completely asyn-
chronous doctrinal course. After discussing her pedagogical goals, design choices, 
and challenges, she compares the online and brick-and-mortar experiences. 
Reporting the results of a student survey, she concludes that students were as 
satisfied with this course as with any traditional law course in terms of compre-
hension, preparation time, difficulty, professor contact, and assessment methods.  

Swift, Kenneth. “The Seven Principles for Good Practice in (Asynchronous Online) 
Legal Education.” Mitchell Hamline Law Review 44, no. 1 (2018): 105–62.

Swift argues that asynchronous online courses can be evaluated by the same crite-
ria as brick-and-mortar courses, using the Seven Principles for Good Practice in 
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Legal Education.9 Drawing on his own experiences creating and teaching online 
law courses, he reviews and applies each principle to online legal education. He 
concludes that asynchronous online courses have many advantages over brick-
and-mortar courses, particularly in the critical principles of active learning, 
cooperative and group exercises, and prompt, formative assessment.

Van Detta, Jeffrey A. “A Bridge to the Practicing Bar of Foreign Nations: Online 
American Legal Studies Programs as Forums for the Rule of Law and as Pipe-
lines to Bar-Qualifying LL.M. Programs in the U.S.” South Carolina Journal of 
International Law & Business 10, no. 1 (2013): 63–161.

Van Detta discusses the benefits of online LL.M. programs for foreign-educated 
lawyers, which include teaching them about the American legal tradition and 
enhancing their thinking about the rule of law in their own nations. In making 
these arguments, he criticizes the academy’s resistance to online coursework. He 
also explains his process for converting brick-and-mortar courses into online 
LL.M. counterparts and considers how an American law school might structure 
such a program. 

Xynas, Lidia. “Approaching Legal Education in the Online Teaching and E-learning 
Environment: A Case Study—Taxation Law.” Journal of the Australasian Law 
Teachers Association 4, nos. 1 & 2 (2011): 81–97. 

This article examines an online teaching and e-learning environment developed 
for a taxation law course at an Australian university. After examining the plan-
ning, design, and delivery of the course, which was taught in a wholly online set-
ting, the author concludes that online teaching and learning offers opportunities 
for sustained reflection and provides a cognitive, social, and teaching presence 
that emulates face-to-face teaching. However, she also cautions that it decreases 
the instructor’s social interaction with colleagues and compromises academic 
autonomy. 

Doctrinal Courses

Baier, Paul R. “Beyond Black Ink: From Langdell to the Oyez Project—The Voice 
of the Past.” Loyola Law Review 55, no. 2 (2009): 277–330. 

Baier reports on his experience using the Oyez Project as a teaching tool in his 
constitutional law school classroom. He provides examples of classroom use of 
sound recordings of Supreme Court oral arguments and suggests ways in which 
other law professors can use these recordings regardless of subject matter.

Blissenden, Michael. “Using the World Wide Web to Facilitate Student Learning 
and Engagement in Taxation Law.” International Journal of Learning 16, no. 2 
(2009): 55–62. 

In Blissenden’s revenue law class, students are required to identify significant 
facts in reported cases, use the web to investigate the historical and social aspects 
of the litigation, and discuss these findings in class in light of the court’s legal 
reasoning. Using a specific tax case to illustrate his method, he explains how the 
process stimulates critical evaluation of the manner in which a case has arisen 
and appreciation of the underlying rationale for the court’s decision.

 9. Gerald F. Hess, Seven Principles for Good Practice in Legal Education: History and Overview, 
49 J. Legal Educ. 367 (1999).
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Bromby, Michael. “Virtual Seminars: Problem-Based Learning in Healthcare Law 
and Ethics.” Journal of Information, Law & Technology 2009, no. 3, http://www2 
.warwick.ac.uk/fac/soc/law/elj/jilt/2009_3/bromby [https://perma.cc/W4A3 
-D6AR]. 

Glasgow Caledonian University used virtual seminars in an LL.B. module on 
healthcare law and ethics. Problem-based learning scenarios were released weekly 
on Blackboard, using asynchronous discussion boards. The goal was to increase 
student participation and cooperation and provoke thoughtful discussion. After 
reviewing the methodology and reporting on the results of data collection and 
evaluation surveys, the author concludes that the shift to self-directed learning 
has improved students’ ability to answer complex problems.

Butler, Desmond. “The OO Files: Providing Online Formative Feedback on Con-
tract Law Learning in a Narrative Setting.” Journal of the Australasian Law 
Teachers Association 5, no. 1–2 (2012): 1–12.

See infra p. 399.
Gard, Elizabeth Townsend, and Rachel Goda. “The Fizzy Experiment: Second Life, 

Virtual Property and a 1L Property Course.” Santa Clara Computer and High 
Tech Law Journal 24, nos. 4 (2008): 915–60. 

A law professor and her student assistant report on an experiment using Second 
Life in a first-year property class. Working in groups, students investigated the 
operation of virtual property in Second Life as they analyzed and applied concepts 
such as easements and adverse possession. This article documents the genesis of 
the experiment, mechanics of the project, and findings of students. It concludes 
with suggestions and potential directions for future iterations. An appendix 
reproduces the experiment as presented to the class. 

Gazzini, Tarcisco. “A Fresh Look at Teaching International Law—A Few Pedagogi-
cal Considerations in the Age of Communications.” Leiden Journal of Interna-
tional Law 29, no. 4 (2016): 971–78. 

This editorial considers, among other things, how new technologies could 
enhance the teaching of international law. The author discusses the use of videos 
to reinforce learning, social media to encourage participation, virtual platforms 
to ensure a constant flow of documents and communications, and online teach-
ing to democratize access and provide students with a virtual space to exchange 
views, materials, and experiences. He recommends that law schools explore these 
technologies and reward faculty seeking to use them.

Goldman, Eric. “Teaching Cyberlaw.” Saint Louis University Law Journal 52, no. 3 
(2008): 749–63. 

This article explores advantages and challenges in teaching cyberlaw courses. 
Goldman discusses digital artifacts, experimentation with online interactive com-
ponents, integration with ethics and transactional drafting, evaluation methods, 
and reading materials. An appendix provides a bibliography of teaching materials.

Henderson, Stephen E., and Joseph Thai. “Teaching Criminal Procedure: Why 
Socrates Would Use YouTube.” Saint Louis University Law Journal 60, no. 3 
(2016): 413–62. 

In the first part of this article, the authors discuss topics such as laptop use and 
adoption of a multimedia textbook for a criminal procedure course. In the second 
part, they explain the advantages of using multimedia teaching materials in the 
classroom, including selected criminal procedure modules found on their Crim-
prof Multipedia website. 
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Kuney, George W. “Teaching with PACER: Improving Understanding by Harness-
ing Transparency.” University of Tennessee Legal Studies Research Paper No. 
188, Knoxville, TN, 2012, https://ssrn.com/abstract=2097063 [https://perma 
.cc/6Q93-5TBZ]. 

This article discusses teaching law school courses with the PACER system and 
both student and instructor e-writing projects relating to that system. The author 
explains how students use PACER for a Chapter 11 bankruptcy seminar project 
in which they access the docket, pleadings, and other documents in a case. He 
reports that student feedback has been positive. 

Lanctot, Catherine J. “Becoming a Competent 21st Century Legal Ethics Professor: 
Everything You Always Wanted to Know About Technology (But Were Afraid 
to Ask).” Journal of the Professional Lawyer 2015: 75–118.  

As technological competence becomes increasingly important for lawyers, legal 
educators must prepare law students for their future in law practice. This article 
explains how to revise a traditional legal ethics class to respond to modern law 
practice and details the technological issues currently affecting lawyers, including 
use of LegalZoom and Rocket Lawyer, marketing through social media and Grou-
pon, and the operation of virtual law firms that cross state lines, to name but a few.

Mason, Stephen. “A Framework for a Syllabus to Teach Electronic Evidence.” Digi-
tal Evidence and Electronic Signature Law Review 10 (2013): 7–15. 

Mason sketches a proposed syllabus for a course on electronic evidence. Such a 
course would cover the following: the nature, definition, sources, and characteris-
tics of electronic evidence; doctrinal law; and investigation and forensics. He also 
includes materials and exercises suitable for this course.

Morath, Sarah J. “The E-Comment: A Simple Exercise for Public Law Courses.” 
Perspectives: Teaching Legal Research and Writing 24, nos. 1 & 2 (Summer 
2016): 8–16. 

This article addresses the use of an E-Comment writing assignment that prepares 
law students for growing practice areas dominated by regulations. The author 
explains how the E-Comment assignment teaches substantive law, reinforces 
persuasive writing skills, exposes students to the rulemaking process on regula-
tions.gov, and offers them an opportunity to engage in the e-rulemaking process 
and have an impact on a legal outcome. The article closes with a checklist for 
E-Comment exercises.

O’Brien, Molly T. “An Active Learning Smorgasbord for Teaching Evidence.” Jour-
nal of the Australasian Law Teachers Association 4, nos. 1 & 2 (2011): 31–40. 

O’Brien explains how she transformed a traditional evidence class into an 
interactive experience, using music, presentations, and video clips to introduce 
problems for class discussion. A course website is used to operate an assessment 
exercise in which students write a court submission on an evidentiary issue. 
The choice of teammates, scheduling of arguments, and collaboration are all 
facilitated by an online program. The author concludes that these methods have 
promoted active learning and made the course more enjoyable for students and 
professor alike.

Quirk, Patrick. “Curriculum Themes: Teaching Global Cyberlaw.” International 
Journal of Law and Information Technology 16, no. 3 (2008): 297–308.  

Cyberlaw is a rapidly changing area that presents curricular and coverage chal-
lenges for those teaching in the field. Quirk discusses the 10 cyberlaw themes that 
withstand the test of time: jurisdiction, agency, payments, risk transfer, security, 
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taxation, crime, history, privacy, and intellectual property. He also proposes an 
advanced set of subtopics for future iterations.

Rowberry, Ryan. “Legal History Through Digital Sources.” American Journal of 
Legal History 53, no. 4 (2013): 421–25. 

Rowberry explains how he structures his Anglo-American legal history semi-
nar around the digitized primary sources available to law students. He provides 
examples of how he uses these sources, discusses positive student feedback, and 
identifies refinements that he plans for the next iteration.

Stockmeyer, Norman Otto. “Enhancing Instruction with Online Limericks.” Law 
Teacher 19, no. 1 (Fall 2012): 22–23. 

The author illustrates how he uses case-related limericks to supplement classroom 
instruction in his contracts course. Posting limericks online twice per week, he 
challenges students to identify the case and to state the rule of law illustrated by 
the case. He explains how his TWEN discussion forum, “Poetic Justice,” encour-
ages first-semester students to learn about the poetic side of contract law as they 
attempt to formulate rules of law derived from leading cases.

Thomson, David. “Using a Wiki to Increase Student Engagement in Administrative 
Law.” Law Teacher 15, no. 1 (Fall 2008): 5–6.

See infra p. 407.
Timoshanko, Aaron C. “‘Warning! Graphic Content Ahead’: Advocating for 

Graphic Video in the Teaching of Animal Law.” Legal Education Review 26, no. 
1 (2016): 116–36.

See infra p. 387.
Tushnet, Rebecca. “Sight, Sound, and Meaning: Teaching Intellectual Property with 

Audiovisual Materials.” Saint Louis University Law Journal 52, no. 3 (2008): 
891–904. 

This article addresses the author’s experience using images and sounds to illus-
trate litigated cases and hypotheticals in an intellectual property class. Tushnet 
discusses both the effect of these audiovisual materials on teaching and the copy-
right issues involved in using digital materials in class.

Witzleb, Normann. “Engaging with the World: Students of Comparative Law Write 
for Wikipedia.” Legal Education Review 19, no. 1 (2009): 83–97.  

In a comparative law course at UWA, students were required to create one Wiki-
pedia entry on a relevant topic and to review another entry. The author describes 
the assignment’s pedagogical goals, its integration into the course teaching and 
assessment structure, and its positive student responses. He offers guidance on 
using Wikipedia assignments to improve students’ computer and media literacy, 
instill a critical approach to Internet resources, and prepare students for cross-
cultural and collaborative law practice.

Wong, Denise H. “Educating for the Future: Teaching Evidence in the Technological 
Age.” Digital Evidence and Electronic Signature Law Review 10 (2013): 16–22. 

The author argues that evidence courses should include specific education on 
electronic evidence. She advocates teaching law students that the use of electronic 
evidence in litigation is more than a collection of discrete rules; it is a complete 
process with equal emphasis on collection, forensic examination, preservation, 
admissibility, and presentation. Wong concludes that this approach will provide 
an intellectually rigorous course that properly prepares students for the realities 
of contemporary law practice. 
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Yeoh, Peter. “Teaching Ethics in Financial Services Law.” Law Teacher: The Interna-
tional Journal of Legal Education 44, no. 1 (2010): 59–74. 

This paper advocates teaching ethics in a financial services law course by blend-
ing face-to-face and online case studies and computer-mediated interactions. 
The author argues that this approach is justified by the ICT experiences of a new 
generation of students and the limitations of both conventional teaching methods 
and stand-alone legal ethics courses.

Information Literacy10

Beljaars, Ben. “Implementing Legal Information Literacy: A Challenge for the Cur-
riculum.” International Journal of Legal Information 37, no. 3 (2010): 320–32. 

Beljaars argues that the rapidly changing digitized environment of law practice, 
which interweaves legal skills and legal literacy, requires information literacy to 
have a separate and distinct place in the curriculum. To this end, he calls for law 
schools to foster close cooperation between faculty and law libraries and to offer 
a postgraduate law degree that gives a central role to information literacy.

Dalton, Kari Mercer. “Bridging the Digital Divide and Guiding the Millennial Gen-
eration’s Research and Analysis.” Barry Law Review 18, no. 1 (2012): 167–90. 

Dalton explores the effect that the digital divide between millennial law students 
and their educators has had on the educational model in legal research and analy-
sis. She advocates teaching traditional research before digital research to create 
information literacy and provide a foundation for understanding the law’s struc-
ture and hierarchy. Once a law school has laid this groundwork, its faculty should 
teach digital research to expand and supplement research with all available tools.

Lemmer, Catherine A. “A View from the Flip Side: Using the ‘Inverted Classroom’ 
to Enhance the Legal Information Literacy of the International LL.M. Student.” 
Law Library Journal 105, no. 4 (2013): 461–91.

See infra p. 374.
Maharg, Paul. “Convergence and Fragmentation: Legal Research, Legal Informatics 

and Legal Education.” European Journal of Law and Technology 5, no. 3 (2014), 
http://ejlt.org/article/view/372 [https://perma.cc/PW45-LAS8].  

Maharg explains the processes of fragmentation and convergence in legal educa-
tion. He calls on legal educators to acknowledge the changing relationship of legal 
information literacies, legal informatics, and legal writing, and the ways in which 
their convergence in a new legal subject could significantly improve the educa-
tional effects of the individual parts in legal curricula. He offers two brief case 
studies as models for such convergence and concludes with practical guidelines 
for the design of law school curricula. 

Margolis, Ellie, and Kristen E. Murray. “Using Information Literacy to Prepare 
Practice-Ready Graduates.” University of Hawaii Law Review 39, no. 1 (2016): 
1–35. 

Law schools face challenges in preparing graduates to adapt to new and evolving 
technologies in a change-resistant profession. After discussing how technology 
has changed LRW, the authors argue that legal educators should consider infor-

 10. Information literacy is the skill set that law students need to “find, retrieve, analyze, and use 
information” ethically and legally. Dennis Kim-Prieto, The Road Not Yet Taken: How Law Student 
Information Literacy Standards Address Identified Issues in Legal Research Education and Training, 103 
Law Libr. J. 605, 607, 2011 Law Libr. J. 37, ¶ 4.
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mation literacy as a metacognitive approach that will teach law students to adapt 
existing learning to new situations and to use any tools, even those that have not 
yet been invented. 

Margolis, Ellie, and Kristen E. Murray. “Mind the Gap.” Legal Writing 20 (2015): 
25–28. 

The authors examine the gap between generations of legal researchers, cautioning 
that audience awareness must be taught along with information literacy strategies. 
In other words, law students must learn the best way to communicate research 
results to various audiences in an ever-changing landscape of electronic legal 
research. 

Margolis, Ellie, and Kristen Murray. “Teaching Research Using an Information 
Literacy Paradigm.” Perspectives: Teaching Legal Research and Writing 22, no. 2 
(Spring 2014): 101, 103–06. 

In order to teach students the skills needed in an evolving research environment, 
the authors advocate focusing on information literacy in the LRW classroom, 
rather than on specific research techniques or finding tools. They also discuss five 
principles to follow when teaching with an information literacy paradigm. 

Margolis, Ellie, and Kristen E. Murray. “Say Goodbye to the Books: Information Lit-
eracy as the New Legal Research Paradigm.” University of Dayton Law Review 
38, no. 1 (2012): 117–56. 

The authors argue that the changing online landscape requires a new paradigm for 
legal research pedagogy, based on information literacy rather than bibliographic 
and process‐based techniques. They report on their survey of students entering 
law school to assess their information literacy and approaches to research. They 
explain how to use their findings to teach legal research to reflect student abili-
ties, yield high-quality legal research, and develop skills and strategies that can be 
transferred as technology evolves.

Interviewing, Counseling, and Dispute Resolution

Butler, Des. “Second Life Machinima Enhancing the Learning of Law: Lessons from 
Successful Endeavours.” Australasian Journal of Educational Technology 28, no. 
3 (2012): 383–99.

See infra pp. 398–99.
Butler, Desmond A., and Anne F. Matthew. “Air Gondwana and Mosswood Manor: 

Blended Learning Environments Utilising Second Life Machinima to Teach 
Negotiation Skills.” In 7th International Technology, Education and Development 
Conference, edited by L. Gómez Chova, A. López Martínez, and I. Candel Tor-
res, 4923–32. Valencia, Spain: INTED, 2013. 

QUT uses two learning environments to provide instruction in negotiation theory 
and practice. The program extends a common narrative from first-year contracts, 
using Air Gondwana, to second-year trusts, using Mosswood Manor.11 Class 
components are blended with online components that use computer graphics to 
illustrate the story. The authors report that this strategy has offered an effective, 
engaging, and challenging learning experience to a diverse body of students and 
that the common narrative provides a familiar environment to advance student 
learning. 

 11. See infra pp. 399, 401.
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Chesler, Susan M., Karen J. Sneddon, Elizabeth August, and Mark Need. “Teaching 
Multiple Skills in Drafting and Simulation Courses.” Transactions: The Tennes-
see Journal of Business Law 10, no. 3 (2009): 221–52. 

Panelists discuss how and why to design a transactional drafting course that 
includes a variety of other skills in addition to drafting. Pertinent topics include 
using podcasts and movie clips in an interviewing and counseling course.

Douglas, Kathy, and Belinda Johnson. “The Online Mediation Fishbowl: Learning 
About Gender and Power in Mediation.” Journal of the Australasian Law Teach-
ers Association 1, nos. 1 & 2 (2008): 95–107. 

At RMIT, an online fishbowl role-play was used in a blended learning design 
to teach students about gender and power concerns arising in mediation. The 
authors discuss the e-learning theory supporting this approach, which enables 
students to learn both skills and theory in face-to-face and online environments. 
This article explains the components of the program, including a discussion 
board, the role-play simulation, and a reflective journal, but does not evaluate this 
learning and teaching strategy. 

Goldberg, Jordan. “Online Dispute Resolution and Why Law Schools Should Pre-
pare Future Lawyers for the Online Forum.” Pepperdine Dispute Resolution Law 
Journal 14, no. 1 (2014): 1–24. 

Goldberg argues that doctrinal courses should be supplemented with ODR 
practice to accelerate the profession’s slow acceptance of changing technologies. 
Additional reasons include providing law students with practical skills for set-
tling cases in a globalized and technological world, creating a more challenging 
law school curriculum, and complying with suggestions offered by the Carnegie 
Report and the Best Practices for Legal Education.12

Harding, Maebh. “Using Interviewing and Negotiation to Further Critical Under-
standing of Family and Child Law.” In Legal Education: Simulation in Theory 
and Practice, edited by Caroline Strevens, Richard Grimes, and Edward Phil-
lips, 127–50. Farnham, UK: Ashgate, 2014. 

This book chapter explores the University of Portsmouth’s use of videotaped 
simulations to complement doctrinal study and traditional teaching methods. 
The author explains how the interview and negotiation simulations were con-
ducted and concludes that videotaped role-plays provide a cost-effective means 
of exposing students to practical lawyering skills. 

Hewitt, Anne. “Can You Learn to Lawyer Online? A Blended Learning Environ-
ment Case Study.” Law Teacher: The International Journal of Legal Education 
49, no. 1 (2015): 92–121. 

Hewitt describes and evaluates Adelaide Law School’s use of interactive online 
teaching to supplement face-to-face teaching in a dispute resolution and ethics 
course. The online learning platform provided learning analytics data, which 
Hewitt combines with a student survey to evaluate the effectiveness of the online 
tools. She concludes that online learning provides a valuable supplement to face-
to-face learning but is no substitute for live experience. 

 12. William M. Sullivan et al., Educating Lawyers: Preparation for the Profession of Law 
(2007) [“Carnegie Report”]; Roy Stuckey et al., Best Practices for Legal Education: A Vision and 
a Roadmap (2007).  
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Kleefeld, John C., and Michaela Keet. “Getting Real: Enhancing the Acquisition of 
Negotiation Skills Through a Simulated Email Transaction.” Journal of Arbitra-
tion and Mediation 2, no. 1 (2011): 23–52. 

Students at two Canadian law schools participated in a negotiation simulation, 
using only email to communicate. When the exercise ended, each participant sub-
mitted a transcript of the negotiation, summarized key outcomes and agreements, 
and received feedback from peers and professors. Using excerpts from student 
journals, the authors conclude that the simulation addressed some shortcomings 
of classroom role-playing and deepened both the learning and the teaching expe-
rience. Because of its success, the experiment was expanded to include more than 
200 law students from four Canadian universities. 

Malin, Martin H., and Deborah I. Ginsberg. “Flipping the Classroom to Teach 
Workplace ADR in an Intensive Environment.” Journal of Legal Education 67, 
no. 2 (2018): 615–25.

See infra p. 374.
Matthew, Anne F., and Desmond Butler. “Narrative, Machinima and Cognitive 

Realism: Constructing an Authentic Real World Learning Experience for Law 
Students.” Australasian Journal of Educational Technology 33, no. 1 (2017): 
148–62.

See infra p. 401.
Simmons, Martha E., and Darin Thompson. “The Internet as a Site of Legal Edu-

cation and Collaboration Across Continents and Time Zones: Using Online 
Dispute Resolution as a Tool for Student Learning.” Windsor Yearbook of Access 
to Justice 34 (2017): 222–43.

This article describes a pilot project of an ODR simulation across two continents 
and three time zones. The project sought to expose law students to ODR, using 
various technology-based dispute resolution processes, to demonstrate the poten-
tial for technology-supported collaboration across distances, and to promote 
experiential education in a controlled learning environment. The authors discuss 
the benefits and drawbacks of ODR and describe the student simulation, which 
offered students an opportunity to understand the issues surrounding technology, 
dispute resolution, and access to justice. They conclude with recommendations 
for future directions and research.

Spencer, David, and Samantha Hardy. “Deal or No Deal: Teaching On-Line Nego-
tiation to Law Students.” QUT Journal of Law & Justice 8, no. 1 (2008): 93–117. 

Law students from Macquarie University and University of Tasmania faced each 
other in an email negotiation involving a commercial dispute. Students were 
required to maintain a negotiation log and a reflective journal and complete a 
debrief questionnaire. Evaluating the results, the authors discuss technological 
problems, communication delays, skill differentials, and the difficulties of build-
ing relationships online. They conclude, however, that the online medium does 
not prevent effective negotiation, and the technology will eventually resolve the 
inhibitive elements.

Williams, Gerald R., Larry C. Farmer, and Melissa Manwaring. “New Technology 
Meets an Old Teaching Challenge: Using Digital Video Recordings, Annotation 
Software, and Deliberate Practice Techniques to Improve Student Negotiation 
Skills.” Negotiation Journal 24, no. 1 (2008): 71–87. 

To improve skills development in a large negotiation course, the authors required 
students to use webcams to video-record their negotiation exercises. Annotation 
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software allowed students and professors to comment on segments of the record-
ings. The authors discuss pedagogical advantages, difficulties, and limitations of 
this method. They conclude that the significant improvement in negotiating skills 
is attributable to immediate feedback to students with opportunities to correct 
errors and practice until the tasks become routine.

Law Practice Technology

Cadmus, Femi. “Five Steps to Successfully Developing a Law Practice Technology 
Course.” Trends in Law Library Management and Technology 24 (2014): 25–31. 

The author discusses the need to teach an experiential learning course addressing 
the impact of information on law practice technology. Using her own experience 
developing and teaching such a course, she explains the development of a syllabus 
and learning outcomes, choice of faculty and instructional techniques, assess-
ment methods, and student feedback. Because both students and faculty enjoyed 
the experience, she committed to teaching this class again.

Canick, Simon. “Infusing Technology Skills into the Law School Curriculum.” 
Capital University Law Review 42, no. 3 (2014): 1–31. 

To close the gap between the use of technology in legal education and law prac-
tice, Canick recommends adapting existing courses to include training related 
to e-discovery, presentation skills, communication and collaboration, marketing 
and social media, hardware and software, legal research, and case management. 
He also proposes methods to encourage law faculty to teach with technology and 
to align such teaching with the practices of successful attorneys.

Davis, Benjamin G., and Keefe Snyder. “Online Influence Space(s) and Digital 
Influence Waves: In Honor of Charly.” Ohio State Journal on Dispute Resolution 
25, no. 1 (2010): 201–45.  

This article seeks to help law professors and students understand the significance 
of online influence spaces, including texting and social media, in addressing 
problems that occur during a legal career. Using a series of case studies and mod-
els, the authors examine the ASILForum listserv, the Volokh Conspiracy blog, and 
the Obama Open Government Initiative to illustrate how new online interactions 
affect individuals, how individuals influence others in these online spaces, and 
how these online spaces affect dispute resolution processes.

Dolin, Ron A. “New Tricks for an Old Dog: Teaching Legal Technology,” 
2013, https://ssrn.com/abstract=2381719 [https://perma.cc/8KKJ-LHR3].

Dolin recounts his experience teaching legal technology and informatics at Stan-
ford Law School. The course seeks to explore the ways in which legal technology 
is transforming both the practice and nature of law and the current trends and 
future possibilities of this transformation. It also strives to help law students 
understand how to examine legal problems from a computational and engineer-
ing perspective. Dolin provides detailed explanations of each of the nine sessions.

Facciola, John M. “A Judicial Perspective: Technological Competence and the Law 
Schools.” Journal of the Professional Lawyer 2015: 119–23. 

A retired U.S. magistrate judge addresses the ethical and professional conse-
quences of technological incompetence in the legal profession. He urges law 
schools not only to educate students about new ethical obligations relating to 
technology, but also to teach the technological knowledge and skills needed for 
law practice. To this end, he discusses several teaching models, including technol-
ogy boot camp, quasi-clinical experiences, and dedicated technology exercises in 
all courses.
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Galves, Fred. “Teaching Litigation Technology.” In Educating the Digital Lawyer, 
edited by Marc Lauritsen and Oliver Goodenough, 7-1–7-30. New Providence, 
NJ: LexisNexis, 2012. 

This book chapter addresses the teaching of litigation technologies. The author 
explores issues relating to electronically stored information, e-discovery, case 
analysis software, and trial presentation methods, arguing that law schools should 
address these issues in litigation technology courses. He also includes a detailed 
outline of a computer-assisted litigation course and explains the course goals, 
pedagogy, methods, and assessment.

Goodenough, Oliver R. “Developing an E-Curriculum: Reflections on the Future 
of Legal Education and on the Importance of Digital Expertise.” Chicago-Kent 
Law Review 88, no. 3 (2013): 845–78. 

Because e-lawyering has expanded an otherwise shrinking job market, Good-
enough proposes that law schools adopt an e-curriculum that teaches the tech-
nological skills necessary for modern law practice. This curriculum would offer 
both specialty courses that develop specific legal technology skills and across-the-
curriculum inclusion of technical instruction in doctrinal courses. His analysis is 
rooted in three principles: value added, values added, and economic sustainability. 

Granat, Richard S., and Stephanie Kimbro. “The Teaching of Law Practice Manage-
ment and Technology in Law Schools: A New Paradigm.” Chicago-Kent Law 
Review 88, no. 3 (2013): 757–82. 

Arguing that current labor market conditions require graduates to understand law 
practice management and technology, the authors urge legal educators to teach 
students about (1) the selection and use of client portal web applications, col-
laboration technologies, and online payment systems; (2) the process of design-
ing information architecture for law firms; (3) the use of social media and online 
marketing for client development; and (4) the ethical rules applicable to the use 
of legal technologies.

Hibbitts, Bernard J. “The Technology of Law.” Law Library Journal 102, no. 1 (2010): 
101–15. 

Hibbitts laments the legal profession’s limited grasp of technology and offers sug-
gestions for teaching Internet literacy to law students. He briefly describes Neter-
acy for Lawyers, a course that he taught at the University of Pittsburgh School of 
Law, and explains how JURIST provides a “neteracy lab” for its law student staff. 
He suggests that law librarians are best suited for developing online information 
spaces where law students have opportunities to work collaboratively with new 
technology.

Oates, Charles Harmon. “Law Practice Technology: A Law School Course?” 2012, 
http://ssrn.com/abstract=2159371 [https://perma.cc/7MTL-YTLU].

The author calls for law schools to include a course in law practice technology 
as part of their curricula to expose law students to all applications of technology 
used by attorneys. He describes the law practice technology seminar he initiated 
at Regent University School of Law and discusses technological and pedagogical 
challenges faced. The appendix includes a sample syllabus.

Rostain, Tanina, Roger Skalbeck, and Kevin G. Mulcahy. “Thinking Like a Lawyer, 
Designing Like an Architect: Preparing Students for the 21st Century Practice.” 
Chicago-Kent Law Review 88, no. 3 (2013): 743–55. 

The authors argue that requiring law students to use legal apps advances peda-
gogic goals and prepares them for the challenges of 21st century practice. By 
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way of example, they explain how students in a Georgetown University Law 
Center class on technology, innovation, and law practice used Neota Logic and 
A2J Author software to build web-based applications in various fields of law. In 
designing these apps, students learned legal analysis, empathy, and plain language 
authoring while learning to think about legal regimes as systems. 

Rutter, Brock. “Survey of Existing Courses in Lawyer Use of Technology.” In Edu-
cating the Digital Lawyer, edited by Marc Lauritsen and Oliver Goodenough, 
6-1–6-8. New Providence, NJ: LexisNexis, 2012. 

As its title suggests, this book chapter surveys courses at American law schools 
that teach the technology used in law practice. The author found that law schools 
have been slow to adopt courses teaching the technology of law, which are vastly 
outnumbered by courses addressing the law of technology.  

Ruyters, Michele, Kathy Douglas, Siew Fang Law. “Blended Learning Using Role-
Plays, Wikis and Blogs.” Journal of Learning Design 4, no. 1 (2011): 45–55. 

RMIT University taught advocacy and negotiation by using online tools, such as 
wikis and blogs, for preparation, role-playing, and debriefing. After examining 
empirical data from two case studies, the authors suggest four implementation 
concerns for legal educators to consider before blending role-plays with Web 2.0 
options: (1) evaluating the learning context; (2) identifying learning outcomes; 
(3) choosing relevant online tools; and (4) engaging in reflection and feedback. 

Legal Research, Writing, and Analysis

Abramson, Anne L. “Cross Border Teaching with Technology.” Canadian Law 
Library Review 36, no. 2 (2011): 51–52. 

Abramson reviews the challenges of using Moodle and CALI to teach interna-
tional legal research at John Marshall Law School. She also discusses the success-
ful use of Adobe Connect Pro to facilitate a virtual guest lecture by a Canadian 
law librarian.

Ahlbrand, Ashley. “Thinking on Your Feet: Reflections of a First-Time Online 
Instructor.” Perspectives: Teaching Legal Research and Writing 25, no. 1 (Fall 
2017): 114–23. 

This article discusses the process of developing an online advanced legal research 
course. Ahlbrand explains the course goals, instructional materials, readings, 
and assessments, and addresses issues presented by its asynchronous approach. 
She also discusses the technology used for chat sessions, video recordings, and 
assessment. Student response was overwhelmingly positive. The article closes 
with a sample syllabus.

Allbon, Emily. “Too Cool for (Law) School? Using Technology to Engage Students 
in Legal Skills.” European Journal of Law and Technology 4, no. 1 (2013), http://
ejlt.org//article/view/182/279 [https://perma.cc/9M6D-5VV4].

City Law School London uses Learnmore, a legal skills wiki that provides multi-
media tutorials for mooting and LRW. The author presents a case study of Learn-
more, covering its use of media, development of its content, visual branding, and 
peer-learning community elements. She also examines the practical and peda-
gogical aspects of using technology to aid legal learning. Plans for a Learnmore 
iPad app were nearing the end of development at the time of writing.
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Anzalone, Filippa Marullo. “Some Musings on Teaching Legal Research.” Legal 
Writing 20 (2015): 5–8. 

This brief article considers how technology has changed the way we conceptual-
ize the law, both in our search for authority and in what courts will accept as 
authority. The author concludes that these changes require an active legal research 
classroom that offers hands-on learning experiences, with simulation-based and 
problem-solving approaches that mirror the use of technology in law practice.

Barnett, Eola, and Roslyn Baer. “Embracing Wikipedia as a Research Tool for Law: 
To Wikipedia or Not to Wikipedia?” Law Teacher: The International Journal of 
Legal Education 45, no. 2 (2011): 194–213. 

A survey of Australian law students revealed that 78 percent were using Wikipe-
dia for legal research. To support their argument that Wikipedia is an acceptable 
tertiary research tool, the authors consider its purpose, procedures for controlling 
accuracy, literature about its use as a teaching and learning tool, and empirical 
research that student use of Wikipedia is inevitable and unavoidable. They recom-
mend instructing students in the discerning use of Wikipedia and encouraging 
academics to contribute to the site.

Bishop, Kaci, and Katie Rose Guest Pryal. “Cut Clutter with ‘Checklist-Find’: 
Using Technology to Teach Effective, Efficient Revision,” 2015, http://ssrn.com 
/abstract=2613013 [https://perma.cc/RD2Y-8B7S].

This brief article describes the authors’ “checklist-find” revision approach, which 
enables law students to identify and revise their legal documents by using their 
word processors’ find function. The authors discuss the benefits and limitations 
of this technique and explain how it might be used in a legal writing course. They 
also provide a sample starter checklist to use in the classroom.

Calleros, Charles. “Traditional Office Memoranda and E-mail Memos, in Practice 
and in the First Semester.” Perspectives: Teaching Legal Research & Writing 21, 
no. 2 (Spring 2013): 105–14.

See supra p. 329.
Clark, Jessica L., and Nicole Evans Harris. “The Long and Winding Road: Develop-

ing an Online Research Curriculum.” Perspectives: Teaching Legal Research and 
Writing 20, no. 1 (Fall 2011): 14–20. 

A legal writing professor and a librarian at George Washington University Law 
School discuss how they partnered with academic account managers to incorpo-
rate LexisNexis and Westlaw training sessions into the first-year LRW curriculum. 
They discuss the process of designing the program to reach their pedagogical 
goals, identify the benefits and challenges of working with account managers, and 
conclude with considerations for sustaining a successful partnership. 

Clement, Julie. “A Community of Writers: Building a Virtual Legal-Writing Center.” 
Thomas M. Cooley Journal of Practical and Clinical Law 16, no. 1 (2013): 1–54. 

At Western Michigan University Cooley Law School, a virtual writing center was 
created when plans for a physical legal writing center fell through. The author 
details the vision and mission of the center, goals and learning outcomes, assess-
ment challenges, and selection of an online platform and resource components. 

Collins, Maureen B. “Training the Dragon®: The Use of Voice Recognition Software 
in the Legal Writing Classroom.” Law Teacher: The International Journal of 
Legal Education 48, no. 2 (2014): 181–95. 

Collins discusses the use of VRS to assist students who experience particular writ-
ing challenges, including writer’s block, physical or learning disabilities, or Eng-
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lish as a foreign language. She explains how VRS can be used in the four stages of 
writing identified by Flowers in 198113 and makes recommendations for adopting 
VRS in the legal writing classroom. 

Coyle, Elena Maria. “Law Schools and the Open Access Movement: An Article 
Review of Aux Armes Citoyens.” Stanford Law School Research Paper No. 22, 
Stanford, CA, May 2008, https://law.stanford.edu/publications/law-schools-and 
-the-open-access-movement-an-article-review-of-aux-armes-citoyens/ [https://
perma.cc/8KUC-5J76].

A student author examines Ian Gallacher’s proposition14 that law schools are 
uniquely situated to respond to the problem of limited access to the law. She 
also discusses which resources used in an advanced legal research course have 
open access substitutes equivalent to commercial research databases. Finally, she 
considers how Gallacher’s 10 principles for the open access movement satisfy the 
objectives of a legal research course and the law school’s mission.

Davis, Laurel, Mary Ann Neary, and Susan E. Vaughn. “Teaching Advanced Legal 
Research in a Flipped Classroom.” Perspectives: Teaching Legal Research & 
Writing 22, no. 1 (Fall 2013): 13–19.

See infra p. 373.
Detweiler, Brian. “A Quick Word About Technology Competence: The University 

at Buffalo School of Law’s Microsoft Word Training Program.” Perspectives: 
Teaching Legal Research & Writing 25, no. 1 (Fall 2017): 97–100. 

Librarians at the University at Buffalo School of Law developed an orientation 
program to help students learn the document formatting skills needed for legal 
writing classes. The author discusses the program’s development, use of follow-
up instructional videos, expansion into practice-related training for upper-level 
students, and positive feedback. He also outlines plans to expand to other areas, 
including Adobe Acrobat and other features of the Microsoft Office Suite. 

Dragnich, Alyssa, and Rachel H. Smith. “An Offer They Can’t Refuse: Teaching 
Persuasive Writing Through a Settlement Offer Email Assignment.” Perspec-
tives: Teaching Legal Research and Writing 23, no. 1 (Fall 2014): 85–87. 

As part of the persuasive writing component of their LRW course, first-year stu-
dents were required to write an email settlement offer to opposing counsel. The 
authors explain the design and implementation of the assignment, as well as the 
advantages of using an email settlement offer to introduce students to negotiation 
skills and settlement strategies. 

Duhart, Olympia. “The ‘Live Write’ — An Alternative Approach to the Scribe and 
PowerPoint Pit.” Law Teacher 15, no. 2 (Spring 2009): 17. 

This brief essay explains how the author uses a smart podium and projector to 
create an active classroom environment in doctrinal and legal writing courses. 
The “live write” process involves engaging students in activities such as articu-
lating a rule of law or writing a thesis sentence. Advantages include fostering 
a collaborative learning environment, overcoming the fear of technology, and 
providing formative assessment information to the instructor.

 13. B.S. Flowers, “Madman, Architect, Carpenter, Judge: Roles and the Writing Process” 58 Lan-
guage Arts 834, 834–36 (1981).
 14. See Ian Gallacher, “Aux Armes, Citoyens!”: Time for Law Schools to Lead the Movement for 
Free and Open Access to the Law, 40 U. Tol. L. Rev. 1 (2008). 
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Fershee, Kendra Huard. “The New Legal Writing: The Importance of Teaching Law 
Students How to Use E-Mail Professionally.” Maryland Law Review Endnotes 
71, no. 1 (2011): 1–19.

See supra p. 329.
Gallacher, Ian. “Lights! Camera! Law School?: Using Video Interviews to Enhance 

First Semester Writing Assignments.” Perspectives: Teaching Legal Research 
and Writing 23, no. 1 (Fall 2014): 61–67. 

In 2012, the author and his colleagues produced two videos showing initial 
attorney-client interviews for use in Syracuse University College of Law’s Legal 
Communication and Research program. This article explains the program, the 
video production process, and the direct and collateral benefits of using videos as 
an alternative to traditional narrative description. He also addresses disadvantages 
and offers advice on video production, concluding that this approach can stimu-
late and energize students and faculty.  

Gallacher, Ian. “Do Robomemos Dream of Electric Nouns?: A Search for the Soul of 
Legal Writing.” Case Western Reserve Journal of Law, Technology & the Internet 
4, no. 1 (2012): 41–57. 

Gallacher addresses the possibility that computers might generate many of the 
documents typically written by lawyers. This, he states, requires legal writing fac-
ulty to consider which qualities distinguish human writing from a machine-gen-
erated product. Because computer-generated writing programs lack the human 
ability to anticipate and meet the reader’s needs and expectations, he concludes 
that the human-generated document will be superior to a technically accurate but 
nonempathetic computer-generated document. 

Gilson, Eric T. “Injecting Mobile Legal Research Skills into the Curriculum.” Per-
spectives: Teaching Legal Research and Writing 19, no. 2 (Winter 2011): 126–29. 

With the introduction of legal research apps for smartphones, the author advo-
cates integrating and harnessing their power effectively into legal research courses. 
His article explores smartphone attributes, samples legal research apps, and offers 
practical suggestions for creating and incorporating mobile legal research exer-
cises into coursework and an overall research strategy. 

Gotschall, Sarah. “Teaching Cost-Effective Research Skills: Have We Overem-
phasized Its Importance?” Legal Reference Services Quarterly 29, no. 2 (2010): 
149–63. 

The author surveyed law students about their summer research experiences to 
understand how much importance their employers placed on containing online 
research costs. After analyzing results, she concludes that the emphasis on cost 
control may depend on the size of the employer. She suggests that there may be 
less need to emphasize cost-effective research at law schools where a large percent-
age of students go on to work at smaller law firms and government organizations. 

Gustafson, Lindsey P. “Texting and the Friction of Writing.” Legal Writing 19 
(2014): 161–89. 

Gustafson dispels fears that use of “text-speak” erodes the ability of law students 
to use writing to solve problems. She explains that students are constructing dual 
literacies and adapting language to fit the purpose and audience of their message. 
The greater concern, she claims, is that texting may be narrowing vocabulary and 
weakening the depth and precision of legal analysis. She recommends that faculty 
help law students learn to address the expectations of a discourse community of 
legal writers. 
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Herrick, Susan, and Sara Kelley Burriesci. “Teaching Legal Research Online.” Legal 
Reference Services Quarterly 28, nos. 3–4 (2009): 239–70. 

This article addresses the unique challenges, benefits, and pitfalls involved in 
designing and teaching an online legal research course. The authors identify 
factors to consider when delivering a graded legal research course through an 
online or distance format, including course design, instructional methods, and 
assessment. They also evaluate individual instructional technologies. Concluding 
that online technologies have significant potential for accommodating various 
learning styles, they caution that the demands of developing and teaching online 
legal research courses require institutional support. 

Hudson, Rob. “A Little Grafting of Second Life into a Legal Research Class.” 
LLRX (May 9, 2008), https://www.llrx.com/2008/05/a-little-grafting-of-second 
-life-into-a-legal-research-class/ [https://perma.cc/E3YV-8GR9].

See infra p. 401.
Hutchinson, Terry. “Developing Legal Research Skills: Expanding the Paradigm.” 

Melbourne University Law Review 32, no. 3 (2008): 1065–95. 
Hutchinson examines the effect of IT on the new legal research paradigm, 
arguing that doctrinal methodology should no longer dominate legal research 
training. Instead, she maintains that law schools should expose students to 
methodologies more appropriate to the changing legal information environment, 
including qualitative and quantitative methods, comparative research, case stud-
ies, benchmarking, and content analysis. She also offers suggestions for training 
law students to work independently in dynamic web-based legal environments.

Johnson, Nancy P. “Should You Use a Textbook to Teach Legal Research?” Law 
Library Journal 103, no. 3 (2011): 415–40. 

Johnson discusses a legal research course at GSU College of Law taught exclu-
sively with digital and web-based materials. Using web courses, instructors post 
slides and chapters that include screen captures and illustrations. CALI lessons 
supplement traditional assignments, and weekly quizzes use clicker technology. 
Johnson outlines the benefits of this approach, including cost, portability, and 
ease of customizing and updating. She discusses results of a student survey evalu-
ating the effectiveness of teaching without a textbook. An appendix reproduces 
survey questions. 

Johnson, Nancy P. “Best Practices: What First-Year Law Students Should Learn in 
a Legal Research Class.” Legal Reference Services Quarterly 28, nos. 1–2 (2009): 
77–99. 

Observing that legal research faculty rarely have enough class time to teach stu-
dents the print and online sources required to complete a research task success-
fully, Johnson identifies core legal research principles every legal research student 
should learn. She discusses best practices in teaching the legal research process, 
along with the important sources that must be covered in a legal research course. 

Jonassen, Frederick B. “On-Line Legal Research Workshops.” Saint Thomas Law 
Review 22, no. 3 (2010): 470–503. 

The author proposes using a guided workshop to introduce the skills of online 
legal research. Part 1 of this article presents the author’s experiences in arriving 
at the workshop method of teaching legal research. Part 2 presents the workshop 
method and its benefits and advantages over lectures. Part 3 details the workshop 
he has developed, student reactions, the benefits of this approach, and planned 
changes based on student evaluations. 
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Jones, Julie M. “Not Just Key Numbers and Keywords Anymore: How User Interface 
Design Affects Legal Research.” Law Library Journal 101, no. 1 (2009): 7–30.

Using information-foraging theory and current standards for optimal web design, 
Jones employs a heuristic analysis to examine the effect of user interfaces of West-
law and LexisNexis on the process of legal research and the development of effec-
tive research skills in law students. She concludes that the architectural structure 
of Westlaw and LexisNexis discourages the use of secondary sources and browsing 
within databases. 

Knapp, Melanie, and Rob Willey. “Comparison of Research Speed and Accuracy 
Using Westlaw Classic and WestlawNext.” Legal Reference Services Quarterly 
32, nos. 1–2 (2013): 126–41.

This article examines the different search results obtained by law students and 
librarians using both Westlaw Classic and WestlawNext. The study showed that 
many participants did not understand the nuances of either system. Underscor-
ing the implications of this finding for teaching, the authors suggest that legal 
research instructors clearly delineate the differences between and nuances of both 
systems. They also recommend that Thomson Reuters provide more information 
about effectively using WestlawNext and its algorithm search. 

Krieger, Stefan. “The Challenges of Using Electronic Resources to Solve Ill-Struc-
tured Legal Problems.” Legal Writing 20 (2015): 21–24. 

Kreiger reports on a study comparing the research processes of law students using 
print and electronic sources. Findings suggest that electronic researchers tend to 
search for one technical solution to a problem, while print researchers are more 
likely to think conceptually and to compare the problem case to patterns in other 
cases and legal doctrine. He concludes that law faculty must train students to 
overcome these electronic influences and to approach legal issues, even on com-
puters, heuristically rather than algorithmically. 

Krieger, Stefan H., and Katrina Fischer Kuh. “Accessing Law: An Empirical Study 
Exploring the Influence of Legal Research Medium.” Vanderbilt Journal of 
Entertainment and Technology Law 16, no. 4 (2014): 757–90. 

This article reports on a study comparing the research processes of 20 law stu-
dents, divided equally into print researchers and electronic researchers. Results 
confirmed predictions that electronic researchers tend to (1) rely less on second-
ary finding aids, (2) access fewer secondary sources, and (3) focus on facts instead 
of legal concepts. The authors call for the legal profession and legal academy to 
conduct similar studies to help understand the implications of the shift to elec-
tronic research. 

Lee, Jootaek. “Introducing and Integrating Free Internet Legal Research into the 
Classroom,” 2009, http://ssrn.com/abstract=1509673 [https://perma.cc/2NYW 
-8Y9B].

This article addresses the necessity of teaching Internet legal research as a low-
cost alternative to subscription databases such as Westlaw and Lexis. The author 
discusses the advantages and disadvantages of Internet legal research, as well as 
effective methods of evaluating online resources for cost, coverage, currency, 
accuracy, authority, appropriateness, perspective, presentation, and usability. 

Lee, Katrina. “Process Over Product: A Pedagogical Focus on Email as a Means 
of Refining Legal Analysis.” Capital University Law Review 44, no. 3 (2016): 
655–70.

See supra p. 331.
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Lee, Katrina June, Susan Azyndar, and Ingrid Mattson. “A New Era: Integrating 
Today’s ‘Next Gen’ Research Tools Ravel and Casetext in the Law School Class-
room.” Rutgers Computer and Technology Law Journal 41, no. 1 (2015): 31–73. 

The authors argue that new legal research tools, such as Ravel and Casetext, 
should be integrated into law school courses because they further pedagogical 
goals, reinforce information literacy, strengthen metacognitive skills, and make 
students competitive as technology evolves. They describe the results of a pilot 
program that introduced Ravel and Casetext to a first-year legal writing class and 
propose ideas for future teaching pilots. An appendix includes assessment and 
reflection survey questions provided to students. 

Leith, Philip, and Cynthia Fellows. “BAILII, Legal Education and Open Access to 
Law.” European Journal of Law and Technology 4, no. 1 (2013), http://ejlt.org 
//article/view/209/289 [https://perma.cc/YY9P-RA62].

This article focuses on the use of BAILII’s open access materials as learning 
resources in U.K. law schools. The authors note that although students regard 
BAILII as a useful resource, law schools have not integrated it into their legal 
research curriculum. They opine that this situation might benefit from legal 
search algorithms, which could be developed by closer connections between law 
schools and departments of computer science and librarianship. 

Lenhart, Betsy. “The 17th Century Meets the Internet: Using a Historian’s Approach 
to Evaluating Documents as a Guide to 21st Century Online Legal Research.” 
Legal Communication & Rhetoric: JALWD 9 (2012): 21–48. 

The increasing role of the Internet in the legal profession requires us to teach stu-
dents to be more rigorous when evaluating online sources. To this end, Lenhart 
recommends adopting the process used by historians, which involves critically 
examining the document’s epistemology, purpose, and argument; the reader’s 
presuppositions; and the need to relate one document to another. She discusses 
each step and recommends that law schools adopt this approach to teaching legal 
research. 

Liemer, Susan. “Teaching Students to Harness the Power of Word Processing as 
They Write.” Perspectives: Teaching Legal Research and Writing 18, no. 1 (Fall 
2009): 16–17. 

This brief essay explains how to teach law students to use basic editing features 
of word processing programs when they write, so the writing process is more 
efficient and less stressful. 

Lihosit, Judith. “Research in the Wild: CALR and the Role of Informal Apprentice-
ship in Attorney Training.” Law Library Journal 101, no. 2 (2009): 157–76. 

Lihosit refutes predictions that CALR will fundamentally change legal research 
habits and restructure the legal system. She presents her own study to illustrate 
an alternative model of how attorneys conduct research. Based on this model, she 
concludes that law students’ increasing reliance on online materials will trans-
form neither the research practices of attorneys nor the legal system. 

Margolis, Ellie. “Is the Medium the Message? Unleashing the Power of E-Com-
munication in the Twenty-First Century.” Legal Communication & Rhetoric: 
JALWD 12 (2015): 1–28. 

Because the medium of legal communication has shifted to digital formats, Mar-
golis argues that law schools should make corresponding changes to the com-
munication of legal analysis, including typography, document design and naviga-
tion, hyperlinks, and images. She reviews these changes, explores the potential 
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for further change, and calls on the LRW community to determine how to use 
technology to improve the appearance and function of legal documents without 
sacrificing the clarity, precision, and rigor that are critical to legal analysis. 

Margolis, Ellie. “Incorporating Electronic Communication in the LRW Classroom.” 
Perspectives: Teaching Legal Research and Writing 19, no. 2 (Winter 2011): 121, 
123–25. 

To teach her LRW class about the e-communication needs of lawyers and clients, 
Margolis developed writing exercises requiring students to assume the role of a 
junior associate. Students were required to summarize their research and analysis 
in an e-mail to Margolis in her role as a partner preparing for a meeting. After stu-
dents submitted their work, she reviewed a representative sampling in class. She 
describes lessons learned by student and professor alike about using electronic 
devices to communicate legal analysis.

Margolis, Ellie, and Kristen Murray. “Teaching Research Using an Information 
Literacy Paradigm.” Perspectives: Teaching Legal Research and Writing 22, no. 2 
(Spring 2014): 101, 103–06.

See supra p. 351.
Margolis, Ellie, and Kristen E. Murray. “Say Goodbye to the Books: Information Lit-

eracy as the New Legal Research Paradigm.” University of Dayton Law Review 
38, no. 1 (2012): 117–56.

See supra p. 351.
Matamoros, Alex Berrio. “How Flipping the Classroom Made My Students Bet-

ter Legal Researchers and Me a Better Teacher.” Law Teacher 20, no. 2 (Spring 
2014): 16–19.

See infra pp. 374–75.
Mattson, Ingrid, and Susan Azyndar. “Show and Tell in the Legal Research Class-

room: Screencasting as an Effective Presentation Format.” Perspectives: Teach-
ing Legal Research and Writing 24, nos. 1 & 2 (Summer 2016): 17–22. 

The authors used a student-created screencast as a graded assignment in their 
advanced legal research classes. They discuss their reasons for creating this proj-
ect, the software used, the structure of their assignments, potential problems, and 
benefits for students. They conclude that the assignment met their core pedagogi-
cal goals of enhanced substantive expertise, communication skills, and experience 
with technology. 

McGaugh, Tracy L. “Pedagogic Techniques: Using Collaborative Writing Technol-
ogy to Teach Contract Drafting.” Transactions: The Tennessee Journal of Busi-
ness Law 10, no. 3 (2009): 189–201. 

McGaugh discusses online collaborative tools, or cloud applications, which make 
shared editing of a document easier and more interesting to students. After 
explaining how to set up and use Google Docs for in-class or out-of-class collabo-
ration, she discusses how to use Zoho Writer, Buzzword, and Twitter for docu-
ment drafting, and Facebook for classroom communications.

Mika, Karin. “Sight and Sound in the Legal Writing Classroom: Engaging Students 
Through Use of Contemporary Issues.” Perspectives: Teaching Legal Research 
and Writing 21, no. 2 (Spring 2013): 132–34. 

The author explains how she has integrated visual technology into her legal writ-
ing classroom, using videos to expose the facts for legal writing assignments. She 
discusses the software, the creative process, and a sample assignment, conclud-
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ing that students developed a broader view of both sides of the legal issue in an 
authentic context. 

Mika, Karin. “Games in the Law School Classroom: Enhancing the Learning Expe-
rience.” Perspectives: Teaching Legal Research and Writing 18, no. 1 (Fall 2009): 
1–6.

See infra p. 395.
Morrison, Matthew M. “Where Web 2.0 and Legal Information Intersect: Adjust-

ing Course without Getting Lost.” Cornell Law School Working Papers No. 35, 
Ithaca, NY, 2008, http://scholarship.law.cornell.edu/clsops_papers/35 [https://
perma.cc/3SGB-88TY].

This article discusses the impact of Web 2.0 on the creation, dissemination, and 
accessibility of legal information. The author reviews recent studies of current 
and future law students and other Web 2.0 users. He recommends that during the 
Web 2.0 transition, legal research instruction emphasizes the skills and attributes 
of Web 2.0 while teaching students the skills necessary to evaluate and solve legal 
problems.

Murley, Diane. “In Defense of Wikipedia.” Law Library Journal 100, no. 3 (2008): 
593–99. 

Murley argues that legal research faculty should teach students to use Wikipedia 
properly, rather than trying to convince them not to use it. She explains how 
Wikipedia articles are written, how they can be better evaluated, and how Wiki-
pedia can be used to help teach the importance of evaluating sources. 

Park, Eunice. “Introducing Students to Free On-line Legal Research Resources: An 
Interactive Class.” Law Teacher 19, no. 2 (Spring 2013): 26–28. 

At Western State College of Law, students learn about free online legal research 
sites as viable alternatives to expensive commercial resources. Park explains how 
she introduces students to these sites and follows up with small group in-class 
exercises and debriefings. She concludes that students will become efficient, self-
reliant legal researchers if they are aware of such free online resources, know how 
to access them, and understand the organization of information.

Peoples, Lee F. “Testing the Limits of WestlawNext.” Legal Reference Services Quar-
terly 31, no. 2 (2012): 125–49. 

A study of law students in advanced legal research courses at two law schools 
explored the impact of WestlawNext on the research process. Peoples discov-
ered that WestlawNext is inadequate for finding seldom-viewed content, creates 
confusion by not requiring a database selection, and generates overconfidence 
because of its similarity to Google. He offers suggestions for improvement and 
calls for librarians to become more involved in training students to use West-
lawNext.

Randal, Toree. “Meet Me in the Cloud: A Legal Research Strategy That Transcends 
Media.” Legal Writing 19 (2014): 127–57. 

Given the rapid development of electronic legal research platforms, the author 
argues that instruction in legal research strategy must focus on fundamental 
legal concepts rather than on platforms and template-driven mechanics anchored 
to specific media. She proposes teaching a flexible legal research paradigm 
that emphasizes the importance of analyzing legal authority and deemphasizes 
the information-gathering process. This approach, she concludes, will provide 
students with both the foundational knowledge and the flexibility necessary to 
conduct effective legal research. 
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Robbins-Tiscione, Kristen Konrad. “From Snail Mail to E-Mail: The Traditional 
Legal Memorandum in the Twenty-First Century.” Journal of Legal Education 
58, no. 1 (2008): 32–50.

See supra p. 332.
Rosenberg, Joseph A. “Confronting Clichés in Online Instruction: Using a Hybrid 

Model to Teach Lawyering Skills.” SMU Science and Technology Law Review 12, 
no. 1 (2008): 19–82. 

Using clichés to underscore his arguments, Rosenberg chronicles his experience 
teaching a hybrid online lawyering skills seminar. He describes the seminar, 
examines critical elements of teaching this model, and compares it to conven-
tional courses. He also provides examples of classes and learning activities that 
illustrate his approach to assessing online work. Rosenberg observes that the 
experience changed his outlook on teaching and learning, improved his teaching 
methods, and provided new dimensions of learning for students.

Rowe, Suzanne. “Out of the Glass Cockpit: Teaching Legal Analysis in Legal 
Research.” Legal Writing 20 (2015): 41–44. 

The title of this article refers to the technology bubble that puts law students on 
autopilot when they conduct legal research. Rowe explains how sophisticated 
search engines have encouraged students to treat research as a document retrieval 
system rather than as an analytical process. To combat this problem, she recom-
mends teaching methods that encourage students to think through the legal 
research process by analyzing their techniques, developing searches, evaluating 
results, and examining individual documents.

Salisbury, Abigail. “Skills Without Stigma: Using the JURIST Method to Teach Legal 
Research and Writing.” Journal of Legal Education 59, no. 2 (2009): 173–91. 

JURIST is an online legal news and commentary service hosted by the Univer-
sity of Pittsburgh School of Law. This article discusses Paper Chase, JURIST’s 
student-written legal news service, and explains how its training program teaches 
innovative methods of comprehension and analysis, thereby improving research 
and writing skills. The author proposes that LRW faculty implement aspects of 
JURIST’s legal journalism model to teach first-year students. The article concludes 
with suggested classroom applications. 

Sears, Dennis S. “The Pedagogical Value of an Integrated Approach to Legal 
Research Instruction: Overcoming Student Resistance to the Use of Print 
Sources and Striking a Balance That Instills an Appreciation of the Strengths 
and Weaknesses of Both Print and Online Sources.” Legal Reference Services 
Quarterly 33, no. 1 (2014): 38–65. 

Sears describes the results of a three-year study responding to the concerns of 
legal professionals about the predisposition of new attorneys to use online sources 
only. The study used an integrated approach requiring first-year law students to 
conduct legal research tasks both online and in print sources and to evaluate their 
experience. Results demonstrated that students began to appreciate and prefer 
print sources in certain situations. The author concludes that this approach will 
prepare students for survival in the real world of law practice. 

Sites, Brian. “The Influence of Algorithms: The Importance of Tracking Technology 
as Legal Educators.” Law Teacher 23, no. 1 (Fall 2016): 21–25. 

Sites discusses the need to prepare law students for significant technological 
changes in law practice. One such change discussed is algorithm-based legal 
research, such as that used by ROSS, which mines more than one billion text 
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documents per second and directs researchers to significant legal sources. He 
concludes that to prepare students for the future, legal educators must track what 
that future will contain, modify their courses accordingly, and instill technologi-
cal awareness in their students. 

Sloan, Amy E. “Step Right Up: Using Consumer Decision Making Theory to Teach 
Research Process in the Electronic Age.” South Carolina Law Review 60, no. 1 
(2008): 123–48. 

Because legal information is a product marketed to lawyers and students, Sloan 
proposes conceptualizing legal research as a consumer transaction that treats the 
research process as a purchase transaction and research instruction as consumer 
education. She identifies the influences affecting consumer choice in the research 
context and explains the pedagogical advantages of using consumer decision-
making theory to teach research. Sloan concludes that students who are better 
consumers of legal information will become better professionals. 

Sondhi, Sabrina. “Should We Care If the Case Digest Disappears? A Retrospective 
Analysis and the Future of Legal Research Instruction.” Legal Reference Services 
Quarterly 27, no. 4 (2008): 263–81. 

This article addresses the question whether the shift from the indexing method 
of legal research to full-text word retrieval discourages creativity and deprives 
students of the analytical benefits of print research. The author explains how 
law library collections and current legal research trends reflect this paradigm 
shift. She offers suggestions for integrating print-based case digests with online 
research and closes with ideas for a user study that will better inform future dis-
cussions. 

Taylor, Leslie. “Five Flippin’ Good Reasons to Flip Your Legal Research Class.” 
Perspectives: Teaching Legal Research & Writing 25, no. 1 (Fall 2016): 23–31.

See infra p. 376.
Valentine, Sarah. “Legal Research as a Fundamental Skill: A Lifeboat for Stu-

dents and Law Schools.” University of Baltimore Law Review 39, no. 2 (2010): 
173–226. 

Valentine argues that law schools should fully integrate legal research into all first-
year courses. This approach would require analysis, doctrinal knowledge, and 
information literacy, and be informed with adult learning methodologies.  She 
concludes that this method would teach students to navigate an overwhelming 
digital landscape and provide them with the necessary research skills for law 
practice while building the conceptual framework necessary for legal analysis.

Vinson, Kathleen Elliott. “What’s on Your Playlist? The Power of Podcasts as a 
Pedagogical Tool.” University of Illinois Journal of Law, Technology and Policy 
2009, no. 2: 405–28.

See supra p. 332.
Wheeler, Ronald E., Jr. “Teaching WestlawNext: Next Steps for Teachers of Legal 

Research.” Perspectives: Teaching Legal Research and Writing 21, no. 2 (Spring 
2013): 127–31.  

Wheeler continues his earlier work15 by exploring strategies for teaching law stu-
dents to use WestlawNext’s complex algorithm system for effective legal research. 
To this end, he discusses source selection, filters, volume of results, esoteric con-
tent, and Boolean searching. Wheeler invites faculty to devise assignments that 

 15. See infra p. 367.
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highlight both the advantages and drawbacks of WestlawNext, noting that the 
platform’s pitfalls provide teachable moments. 

Wheeler, Ronald E., Jr. “Does WestlawNext Really Change Everything? The Impli-
cations of WestlawNext on Legal Research.” Law Library Journal 103, no. 3 
(2011): 359–77. 

Wheeler examines the impact of WestlawNext’s search algorithm on the research 
process. He criticizes (1) its crowdsourcing feature for burying esoteric content, 
and (2) its elimination of the need to choose a database, which is the mechanism 
by which law students learn about and reinforce their knowledge of sources. He 
calls on legal research faculty to develop effective ways to use this tool and con-
cludes that further empirical studies of WestlawNext are required. 

Wolotira, Alena L. “Googling the Law: Apprising Students of the Benefits and Flaws 
of Google as a Legal Research Tool.” Perspectives: Teaching Legal Research and 
Writing 21, no. 1 (Fall 2012): 33–37. 

This article discusses the advantages and disadvantages of using the free Internet 
to conduct legal research and teach students the process of legal research. The 
author concludes that students who are properly instructed can learn to make 
informed decisions as to which research tasks can be properly accomplished using 
Google. 

Woodside, Jackie. “Introducing Students to Online Research Guides.” Perspectives: 
Teaching Legal Research and Writing 17, no. 3 (Spring 2009): 171–73. 

Woodside proposes that LRW courses instruct law students on the use of online 
research guides, which can be valuable resources during summer employment. 
She presents an outline for a class session and offers tips on finding and evaluat-
ing research guides.

Mooting

Berger, Daniel, and Charles Wild. “Turned on, Tuned in, but Not Dropped Out: 
Enhancing the Student Experience with Popular Social Media Platforms.” 
European Journal of Law and Technology 7, no. 1 (2016), http://ejlt.org/article 
/view/503/640 [https://perma.cc/8HTR-AJMF].

See infra p. 398.
Ireland, Jennifer, Michelle Sanson, and Paul Rogers. “Virtual Moot Court: A Pilot 

Study.” Journal of the Australasian Law Teachers Association 3, nos. 1 & 2 (2010): 
1–10. 

A pilot study used Second Life to teach mooting skills at UWS. The authors 
explain the project’s development, from the selection of avatars and software to 
the actual execution of the simulations. Because the online platform proved to 
be unreliable, they recommend against using Second Life for mandatory assign-
ments. However, positive student feedback suggested that Second Life could be 
used for training and practice in advocacy skills. The authors conclude that if 
technical difficulties can be resolved, Second Life might be a suitable platform for 
international mooting competitions.

Smith, Daniel E. “iNcourt: Using a Virtual Supreme Court to Enhance the Tradi-
tional Simulation Experience.” Paper presented at the APSA 2012 Teaching 
& Learning Conference, Washington, DC, February 2012, http://ssrn.com 
/abstract=1997660 [https://perma.cc/F6SS-W6UV]. 

This paper discusses the use of a virtual Supreme Court site, iNcourt, for moot 
court simulations in constitutional law courses. The author explains the site’s 
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operation as a research resource, electronic filing depository, and virtual con-
ference for certiorari and merits discussion and voting. After addressing site 
development, design, and components, he reports on site revisions inspired by 
his own experience and student feedback that included technical criticisms and 
suggestions for improvement. 

Yule, Jennifer, Judith McNamara, and Mark Thomas. “Reality Bytes: Using Tech-
nology in Mooting.” QUT Law & Justice Journal 12, no. 1 (2011): 89–104. 

In this third and final stage of a two-year trial,16 the authors conducted an inter-
nal moot competition using Elluminate, an online communication platform. 
To evaluate its effectiveness, the project team used surveys and focus groups. 
They concluded that technology should be a routine part of legal education to 
ensure administrative efficiency and to provide an authentic learning experience. 
Appendices reproduce survey and focus group questions. 

Yule, Jennifer, Judith McNamara, and Mark Thomas. “Mooting and Technology: 
To What Extent Does Using Technology Improve the Mooting Experience for 
Students?” Legal Education Review 20, nos. 1 & 2 (2010): 137–55. 

This article reports on the second year of QUT’s two-year trial17 using Second 
Life, Elluminate, and video conferencing as platforms for remote mooting. The 
authors describe and evaluate the trials and identify the benefits and limitations 
of the different technologies. Observing that students strongly preferred the 
face-to-face option for external competitions, they recommend that law schools 
explain the benefits of technology to students and carefully consider desired 
objectives when deciding which platform is most suitable to the mooting experi-
ence. 

Yule, Jennifer, Judith McNamara, and Mark Thomas. “Virtual Mooting: Using 
Technology to Enhance the Mooting Experience.” Journal of the Australasian 
Law Teachers Association 2, nos. 1 & 2 (2009): 231–43. 

This article reports on the first stage of a two-year project,18 which sought to 
determine whether technology could be used to overcome obstacles to student 
participation in mooting, such as time, distance, and a lack of experience and 
confidence. This article discusses the advantages of using technology to meet 
these challenges, evaluates technological options such as Second Life, Elluminate, 
and video conferencing, and recommends a trial of these options to determine 
which ones best facilitate virtual mooting. 

Information Technology19

Alhajeri, Mashael A. “Kuwait University, Civil Law and the Internet: Genesis of a 
Dedicated Civil Law-Teaching Website.” Law Teacher: The International Jour-
nal of Legal Education 42, no. 1 (2008): 9–28. 

 16. See infra this page.
 17. See infra this page; supra this page.
 18. See supra this page.
 19. The articles in this section focus on the use of information technology (IT) in legal edu-
cation. As used here, IT includes “the application of computer hardware and software, networks, 
Internet facilities and telecommunications (voice and data) transmission systems to human processes 
for communication, analysis and information distribution.” Donald J. Polden, Planning and Decision-
Making for Law School Information Technology, 18 Santa Clara Computer & High Tech. L.J. 259, 273 
n.1 (2002).
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At Kuwait University School of Law, the author used ICT to teach four civil law 
courses. Her paper describes the need for this project, as well as its goals, struc-
ture, use of instructional technology, and budgetary challenges. After explaining 
the steps taken to improve the website and course materials, she notes that stu-
dents showed increased engagement in their coursework and greater contextual 
learning. An unanticipated benefit was that the site helped students and faculty of 
peer Arab universities.

Allbon, Emily. “Seeing is Believing: We Are All Converging.” Law Teacher: The 
International Journal of Legal Education 50, no. 1 (2016): 44–60. 

Arguing that a multidisciplinary approach is essential to information literacy in 
legal education, Allbon focuses on the importance of visual experiences in student 
engagement and learning. She examines ways in which legal educators can be 
inspired by librarians, technologists, informatics experts, and creative designers, 
whose literacies, methodologies, and visualization expertise can enhance our 
teaching. 

Lauritsen, Marc. “Lawyering in an Age of Intelligent Machines.” In Educating the 
Digital Lawyer, edited by Marc Lauritsen and Oliver Goodenough, 2-1–2-10. 
New Providence, NJ: LexisNexis, 2012. 

In this book chapter, Lauritsen discusses how to prepare law students for practice 
in a world in which machines increasingly perform legal work. He argues that 
law schools should offer courses in law practice automation and legal informa-
tion science; teach the ethical use of IT; develop programs that further education, 
research, and development in law and IT; and explore how legal technology can 
encourage or inhibit justice, freedom, and human dignity.

Paliwala, Abdul. “Socrates and Confucius: A Long History of Information Tech-
nology in Legal Education.” European Journal of Law and Technology 1, no. 1 
(2010), http://ejlt.org//article/view/12/16 [https://perma.cc/7HPU-58AV].

Paliwala argues that the earliest uses of IT in legal education, which merely repro-
duced the traditional classroom in an online environment, were influenced by the 
Socratic case method, whereas subsequent innovations, such as the computeriza-
tion of live clinics, were inspired by Confucian methodologies. After discussing 
these methodologies in the context of particular e-learning technologies and 
creative delivery methods, such as YouTube and Second Life, he concludes that 
e-learning in legal education would benefit from a pluralism of approaches.

Taylor, M.J., R.P. Jones, J. Haggerty, and D. Gresty. “Teaching Information Technol-
ogy Law.” Journal of Further and Higher Education 33, no. 4 (2009): 473–81. 

The authors examine two IT law modules that teach undergraduate computing 
students to recognize and comply with EU and UK law. Of interest to legal educa-
tors is their consideration of issues of design, content, management, and delivery 
of these modules as well as teaching methods and assessment strategies. They 
conclude that the use of interdisciplinary case studies encourages active and col-
laborative learning.

Thomson, David I.C. Law School 2.0: Legal Education for a Digital Age. Newark, NJ: 
LexisNexis/Matthew Bender, 2009. 

In this indictment of legal education, Thomson maintains that law schools are 
failing students by languishing in the 1.0 stage of electronic instruction. He argues 
persuasively for the use of technology in law school teaching and examines several 
technologies, including ARS, wikis, and Case Map. Although Thomson offers 
no detailed direction in the use of any of these technologies, he does succeed in 
raising awareness about the changes that technology will bring to legal education.
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Instructional Methods and Technology20

Artificial Intelligence21

Ashley, Kevin D. “Teaching Law and Digital Age Legal Practice with an AI and Law 
Seminar.” Chicago-Kent Law Review 88, no. 3 (2013): 783–844. 

Ashley argues that an AI and law seminar can teach law students about rules, 
cases, and arguments, and process models and algorithms for modern legal 
practice. A sample syllabus frames his discussion of the pedagogical lessons of 
the seminar. He suggests that students might later progress to a practicum in 
which they contribute new computational models or build their own expert legal 
systems. 

Ashley, Kevin D. “Teaching a Process Model of Legal Argument with Hypotheti-
cals.” Artificial Intelligence and Law 17, no. 4 (2009): 321–70. 

LARGO is an ITS designed to teach law students the process of hypothetical 
argument using oral argument transcripts. Ashley reports mixed results from 
experiments involving first-year law students at the University of Pittsburgh. 
While LARGO has helped volunteers with lower LSAT scores learn skills and 
rules more easily than a text-based approach, results differed when participation 
was mandatory. He concludes, however, that the results support using LARGO 
as a diagnostic tool.  

Ashley, Kevin, Collin Lynch, Niels Pinkwart, and Vincent Aleven. “Toward Mod-
eling and Teaching Legal Case-Based Adaptation with Expert Examples.” In 
Case-Based Reasoning Research and Development: Proceedings of the 2009 Inter-
national Conference on Case-Based Reasoning, edited by Lorraine McGinty & 
David C. Wilson, 45–59. Heidelberg, Ger.: Springer, 2009. 

The authors report on a study using the LARGO ITS22 to help law students 
learn the process of hypothetical argument by diagrammatically reconstructing 
examples of hypothetical reasoning from oral argument transcripts. In this paper, 
they assess the reliability of expert grading of students’ diagrams, concluding that 
certain features, such as policies and principles, must be made more explicit. 

Lynch, Collin, Kevin D. Ashley, Niels Pinkwart, and Vincent Aleven. “Toward 
Assessing Law Students’ Argument Diagrams.” In Proceedings of the 12th Inter-
national Conference on Artificial Intelligence and Law, 222–23. New York: ACM 
Press, 2009. 

This brief conference paper reports on an ongoing study in which law students 
use graphical argument models in the context of the LARGO ITS to annotate 
oral arguments transcripts. The goal is to develop models that legal professionals 
and novices can use to produce and parse complex legal arguments. The authors 
conclude that there is some empirical support that argument diagrams can serve 
as educational and communicative tools. 

 20. As used in this article, instructional technology includes the design, development, use, man-
agement, and evaluation of technology resources for teaching and learning law.
 21. AI is concerned with the development of computer systems that can model or simulate 
intelligent behavior by performing tasks and solving problems ordinarily thought to be within the 
exclusive province of human intelligence. Susskind, supra note 6, at 120. As used in this section, AI 
includes expert and knowledge-based systems that guide users through complex legal issues, analyze 
problems and draw conclusions, formulate strategies, and assemble documents.
 22. See supra this page and infra p. 371.
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Lynch, Collin, Niels Pinkwart, Kevin Ashley, and Vincent Aleven. “What Do Argu-
ment Diagrams Tell Us About Students’ Aptitude or Experience? A Statistical 
Analysis in an Ill-Defined Domain.” In Proceedings of the Workshop on Intel-
ligent Tutoring Systems for Ill-Defined Domains at the 9th International Confer-
ence on Intelligent Tutoring Systems, edited by Vincent Aleven, Kevin Ashley, 
Collin Lynch, Niels Pinkwart, 56–67. Montreal: ITS, 2009, http://www.cs.pitt 
.edu/~collinl/ITS08/Sections/7-Lynch.pdf [https://perma.cc/5FAU-EZAV]. 

Data collected during three studies of students’ argument diagrams created in 
LARGO revealed systematic differences between diagrams produced by different 
student populations, divided into novice or advanced law students, LSAT score, 
voluntary or mandatory participation, and learning gains. The authors conclude 
that the diagrams created in LARGO contain diagnostic information that can 
potentially be used to adapt the system to the particular needs of a student.

Pinkwart, Niels, Collin Lynch, Kevin Ashley, and Vincent Aleven. “Re-Evaluating 
LARGO in the Classroom: Are Diagrams Better than Text for Teaching Argu-
mentation Skills?” In Intelligent Tutoring Systems, Proceedings of the 9th Inter-
national Conference, edited by B. Woolf, E, Aïmer, R. Nkambou, and S. Lajoie, 
90–100. Montreal: ITS, 2008. 

This paper reports on a study in which LARGO formed a mandatory, ungraded 
part of a first-year legal process course. Contrasted with earlier findings for volun-
tary participants, LARGO did not lead to learning gains. The authors suggest that 
these results are attributable to lower student motivation, less engagement with 
the system, and a text-based post-test design, all of which should be considered 
in future studies of LARGO. 

Talley, Nancy B. “Imagining the Use of Intelligent Agents and Artificial Intelligence 
in Academic Law Libraries.” Law Library Journal 108, no. 3 (2016): 383–400.

See infra p. 413.
Voyatzis, Panagia, and Burkhard Schafer. “The Battle of the Precedents: Reforming 

Legal Education in Mexico Using Computer-Assisted Visualization.” In The 
Arts and the Legal Academy: Beyond Text in Legal Education, edited by Zenon 
Bankowski, Maksymilian Del Mar, and Paul Maharg, 149–68. Farnham, UK: 
Ashgate, 2013. 

As Mexico’s legal system rapidly changes from civil law to common law practices, 
legal actors must make a quick cognitive transition to a precedent-based system. 
This book chapter proposes that legal educators combine visualization techniques 
with legal AI systems to show how common law actors marshal precedent in 
support of an argument or conclusion. One example discussed is computerized, 
animated military-style campaign maps that use attorneys, hypotheticals, and 
precedents instead of battle units. 

Blended and Flipped Classrooms

Bahnson, Jane, and Lucie Olejnikova.  “Are Recorded Lectures Better Than Live 
Lectures for Teaching Students Legal Research?” Law Library Journal 109, no. 
2 (2017): 187–204. 

The authors report on their study of LL.M. students at Duke University Law 
School, comparing retention of legal research concepts between one group taught 
by live lecture and another group taught by a self-paced, recorded module. When 
results showed no significant difference in retention, the authors concluded that 
the investment of time in recorded modules would be better spent on additional 
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class time. Nevertheless, they suggest that such modules may be useful for stu-
dents needing remedial help.

Berger, Daniel, and Charles Wild. “Refining the Traditional Flipped-Classroom 
Model to Optimise Student Performance on Undergraduate Degree Pro-
grammes.” Journal of Commonwealth Law and Legal Education 11, no. 1 
(Autumn 2016): 57–70.

At the University of Hertfordshire School of Law, the flipped classroom model 
has been modified to add a third element. In addition to assigning online knowl-
edge-based lectures as course preparation, the law school now rotates tutor-led 
in-class skills lectures with student-led in-class workshops. The authors maintain 
that this approach allows students to engage in qualitative debate that improves 
their critical reasoning skills while being instructed in the skills necessary to excel 
in their written assignments. 

Binder, Perry. “Flipping a Law Class Session: Creating Effective Online Content 
and Real World In-Class Team Modules.” Atlantic Law Journal 17 (2015): 
34–69. 

Binder discusses his experience flipping a graduate-level business law and ethics 
class. The lessons he relates easily apply to the law school setting. He discusses 
the online video content, coordination of technology resources, the software plat-
form, and the intellectual property issues relating to the captured content. After 
describing the out-of-class assignments and in-class presentations, and each team 
module, the author shares lessons learned.

Blissenden, Michael. “Law Teaching in an Ever Changing World: Are We on the 
Right Track? Some Reflections and a Case Study from Western Sydney Univer-
sity.” University of the Pacific Law Review 48, no. 4 (2017): 875–86. 

Blissenden argues that the use of blended learning and flipped classrooms should 
begin with first-year law students and be continued throughout law school, 
allowing interconnection of material across several courses. He provides a sample 
problem that he uses in an upper-class revenue law course, with the problem 
scenario linking material from property law, contract law, and landlord-tenant 
law. This approach, he concludes, will better prepare graduates for law practice.

Breda, Vito, and Nicola Langton. “The Odd Case of the Legal Foundation Module: 
Reporting on Student Perceptions of E-Learning at Cardiff Law School.” Jour-
nal of Commonwealth Law and Legal Education 8, no. 1 (October 2011): 59–84.  

This article considers whether blending traditional teaching activities with 
e-learning tasks and resources can enhance law students’ overall pedagogical 
experiences. It reports on a study of Cardiff Law School students’ perceptions, 
focusing on the value they placed on e-learning resources and tasks. The results 
revealed that students who have learned to complement their studies with online 
activities and who make good use of the e-learning resources available to them 
perceive that they have discovered useful skills.

Burns, Kylie, Mary Keyes, Therese Wilson, Joanne Stagg-Taylor, and Kate Van 
Doore. “Active Learning in Law by Flipping the Classroom: An Enquiry into 
Effectiveness and Engagement.” Legal Education Review 27, no. 1 (2017): 1–26.

The authors describe their experiences using flipped learning in three courses at 
Griffith Law School. After explaining course activities and delivery, they discuss 
student reactions and quantitative data obtained through course evaluations. 
While many students reported that this learning environment encouraged active 
and engaged learning, others found that online content delivery was less effec-
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tive and involved more work than face-to-face delivery. This was particularly 
true for first-year students, who need more direction to develop study skills and 
self-reliance. The authors recommend that faculty consider the challenges facing 
novice law students and clarify the pedagogy underlying the flipped classroom. 

Castan, Melissa, and Ross L. Hyams. “Blended Learning in the Law Classroom: 
Design, Implementation and Evaluation of an Intervention in the First Year 
Curriculum.” Legal Education Review 27, no. 1 (2017): 1–19. 

Law faculty at Monash University piloted a blended learning experience for first-
year law students, using a series of short videos, supported by online and in-class 
activities. This article examines the rationale, design, implementation, and evalu-
ation of the pilot, focusing on lessons learned in technical support, pedagogy, and 
assessment. The authors conclude that a blended learning approach will deliver 
better outcomes only when combined with scaffolded approaches to legal knowl-
edge and reflective learning practices applied in a supportive class environment.

Davis, Laurel, Mary Ann Neary, and Susan E. Vaughn. “Teaching Advanced Legal 
Research in a Flipped Classroom.” Perspectives: Teaching Legal Research & Writ-
ing 22, no. 1 (Fall 2013): 13–19. 

Law librarians at Boston College Law School adopted a flipped classroom 
approach for advanced legal research classes. The authors explain how they 
implemented the flipped classroom model, using screencasting software and 
other technology to create and deliver pre-class videos and online quizzes. This 
process in turn enabled them to incorporate more hands-on research exercises in 
class, to evaluate student progress, and to facilitate deeper learning of the overall 
research process.

Field, Sarah, and Lucy Jones. “Innovations in Assessment: An Investigation into 
the Role of Blended Learning as a Support Mechanism for Assessment.” Law 
Teacher: The International Journal of Legal Education 44, no. 3 (2010): 378–90.  

At the University of Brighton, blended learning was introduced into two LL.B. 
modules to support in-class learning and provide a platform for computer-based 
formative assessment. The authors report an increased level of engagement with 
the materials and a student perception that computer-based assessment was mod-
erately effective in supporting their learning. They conclude that blended learning 
can increase institutional efficiency and enhance the learning experience.

Hess, Gerald F. “Blended Courses in Law School: The Best of Online and Face-to-
Face Learning?” McGeorge Law Review 45, no. 1 (2013): 51–84. 

Hess explains the virtues of blended courses, which enable students to use online 
instruction to access and understand course material and professors to use class-
room time for analysis, synthesis, and evaluation. Arguing that blended courses 
might provide the best education for law students, he draws support from legal 
education literature, student and faculty interviews, and empirical studies of stu-
dent learning. He also offers design principles and recommendations for creating 
effective blended courses in the law school environment.

Ireland, Jennifer. “Blended Learning in Intellectual Property: The Best of Both 
Worlds.” Legal Education Review 18, nos. 1 & 2 (2008): 139–61. 

UWS initiated a blended learning pilot in an intellectual property seminar, using 
podcasts to teach content before students participated in interactive classroom 
activities. The author discusses the redesign of learning resources, podcast con-
tent, and assessment. Benefits included flexibility, student engagement, the ease of 
updating, and increased classroom interactivity, while challenges involved invest-
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ments in time and resources. Concluding that this approach offers students the 
best of both the online and classroom worlds, Ireland outlines future directions. 

Kushan, Aryan. “Blended Teaching: An Experience and Practical Suggestions.” Law 
Teacher 21, no. 2 (Spring 2015): 16–19. 

The author shares his experience using an online LMS in a blended learning 
format to teach social media and the law. Six of the nine classes were conducted 
live online via Adobe Connect, using Desire2Learn as the LMS. He discusses 
technological challenges, class participation, weekly assignments, and plans for 
future iterations. 

Landrum, Susan D. “Drawing Inspiration from the Flipped Classroom Model: An 
Integrated Approach to Academic Support for the Academically Underpre-
pared Law Student.” Duquesne Law Review 53, no. 1 (2015): 245–78.

The author explains how she used the flipped classroom pedagogical model to 
integrate academic support with first-year courses, thereby improving new law 
students’ academic success. She also discusses the benefits and drawbacks of this 
approach, which included dividing the program into modules and starting each 
module with a short video teaching the basic approach to that module’s skills. 

Lemmer, Catherine A. “A View from the Flip Side: Using the ‘Inverted Classroom’ 
to Enhance the Legal Information Literacy of the International LL.M. Student.” 
Law Library Journal 105, no. 4 (2013): 461–91. 

This article argues that the flipped classroom model is superior to the traditional 
classroom model for teaching legal research to international LL.M. students, who 
arrive at U.S. law schools with diverse legal experience. The author discusses the 
model’s pedagogical effectiveness in the legal education context and describes her 
experiences using a flipped classroom to develop legal information literacy skills 
to international LL.M. students.

Lihosit, Judith, and Jane Larrington. “Flipping the Legal Research Classroom.” 
Perspectives: Teaching Legal Research and Writing 22, no. 1 (Fall 2013): 1–12. 

The authors use Bloom’s Taxonomy to explain how flipping their legal research 
classroom allowed higher-ordered learning to occur within the physical class-
room. They offer guidance for planning a flip, matching content to delivery 
mechanisms, selecting screencast programs, and using class time.

Malin, Martin H., and Deborah I. Ginsberg. “Flipping the Classroom to Teach 
Workplace ADR in an Intensive Environment.” Journal of Legal Education 67, 
no. 2 (2018): 615–25. 

This article discusses an intensive ADR simulation course offered during a week-
long intersession. Students began the class online, watching videos paired with 
reading assignments before the in-person portion commenced. After addressing 
course development, the authors share lessons learned when using technol-
ogy, such as sound quality and accessibility for hearing impaired and visually 
impaired individuals. Student evaluations of the course and materials were posi-
tive. The authors conclude that the flipped classroom technique was very effective 
at integrating theory and doctrine into a primarily simulation-based course.

Matamoros, Alex Berrio. “How Flipping the Classroom Made My Students Better 
Legal Researchers and Me a Better Teacher.” Law Teacher 20, no. 2 (Spring 
2014): 16–19. 

Using screen-recording software, Matamoros recorded legal research demonstra-
tions to liberate classroom time for small-group work and class problem solving. 
He explains his process for answering questions about the videos and guiding 
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students through the analysis of a legal issue related to the research assignment. 
The author concludes that his flipped classroom experience made students better 
learners and improved his teaching skills.

McCall, Ian. “Online Enhanced Problem-Based Learning: Assessing a Blended 
Learning Framework.” Law Teacher: The International Journal of Legal Educa-
tion 44, no. 1 (2010): 42–58. 

This article explains how an online LMS was adapted to a business law course that 
blended online and traditional delivery methods and relied on problem-based 
learning. The author describes the design and implementation of the project, 
which he states created authentic learning experiences, promoted collaboration, 
and strengthened skills. He also applies an exemplar to illustrate stages of the 
learning process in a business litigation module, discusses student feedback, and 
addresses the increased workload for faculty.

Pettys, Todd E. “The Analytic Classroom.” Buffalo Law Review 60, no. 5 (2012): 
1255–1322. 

Pettys argues that legal education is poised for an “innovation-rich renaissance” 
(p.460) that depends on the willingness of doctrinal faculty to experiment with 
methods that develop analytic abilities. In Part 2, he explains how available tech-
nology may be used to flip the classroom, thereby reserving classroom time for 
higher-level analytic activities. 

Sankoff, Peter. “Taking the Instruction of Law Outside the Lecture Hall: How the 
Flipped Classroom Can Make Learning More Productive and Enjoyable (for 
Professors and Students).” University of Alberta Law Review 51, no. 4 (2014): 
891–906. 

The author used an iPad and Doodlecast software to create multimedia video 
capsules that replaced classroom lectures so that he could focus on problem solv-
ing in his evidence class. Sankoff reports that the predictions of critics—declining 
class attendance and overburdening students—were without merit. He concludes 
that the benefits of the flipped classroom included more productive use of class 
time, the appeal of multimedia to visual learners and Generation Y students, and 
a flexible, enriching, and engaging learning experience.

Sankoff, Peter, and Craig Forcese. “The Flipped Law Classroom: Retooling the 
Classroom to Support Active Teaching and Learning.” Canadian Legal Educa-
tion Annual Review 2015: 119–48. 

Reporting on a flipped classroom forum held in 2013 at the University of Ottawa, 
the authors review issues raised in several studies on flipped teaching. They then 
provide an edited transcript of the forum, which included discussions of both 
pedagogy and technology. They conclude by offering thoughts on the future of 
the flipped classroom.

Sayles, Feona, and Ina Te Wiata. “Mixing It Up: Experiences with the Combined 
Use of Technology and Other Methods to Enhance Learning.” Journal of the 
Australasian Law Teachers Association 4, nos. 1 & 2 (2011): 65–80. 

This article discusses research conducted in a commercial law course that com-
bined technology with traditional teaching methods. The authors consider the 
ways in which the chosen tools and strategies interacted with face-to-face ses-
sions, as well as the strengths and limitations of each. Based on improved reten-
tion rates and grade point averages, they conclude this blended approach contrib-
uted to a better overall teaching and learning experience. 



376 LAW LIBRARY JOURNAL Vol. 111:3  [2019-15]

Schaffzin, Katharine T. “Learning Outcomes in a Flipped Classroom: A Compari-
son of Civil Procedure II Test Scores Between Students in a Traditional Class 
and a Flipped Class.” University of Memphis Law Review 46, no. 3 (2016): 
661–93. 

The author documents her experience using web-based technology to flip her 
civil procedure course and compares student performance in this class and her 
traditional class. Despite using vastly different teaching methods in each class, 
Schaffzin found no statistical difference in student performance. However, she 
plans to continue using a flipped classroom because she found that it provides a 
more enjoyable experience than a traditional Socratic classroom does.

Shee, Amy Huey-Ling. “In Search of a Modern Confucius for Effective Teaching 
in Law: A Trial Project to Promote Interactive Learning in Taiwan.” National 
Taiwan University Law Review 8, no. 2 (2013): 299–326. 

National Chung Cheng University developed blended learning projects to 
encourage independent thinking and active learning in Taiwanese law students, 
who are traditionally passive learners. The author explains how the course web-
sites and e-lectures encouraged active learning and reflective discourse with her 
and with each other. She also describes how she used new technology in a DL 
family law course, concluding that the use of technology in a modern Confucius 
classroom had achieved Socratic ends.

Slomanson, William R. “Blended Learning: A Flipped Classroom Experiment.” 
Journal of Legal Education 64, no. 1 (2014): 92–102. 

This essay walks the reader through the author’s experience with flipping his civil 
procedure classroom, which included using video lectures for pre-class content 
delivery and classroom time for collaborative skills exercises. Slomanson briefly 
reviews the technical options available in learning management systems and 
webcasting software. An informal survey suggested that this blended approach 
has allowed students to use class time to develop their analytical skills.

Taylor, Leslie. “Five Flippin’ Good Reasons to Flip Your Legal Research Class.” 
Perspectives: Teaching Legal Research & Writing 25, no. 1 (Fall 2016): 23–31. 

Taylor advocates using a flipped model to overcome the challenges of teaching 
legal research to first-year law students. Drawing on her own experience and 
available literature, she discusses key reasons for flipping a legal research class, 
including increased student engagement, applying skills to practice, and creating 
opportunities for formative assessment. She also discusses challenges posed by 
this model, including time and work, but concludes that the rewards for students 
and faculty are worth the effort.

Threedy, Debora L., and Aaron Dewald. “Re-conceptualizing Doctrinal Teaching: 
Blending Online Videos with In-Class Problem-Solving.” Journal of Legal Edu-
cation 64, no. 4 (2015): 605–21.

The authors explain how a blended learning environment can help law students 
learn problem-solving skills. Based on their experience developing 37 short 
instructional videos for a first-year contracts course, they offer practical sugges-
tions for creating and using such videos to move doctrinal coverage online so that 
class time can be dedicated to analytical exercises.

Upchurch, Angela. “Optimizing the Law School Classroom through the ‘Flipped 
Classroom Model.’” Law Teacher 20, no. 1 (Fall 2013): 58–63. 

The author shares her experience flipping her civil procedure/jurisdiction course 
in 2012. She recorded and posted video lectures online to accompany short Pow-
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erPoint presentations, after which students were assessed through online quiz-
zes. Class time was devoted to advanced analytical and practical skills exercises. 
Upchurch reports increased student engagement with course materials, better 
preparation, and improved class performance. She closes by offering guidance and 
strategies for faculty wishing to use this model in their own law courses.

Wolff, Lutz-Christian, and Jenny Chan. Flipped Classrooms for Legal Education. 
Hong Kong: Springer, 2016. 

This book, which is based on a study of flipped classrooms for legal education in 
Hong Kong, provides a comprehensive examination of this method of deliver-
ing lectures online to provide more time for in-class interactivity. In addition to 
pedagogical and technological considerations, the authors discuss development, 
costs, and their own use of the flipped classroom in an international business 
transactions law class.

Electronic Course Materials23

al Attar, Mohsen. “Using Virtual Learning Environments to Add Community to 
Content.” Law Teacher: The International Journal of Legal Education 48, no. 3 
(2014): 346–58. 

The University of Auckland School of Law used a VLE to create a community of 
collaborative learners and improve performance. The author explores this VLE 
strategy, concluding that it helped enhance the intellectual and emotional satisfac-
tion of students and fostered greater enthusiasm for learning. He also discusses 
obstacles to success, including reluctant administrators, professors, and students, 
and suggests overcoming these challenges with a blended learning environment 
that incorporates a flipped classroom.

Bodie, Matthew T. “Collaboration and Community: The Labor Law Group and 
the Future of Labor and Employment Casebooks.” Saint Louis University Law 
Journal 58, no. 1 (2013): 61–81. 

Bodie argues that the Labor Law Group of professors and practitioners, which has 
been collaborating on casebooks since 1947, is uniquely suited to develop labor 
and employment course materials using an open source casebook approach. He 
envisions them using one website to create, refine, and distribute materials online 
without a laborious and expensive publication process. These materials would be 
immediately available to professors, who could use all or part of them in any order 
and refine them as needed. 

Boyle, James, and Jennifer Jenkins. “Open Legal Educational Materials: The Fre-
quently Asked Questions.” Washington Journal of Law, Technology & Arts 11, 
no. 1 (2015): 13–29. 

The experience of producing an open casebook and statutory supplement on 
intellectual property law inspired the authors to answer frequently asked ques-
tions. They address financial benefits for students, pedagogical benefits for pro-

 23. As used in this section, the term “electronic course materials” includes class readings, assign-
ments, casebooks, workbooks, and similar learning resources published in digital or electronic format. 
It includes courseware, course management systems, virtual learning environments, learning manage-
ment systems, content management systems, and learning content management systems, all consisting 
of digital and electronic environments that can be used to facilitate teaching and learning, to deliver 
course materials, and to administer online course materials. See Samantha A. Moppett, Control-Alt-
Incomplete? Using Technology to Assess “Digital Natives,” 12 Chi.-Kent J. Intell. Prop. 77, 130 n. 235 
(2013).
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fessors, print-on-demand publishing, difficulties with permissions and format 
limitations, and challenges for scholarly reputation. After exploring both the 
advantages and drawbacks of these materials, they conclude that open publish-
ing models have the potential to improve legal education significantly through 
substitution and competition.

Bradford, C. Steven, and Mark Hautzinger. “Digital Statutory Supplements: A 
Cheaper, Better Way,” 2009, http://ssrn.com/abstract=1410145 [https://perma 
.cc/33JX-MNPZ]. 

For their securities regulation courses, the authors created a digital statutory 
supplement compiling statutes and regulations that are publicly available at 
no charge. They note that, in addition to cost savings, the books were easy to 
produce, update, read, search, highlight, annotate, and navigate. The authors 
conclude with plans for improving the product. Appendices provide instructions 
for downloading and formatting materials and report the results of two student 
surveys on use of the digital supplements. 

Donahoe, Diana R. “An Autobiography of a Digital Idea: From Waging War 
Against Laptops to Engaging Students with Laptops.” Journal of Legal Educa-
tion 59, no. 4 (2010): 485–514. 

Calling for a truce in the war against laptops, Donahoe recounts her experience 
creating and using an interactive, online textbook to engage laptop users in her 
LRW classroom. She explains the thinking and learning processes of digital law 
students, discusses the strengths and weaknesses of this e-book, and concludes 
that it made students more engaged, productive, animated, and critical in their 
thinking. She also suggests other digital tools that enable law professors to adapt 
to students’ changing technological needs. 

Evans, Richard, and Anne Matthew. “Should We Still Lecture? Reconsidering Peda-
gogical Approaches to Promote Student Engagement, Challenging the Tradi-
tional Lecture.” In Proceedings of the 6th International Technology, Education 
and Development Conference, edited by L. Gómez Chova, A. López Martínez,  
I. Candel Torres, 3803–12. Valencia, Spain: IATED, 2012, http://eprints.qut.edu 
.au/49062/2/49062.pdf (last visited July 30, 2019). 

This article discusses QUT’s web-based student response application, OWL, 
which was designed to integrate a VLE to facilitate live collaborations between 
students and academics during face-to-face instruction. OWL offers a microblog, 
a polling feature, and podcast recordings of live classes. Based on surveys of law 
students in the pilot program, the authors conclude that OWL should be used to 
promote student engagement in face-to-face classes. They also conclude that the 
survey findings support a reevaluation of pedagogy.

Goldman, Eric, and Rebecca Tushnet. “Self-Publishing an Electronic Casebook 
Benefited Our Readers—and Us.” Washington Journal of Law, Technology & 
Arts 11, no. 1 (2015): 49–60. 

The authors discuss their experience self-publishing an e-casebook on advertis-
ing and marketing law. They summarize the benefits of e-publication, including 
low cost, rapid versioning, and improved content. They also address challenges, 
such as selecting vendors, formatting and preparing both electronic and hardcopy 
versions, self-marketing, and the lack of peer credit for publication. They con-
clude by outlining plans to provide faculty adopters with additional support tools. 
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Henderson, Stephen E., and Joseph Thai. “Crowdsourced Coursebooks.” Alberta 
Law Review 51, no. 4 (2015): 907–24. 

Arguing for crowdsourced authorship of online digital casebooks, the authors 
explain how their online platform permits their book to display, interact with, and 
respond to the ideas, edits, comments, and critiques of readers and authors. Class-
room pilots showed students engaging with the material online and in classroom 
discussions. After concluding that social authorship results in a smarter book and 
effective learning, they situate their own coursebook within the larger discussion 
on reforming legal education. 

Johnson, Stephen M. “The Course Source: The Casebook Evolved.” Capital Univer-
sity Law Review 44, no. 3 (2016): 591–654. 

Johnson contends that casebooks must evolve for teaching methods to respond 
to a changing student population. His article outlines his vision to transform the 
casebook into an electronic “course source,” with all teaching resources in one 
place. He discusses his prototype, Wetlands Law: A Course Source, which is avail-
able online.24 He also addresses advantages and challenges of such a casebook and 
obstacles to its evolution. 

McCabe, Jeremy J. “Following the Herd: Bringing Electronic Casebooks into the 
Law School.” Legal Reference Services Quarterly 34, no. 3 (2015): 196–238. 

This comprehensive examination of digital textbooks in legal education explores 
the forces that will inevitably create a market for such materials and explains 
options for faculty implementation. Advantages include portability, cost savings, 
ease of updating, and inclusion of multimedia materials, which McCabe suggests 
would be maximized by adopting open source platforms. He concludes that law 
libraries will play a vital role in supporting authors, adopters, and student users. 

Miller, Joseph Scott, and Lydia Pallas Loren. “The Idea of the Casebook: Pedagogy, 
Prestige, and Trusty Platforms.” Washington Journal of Law, Technology & Arts 
11, no. 1 (2015): 31–48. 

Querying why the independently produced e-casebook is still a niche phenome-
non, the authors first outline an e-casebook typology and then underscore aspects 
of the culture of academic legal scholarship that explain the enduring nature of the 
print casebook. They conclude that although e-casebook offerings will certainly 
increase, the prestige, credibility, and trustworthiness offered by traditional pub-
lishers play a crucial and enduring role in the market for course materials. 

Musgrove, Amy, and Vicky Thirlaway. “Are We Using Technology for Technology’s 
Sake? An Evaluation of a Simulated Employment Exercise at Undergraduate 
Level.” Law Teacher: The International Journal of Legal Education 46, no. 1 
(2012): 65–74.

See infra p. 395.
Nehme, Marina. “E-Learning and Students’ Motivation.” Legal Education Review 

20, nos. 1 & 2 (2010): 223–39.
See infra p. 417.

 24. Stephen M. Johnson, Wetlands Law: A Course Source, http://www2.law.mercer.edu/elaw 
/wetlands/coursebook.html [https://perma.cc/7UVY-KSBN]. 
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Nehme, Marina, and Michael Adams. “E-Learning in Corporate Law: The Value-
Add of Online Resources.” Journal of the Australasian Law Teachers Association 
1, nos. 1 & 2 (2008): 21–32. 

This article describes the use of electronic resources to teach company law and 
explores their impact on teaching methods and student learning. In particular, 
the authors focus on the development and use of a particular textbook—Aus-
tralian Corporate Law—featuring online enhancements. They note that students 
benefit most from online resources when their professors clarify learning goals 
and explain how engagement with these electronic resources will help them 
achieve those goals. 

Newbery-Jones, C.J. “Screencasting Ethics and Values: Teaching Contemporary 
Legal Issues and Collective Legal Values Through Live Screencasting.” Law 
Teacher: The International Journal of Legal Education 50, no. 2 (2016): 242–54. 

In the contemporary legal issues module at Plymouth Law School, screencast-
ing is used to provide real-world narratives that engage first-year law students 
in discussions of the legal and ethical issues in news stories and to encourage 
them to develop their own arguments. Despite greater student engagement in 
the subject matter, the author cautions that screencasting can create a unilateral 
dialogue between instructor and student unless debate forums and chat functions 
are incorporated into the VLE alongside the screencasts.

Newbery-Jones, Craig. “Trying to Do the Right Thing: Experiential Learning, 
E-Learning and Employability Skills in Modern Legal Education.” European 
Journal of Law and Technology 6, no. 1 (2015), http://ejlt.org/article/view/389 
[https://perma.cc/6G2N-DPC5]. 

At the University of Exeter Law School, the author designed and managed the 
three technological environments discussed in this article. He describes and 
evaluates the Excel@Law multimedia platform, the Virtual Law Firm, and the 
Virtual Board Room as examples of innovations that foster experiential learning 
and embed employability skills in the curriculum. Arguing that both creative 
curriculum design and e-learning are crucial to the development of legal ethics, 
values, and marketable skills, he concludes that such projects must also include 
a process of reflection. 

Pywell, Stephanie M. “Bridging the Gap: Online Materials to Equip Graduate 
Entrants to a Law Degree with Essential Subject Knowledge and Skills.” Law 
Teacher: International Journal of Legal Education 52, no. 2 (2018): 154–70. 

In the United Kingdom, “graduate entrants” are students whose transferable 
credits exempt them from the first year of law study. Because this practice may 
disadvantage these students, the LL.B. program at the Open University sought 
to bridge the knowledge gap by developing optional online learning materials in 
the form of podcasts and written presentations. This article discusses the devel-
opment and assessment of the materials and methods for evaluating the study’s 
success. Results showed that the sessions met their intended purpose, that stu-
dents held generally positive opinions of the materials, and that there was some 
correlation between a high level of engagement with the materials and academic 
success. Pywell concludes by outlining the steps that will be taken to encourage 
more students to study the materials.
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Rubin, Edward, ed. Legal Education in the Digital Age. New York: Cambridge Uni-
versity Press, 2012.

This book addresses the use of digital media as a means of delivering legal educa-
tion materials and as a force that will change course content and pedagogy and 
relationships among the many actors in law schools and the publishing world. 
Part 1 deals with the creation of digital materials, including customizable course 
texts, open source models, and copyright issues. Part 2 describes digital media 
in legal education, addressing changes in course materials and learning styles 
accompanying digitization, the use of video games as teaching and learning 
tools, and a continuing and increasing need for law libraries and librarians. Part 
3 considers the effects of this digital revolution on law school curricula, such as 
teaching legal skills, implementing collaborative learning, modernizing course 
materials and pedagogic practices, and providing students with authentic case 
files that demonstrate the uncertainties of law practice.

Skover, David M. “Electrified Law: A Brief Introduction to the Workshop on the 
Future of the Legal Course Book.” Seattle University Law Review 33, no. 2 
(2010): 287–90. 

This brief article outlines the disadvantages of print course books and summarizes 
the Workshop on the Future of the Legal Course Book, held at Seattle University 
School of Law on September 27, 2008. 

Trachtenberg, Ben. “Choosing a Criminal Procedure Casebook: On Lesser Evils 
and Free Books.” Saint Louis University Law Journal 60, no. 3 (2016): 543–52. 

Trachtenberg considers how a criminal procedure professor might select a course 
book from the numerous options available. He calls for American law schools to 
encourage and coordinate faculty efforts to publish casebooks inexpensively by 
taking advantage of the public domain status of Supreme Court opinions, with 
PDF versions available at no cost.   

Volokh, Eugene. “The Future of Books Related to the Law?” Michigan Law Review 
108, no. 6 (2010): 823–46.

See infra p. 429.
Winn, Jane K. “Can Law Students Disrupt the Market for High-Priced Textbooks?” 

Washington Journal of Law, Technology & Arts 11, no. 1 (2015): 1–11. 
Winn describes the open access textbook publishing project offered by CALI’s 
eLangdell Press and underscores some of the market barriers to textbook innova-
tion in legal education. Because law students would be the ultimate beneficiaries 
of alternative, cheaper textbooks, Winn suggests that they organize a website 
showing textbook costs at all law schools, thus giving law faculty greater incen-
tives to produce and adopt open access textbooks. 

“Workshop on the Future of the Legal Course Book.” Seattle University Law Review 
33, no. 2 (2010): 292–345. 

This is an edited transcript of a workshop discussion held in 2008 at Seattle 
University School of Law. Participants discussed the development and imple-
mentation of electronic course materials and the advantages and disadvantages of 
electronic content and delivery systems. They also explored various electronic for-
mats for producing, delivering, and receiving content, including CALI, e-readers, 
interactive course books, and platforms such as the Aspen Law Study Desk. The 
final session focused on methods of implementing the ideas exchanged in earlier 
sessions. 
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Film and Television

Adjin-Tettey, Elizabeth, and Freya Kodar. “Film as a Complement to the Written 
Text: Reflections on Using The Sterilization of Leilani Muir to Teach Muir v. 
Alberta.” Alberta Law Review 48, no. 3 (2011): 1–15. 

To complement case reports in their torts class, the authors use a documentary 
film, The Sterilization of Leilani Muir, about eugenically based involuntary ster-
ilization. After recounting their experience and exploring documentary film as a 
medium for telling legal stories, they reflect on the ways in which the film engages 
students, reframes the official account of the story, provides social history and 
context, and assists them in teaching both the case and the subject matter of torts. 

Anders, Kelly Lynn. Advocacy to Zealousness: Learning Lawyering Skills from Clas-
sic Films. Durham, NC: Carolina Academic Press, 2012. 

This book provides resources for professors teaching ethics and professionalism 
courses. It includes 26 skills, listed alphabetically and appearing in separate chap-
ters. Each chapter includes a brief essay defining and discussing the skill, a syn-
opsis of the film associated with the skill, film discussion questions, and exercises 
for improvement. The book concludes with a comprehensive index.

Bloch, Kate E. “Cognition and Star Trek™: Learning and Legal Education.” John 
Marshall Law Review 42, no. 4 (2009): 959–1017. 

Bloch addresses the value of visual narratives in active learning to reach students 
who learn better through visual, oral, and auditory channels. To this end, she 
discusses her use of three clips from Star Trek: The Original Series and Star Trek: 
The Next Generation in her large first-year criminal law class. For each excerpt, 
she provides the plotline, discusses applicable legal doctrine, and examines the 
suggestion of cognitive science research that stories can enhance learning. 

Buck, Sonia. “Movie Therapy for Law Students (and Their Instructors).” Canadian 
Law Library Review 36, no. 2 (2011): 64–69. 

This article discusses the benefits of using movies as a supplemental teaching 
tool, focusing on four films that can be used to enhance teaching. For example, 
the author explains how Suspect raises ethics and evidentiary issues and teaches 
criminal law and procedure lessons. She recommends that law libraries obtain 
such courtroom dramas and corresponding literature and that professors engage 
students in these movies and inspire them to dig more deeply into the law.

Burke, Alafair S. “Got a Warrant? Breaking Bad and the Fourth Amendment.” Ohio 
State Journal of Criminal Law 13, no. 1 (2015): 191–210. 

Burke’s piece explores the benefits of using pop culture to teach investigative 
criminal procedure. After discussing how she uses videos of police-citizen 
encounters to supplement traditional classroom material, she details a class 
exercise based on a video clip from the series Breaking Bad to summarize Fourth 
Amendment material. She concludes that this visual presentation of facts chal-
lenges students to consider how multiple doctrines can collide in a single factual 
scenario, as would occur in criminal law practice. 

Day, Kate Nace, and Russell G. Murphy. “‘Just Trying to Be Human in this Place’: 
Storytelling and Film in the First-Year Law School Classroom.” Stetson Law 
Review 39, no. 1 (2009): 247–84. 

The authors recount their experiences using storytelling and film in first-year 
classes. Murphy argues that the use of documentaries, movies, and real-world 
stories of the people involved in appellate cases can remedy the disconnect 
between law students’ doctrinal criminal law studies and matters of justice, 
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morality, human experience, and social good. Day describes her approach to 
storytelling through films that provide social, political, and moral context to the 
assigned constitutional law cases.

Dellapenna, Joseph W. “Peasants, Tanners, and Psychiatrists: Using Films to Teach 
Comparative Law.” International Journal of Legal Information 36, no. 1 (2008): 
156–79. 

In his comparative law class, Dellapenna uses films to introduce students to legal 
proceedings in foreign legal systems and to demonstrate how these proceedings 
differ from their American counterparts. After explaining his selection criteria, he 
describes six films and their pedagogic purposes.

Dennis, Andrea. “Teaching The Wire: Crime, Evidence and Kids.” Journal of Legal 
Education 64, no. 1 (2014): 111–13. 

Dennis explains how she uses The Wire to explore legal issues, introduce substan-
tive topics, and create fact patterns for exams in criminal procedure, evidence, and 
juvenile justice courses. She also uses parts of the first season to assess students’ 
comprehension of the materials in these courses.

Denoncourt, Janice Ann. “Using Film to Enhance Intellectual Property Law Edu-
cation: Getting the Message Across.” European Journal of Law and Technology 
4, no. 1 (2013), http://ejlt.org//article/view/188/283 [https://perma.cc/3G8E 
-DUGK].  

Denoncourt describes her use of The Social Network in an intellectual property 
law course and explains how it helps students understand the law and operation 
of intellectual property within social media. After discussing the benefits and 
drawbacks of using film in the law school setting, the author shares her insights, 
teaching methods, and sample lesson plans. She recommends other relevant films 
and concludes that learning is enhanced when film is added to a rich mix of teach-
ing materials.

Fairfax, Roger A., Jr. “Teaching The Wire: Integrating Capstone Policy Content into 
the Criminal Law Curriculum.” Journal of Legal Education 64, no. 1 (2014): 
109–10. 

The author explains how he uses The Wire to enhance the policy focus in a crimi-
nal law and procedure seminar covering topics such as urban decay and crime, 
criminal justice reform, and informant culture. In addition to reading selected 
materials on The Wire, students view the first season of the series. Fairfax reports 
increased student engagement with the readings, episodes, and class discussions. 

Gallini, Brian. “HBO’s The Wire and Criminal Procedure: A Match Made in 
Heaven.” Journal of Legal Education 64, no. 1 (2014): 114–16. 

Gallini teaches The Wire in his criminal procedure course to expose students to 
diverse Fourth and Fifth Amendment issues. He explains how he uses entire epi-
sodes to replace casebook notes, to substitute for reported case facts, to introduce 
new material, and to close down a block of material.

Gershowitz, Adam M. “The Wire as a Gap-Filling Class on Criminal Law and Pro-
cedure.” Journal of Legal Education 64, no. 1 (2014): 117–19. 

This article explains how an entire course on criminal law and procedure can be 
based on the HBO series The Wire. Gershowitz uses episodes to fill voids in the 
curriculum, such as wiretapping and the broader context of real-world policing. 
He concludes that the series not only provides an excellent medium for learning 
doctrinal law but also offers an opportunity to explore broader policy issues that 
are typically missing from law school courses. 
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Greenbaum, Dov. “Making Law School a Better Place: Using HBO’s Silicon Valley 
to Teach Intellectual Property Law and Entrepreneurship.” IDEA: The Journal 
of the Franklin Pierce Center for Intellectual Property 57 (2017): 183–224. 

The HBO television series Silicon Valley is the foundation for Greenbaum’s intel-
lectual property law and entrepreneurship course. After outlining his experience 
and summarizing the plot of each episode, he discusses relevant issues raised in 
each episode, as well as learning opportunities and topics for class discussion. 
He concludes that the show provides needed relief from technology fatigue and 
engages law students who are often distracted in class.

Greene, K.J. “‘There’s No Business Like Show Business’: Using Multimedia Materi-
als to Teach Entertainment Law.” Saint Louis University Law Journal 52, no. 3 
(2008): 765–80. 

In this essay, the author explains his use of multimedia materials to complement 
traditional pedagogy in an entertainment law course. Focusing on the intellectual 
property aspects of his course, Greene describes his teaching methodology and 
examines how PowerPoint slides, music clips, and video clips from television and 
radio programs, movies, and commercials illustrate legal doctrines, keep students 
engaged, and shed light on the real-world aspects of entertainment industries. 

Hatcher, Courtney Cox, and Courtney Chaipel Pugh. “From the Law’s Bearded 
Prophet to the Interactive Engager: Using Film to Teach Criminal Law.” Texas 
Review of Entertainment and Sports Law 17, no. 2 (2016): 167–83. 

Animated film scenes can be used to teach criminal law and to enhance student 
comprehension. The authors explain the plots of five popular animated films, 
including The Lion King and the Toy Story trilogy, highlight crime-specific scenes 
in each film, and discuss the application of Model Penal Code mental states to 
each of these criminal acts. They conclude by emphasizing the importance of 
considering alternative methods of classroom teaching. 

Henning, Kristin. “Teaching Fiction? The Wire as a Pedagogical Tool in the Exami-
nation of Punishment Theory.” Journal of Legal Education 64, no. 1 (2014): 
120–22. 

Henning explains how she uses The Wire as a criminal law media textbook for 
students to examine the validity of traditional justifications for punishment. 
The Wire’s complex characters and graphic depiction of life in Baltimore chal-
lenge students to explore the moral and practical deficiencies of punishment in 
America.

Hermida, Julian. “The Need for Teaching Media Literacy at the University Level: 
The Case of Legal Education.” Law Teacher: The International Journal of Legal 
Education 42, no. 2 (2008): 173–79.

In law practice, the increasing use of videotaping of depositions, crime scenes, 
and day-in-the-life documentaries requires both media literacy and familiarity 
with regulations and procedures governing crime scene photography and video 
editing. For these reasons, Hermida argues that legal educators must create 
opportunities for students to engage in class activities informed by visual peda-
gogy. After describing how students in his criminal law course create media pro-
ductions and analyze videotaped depositions, he explains the pedagogical value 
of appealing to visually and technologically oriented learners. 
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Leonard, Elizabeth Weeks. “Teaching Sicko.” Journal of Law, Medicine and Ethics 37, 
no. 1 (2009): 139–45. 

Students in the author’s healthcare course and seminar were required to watch 
Michael Moore’s film Sicko and then discuss relevant legal rules and policy 
issues in either a reaction paper or a take-home exam. Leonard discusses student 
responses to narrative threads in the film, their reactions to the assignments, and 
the advantages of providing context for course content. 

Livings, Ben. “Film as a Legal Pedagogical Tool.” Web Journal of Current Legal 
Issues 3 (2010), http://www.bailii.org/uk/other/journals/WebJCLI/2010/issue3 
/livings3.html [https://perma.cc/3MBR-QHDA]. 

This article explores the role of film in legal pedagogy. Specifically, the author 
examines the use of 12 Angry Men in teaching evidence to law students at the 
University of Sunderland. Livings discusses how the film was used in the course, 
arguing that it is well suited to introducing and contextualizing evidence as it is 
considered by a jury. 

Mathiasen, Robert E. “Best Practices in Teaching Legal Ethics: Using The Verdict 
as a Cinematic Illustration of Kohlberg’s Theory of Moral Development.” Law 
Teacher 20, no. 2 (Spring 2014): 19–22.

The author uses the 1982 courtroom drama film The Verdict to demonstrate how 
a disgraced attorney’s value system and behavior evolve as he moves through Law-
rence Kohlberg’s moral developmental stages. Mathiasen explains how classroom 
discussion of the film allows law students to explore the relationship between 
moral reasoning, personal behavior, and social responsibility. 

Minzner, Max. “Breaking Bad in the Classroom.” New Mexico Law Review 45, no. 2 
(2015): 397–428.

This article explores the use of the television series Breaking Bad as a pedagogi-
cal aid in a criminal procedure course. After discussing the value of video clips 
as a teaching tool, Minzner identifies scenes that explore major Fourth and Fifth 
Amendment issues and analyzes the applicable doctrine. He also explains how the 
show offers students the opportunity to examine state constitutional law, a subject 
often omitted from criminal procedure courses. 

Moohr, Geraldine Szott. “White Collar Crime Goes to the Movies.” Ohio State Jour-
nal of Criminal Law 11, no. 2 (2014): 785–88.

The syllabi for Moohr’s white collar crime classes require students to watch the 
listed films as class preparation. Each student is required to make a presentation 
about the assigned movie and then lead a class discussion. The author concludes 
that students develop a deeper understanding of white collar perpetrators and the 
harm caused when they first experience the dramatization of a white collar crime 
and then discuss it. An appendix lists suggested films.

O’Malley, Mary Kay. “Through a Different Lens: Using Film to Teach Family Law.” 
Family Court Review 49, vol. 4 (2011): 715–20. 

The author argues that films are a useful tool to supplement classroom legal 
education by allowing students to explore the complex family relationships at the 
heart of family law cases. She discusses her Family Law and Film course, including 
background reading and final assessment. She also offers recommendations for 
designing such a course. A filmography is included in an appendix.  
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Pawlowski, Mark, and Sarah Greer. “Film and Literature in the Legal Classroom.” 
Law Teacher: The International Journal of Legal Education 43, no. 1 (2009): 
49–61. 

This article explores the value of using law-related film and literature to explore 
topics such as the relationship between justice and procedure and the death pen-
alty. After outlining the Law Through Film and Literature course at the University 
of Greenwich and discussing their thematic approach to course materials, the 
authors explain how they conduct their workshops and assess student work. They 
conclude with insights into how students have responded and developed because 
of their experiences with this course. 

Pendo, Elizabeth. “Identifying (With) Disability: Using Film to Teach Employment 
Discrimination.” Saint Louis University Law Journal 58, no. 1 (2013): 143–54. 

Pendo shares her experience using the film Philadelphia to explore the employ-
ment provisions of the Americans with Disabilities Act and to personalize issues 
of disability discrimination in a way that case reports alone cannot. She describes 
her use of the film and presents several class discussion questions intended to 
explore issues such as the definition of disability, the employer’s duty of nondis-
crimination, and limits on medical inquiries and examinations.

Ross, Josephine. “Teaching Scholarship Through a Seminar on The Wire.” Journal 
of Legal Education 64, no. 1 (2014): 123–25. 

Ross teaches scholarship in her seminar on The Wire, in which students are 
assigned law review articles to complement assigned episodes and must submit 
25-page papers of “near-publishable” quality at the end of the semester. She dis-
cusses the challenges and benefits of this approach and the continuing relevance 
of The Wire as a critique of the United States’ antidrug policy. 

Salzmann, Victoria S. “Here’s Hulu: How Popular Culture Helps Teach the New 
Generation of Lawyers.” McGeorge Law Review 42, no. 2 (2011): 297–318. 

Salzmann explains how visual tools enhance learning in a generation of law 
students whose digital upbringing has affected their cognitive processes. She pro-
poses ways to use pop culture references, particularly in audio and video form, 
as hypotheticals, LRW fact patterns, illustrations, content, and auditory cues. She 
also offers suggestions for avoiding pitfalls, concluding that the use of pop culture 
is appropriate to keep students engaged in legal learning. 

Simmons, Thomas E. “What Zombies Can Teach Law Students: Popular Text 
Inclusion in Law and Literature.” Mercer Law Review 66, no. 3 (2015): 729–80. 

Drawing on popular works such as The Walking Dead and World War Z, Sim-
mons explains how zombie films, texts, television series, and comic books can 
engage students in discussions about judicial responses to novel circumstances 
and the importance of the rule of law and procedural safeguards in times of anar-
chy and violence. He also explains how these sources can be used to explore issues 
in animal law, property law, public health law, euthanasia, and civil commitment. 

Taslitz, Andrew E., Okianer Christian Dark, and Atiba R. Ellis. “The Star Trek 
Enrichment Series: An Exploration in Teaching and Learning.” Howard Law 
Journal 58, no. 2 (2015): 557–68. 

The Star Trek Enrichment Series was a six-week, noncredit course for first-year 
students at the Howard University School of Law. It was designed to reinforce 
students’ understanding of doctrine and connections between law, culture, and 
society, without the pressure accompanying traditional courses. This article 
explains the pedagogical goals of the course, the use of a dedicated TWEN site 
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for assigned materials, and the interplay between clips of Star Trek episodes and 
group skills exercises in class. 

Timoshanko, Aaron C. “‘Warning! Graphic Content Ahead’: Advocating for 
Graphic Video in the Teaching of Animal Law.” Legal Education Review 26, nos. 
1 & 2 (2016): 116–36. 

This article addresses the educational benefits of using graphic video as a teaching 
aid in animal law. Acknowledging that such videos may cause student distress, 
Timoshanko offers principles to help professors identify appropriate graphic 
videos and then applies them to a video showing the surgical castration and tail 
docking of a piglet. He states that the principles are relevant to the use of graphic 
video in other courses such as human rights law or the law of armed conflict.

Wallace, Chloë. “Law, Culture and Euro-Crime: Using Spiral to Teach French Law.” 
Law Teacher: The International Journal of Legal Education 48, no. 2 (2014): 
154–65. 

The author explores the pedagogical advantages of using popular culture to intro-
duce law students to legal diversity. As an example, she explores the French televi-
sion show Engrenages, broadcast in the United Kingdom as Spiral, and explains 
how it can engage law students in an exploration of culturally different approaches 
to law and legal systems.  

Presentation and Clicker Technology

Barker, Charles, and Claire Sparrow. “Technology and Presentation Skills Teaching: 
Activity Theory as a Tool for the Design and Evaluation of Strategies for the Use 
of Video as a Learning Tool in Presentation Skills Teaching.” European Journal 
of Law and Technology 7, no. 3 (2016), http://ejlt.org/article/view/480/698 
[https://perma.cc/654Z-9VH4].

See supra p. 333.
Becker, Mary Ann. “Step Away from the PowerPoint: Using Mirror Neurons to 

Enhance Student Learning in the Classroom.” Law Teacher 19, no. 1 (Fall 2012): 
39, 40. 

New research on mirror neurons indicates that PowerPoint lectures might impede 
student learning if the professor focuses on the presentation without interacting 
with the material. Becker discusses this research, explaining how such interaction 
would allow students to mirror a professor’s knowledge base and develop a deeper 
understanding of the material. To facilitate engagement with the material, she 
recommends that faculty plan their physical presentations so that students have 
visual cues to mirror.

Cardillo, Darlene. “The Use of Clickers in the Law School Classroom.” Law Teacher 
15, no. 1 (Fall 2008): 13–14. 

An instructional technologist at Albany Law School writes about how one law 
professor used eInstruction’s Classroom Performance System in his criminal law 
class. She found that the system increases class discussion, encourages involve-
ment by shy students, and allows professors to assess their own teaching and 
monitor student performance. An online student survey yielded positive reviews 
about the use of clicker technology to enhance learning.
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Easton, Catherine. “Employing a Classroom Response System to Teach Law: A 
Case Study.” European Journal for Law and Technology 3, no. 1 (2012), http://
ejlt.org//article/view/129/193 [https://perma.cc/437E-7U59]. 

Building on her previous work on CRS technology,25 the author analyzes law 
student attitudes to its use. She explains her survey methodology, noting student 
resistance to CRS use for graded summative assessments. The article also includes 
a best practice guide based on the survey results, which are presented separately 
in an appendix. Finally, the author offers examples of how CRS technology can 
be used to teach law and suggests areas for further research. 

Easton, Catherine. “An Examination of Clicker Technology Use in Legal Educa-
tion.” Journal of Information, Law & Technology 2009, no. 3, http://go.warwick 
.ac.uk/jilt/2009_3/easton [https://perma.cc/6S9H-7W9A]. 

Easton presents findings of a CRS trial in the Manchester Metropolitan Univer-
sity’s LL.B. program. In this study, the CRS included options for multiple choice, 
yes/no, true/false, numerical, and free text responses, which could then be 
manipulated on a large screen for the entire class to view. The author concludes 
that CRS provides an opportunity to promote high-level conceptual skills, deep 
understanding, and an engaged community of legal problem-solvers.

Evans, Richard, and Anne Matthew. “Should We Still Lecture? Reconsidering Peda-
gogical Approaches to Promote Student Engagement, Challenging the Tradi-
tional Lecture.” In Proceedings of the 6th International Technology, Education 
and Development Conference, edited by L. Gómez Chova, A. López Martínez,  
I. Candel Torres, 3803–12. Valencia, Spain: IATED, 2012, http://eprints.qut.edu 
.au/49062/2/49062.pdf (last visited July 30, 2019). 

OWL is QUT’s web-based CRS, designed to integrate virtual and physical learn-
ing spaces to facilitate live collaborations between students and academics during 
face-to-face instruction. OWL offers a microblog, a polling feature, and podcast 
class recordings. Based on surveys of law students in a pilot program, the authors 
conclude that OWL should be used to promote student engagement in face-to-
face classes. They also conclude that the survey findings support a reevaluation 
of pedagogy.

Evans, Richard, and Anne F. Matthew. “Stop Lecturing Me, I Want to Learn.” In 
Changing Demands, Changing Directions, Proceedings of the 2011 ASCILITE 
Conference, edited by G. Williams, P. Statham, N. Brown, and B. Cleland, 374–
80. Hobart, Tas., Austl.: University of Tasmania, 2011, http://www.ascilite.org 
/conferences/hobart11/downloads/papers/Evans-concise.pdf [https://perma.cc 
/3YS5-Z6AQ]. 

QUT law students participated in a pilot of a web-based CRS. The CRS was 
designed to facilitate live collaboration between academics and students using 
laptops or web-enabled mobile devices within a physical learning space. This 
conference paper summarizes and evaluates the pilot, reporting that participants 
perceived the technology to be effective in engaging students, encouraging criti-
cal thinking, and improving learning outcomes.

 25. See infra this page.
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Glencer, Julia. “Silence is Golden: Using a ‘Silent Scrolling Powerpoint’ Series to 
Enhance Your Course Dynamic,” Duquesne University School of Law Research 
Paper No. 2013-05, Pittsburgh, PA, 2013, https://ssrn.com/abstract=2318529 
[https://perma.cc/W7PV-XRGA]. 

The author explains how she uses PowerPoint’s automatic advance feature to cre-
ate weekly “Silent Scrolling PowerPoints” on topics of interest to her first-year law 
students. These are shown before class when students are settling into their seats. 
She examines the pedagogical benefits of this method, suggests ways in which it 
could be used for any law course, and includes a playlist to illustrate the types of 
topics that work well in this format. 

Matthew, Anne. “Managing Distraction and Attention in Diverse Cohorts: 21st 
Century Challenges to Law Student Engagement.” QUT Law and Justice Journal 
12, no. 1 (2012): 45–65. 

Although digital devices can distract first-year law students from classroom learn-
ing and exacerbate their isolation, they can also be used to enhance engagement 
and foster connections with classmates and instructors. To this end, Matthew dis-
cusses QUT’s OWL, a web-based CRS that promotes live collaboration between 
instructor and students. Preliminary findings indicate that OWL encourages 
student engagement in real-time face-to-face instruction but is less relevant as 
students become more confident about speaking in class. 

Melton, Pamela Rogers. “Click to Refresh: Audience Response Systems in the Legal 
Research Classroom.” Perspectives: Teaching Legal Research and Writing 17, no. 
3 (Spring 2009): 175–78. 

Melton discusses the use of ARS technology in the legal research classroom to 
assess prior knowledge, identify misconceptions, and employ peer instruction. 
After explaining the benefits of clickers, she identifies considerations for prospec-
tive adopters and guidelines for users to follow.

Murray, C.R.G., and Kevin J. Brown. “Enhancing Interactivity in the Teach-
ing of Criminal Law: Using Response Technology in the Lecture Theatre.” 
In The Teaching of Criminal Law: The Pedagogical Imperatives, edited by K. 
Gledhill and B. Livings, 46–59, London: Routledge, 2016, https://ssrn.com 
/abstract=2704286 [https://perma.cc/24DD-S5PT]. 

To enhance students’ in-class engagement, the authors used TurningPoint CRS 
during large law lectures at Newcastle University. The technology allowed stu-
dents to respond in real time to multiple-choice questions. Based on qualitative 
and quantitative analysis of student surveys, the authors concluded that CRS 
could enhance the student experience in large lectures. They also observe that 
CRS provides a formative assessment technique to identify struggling students 
and the concepts that they find difficult. 

Park, Roger C. “Reflections on Teaching Evidence with an Audience Response Sys-
tem.” Brooklyn Law Review 75, no. 4 (2010): 1315–27. 

The author describes his use of TurningPoint, an ARS, in his 2009 evidence class. 
Advantages included increased active participation, decreased reliance on laptops 
for passive note taking, and immediate feedback to students. Drawbacks included 
teaching time lost to pauses while students responded to questions and hypotheti-
cals and particular quirks of TurningPoint.
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Steslow, Donna M. “Click Here to Participate: Participation and Student Perfor-
mance in a Large Business Law Course Before and After Implementation of a 
Remote Personal Response System.” Atlantic Law Journal 11 (2009): 144–69. 

The author explores the use of a CRS to promote active learning in large sections 
of a business law course and recounts the obstacles and advantages encountered 
in integrating the technology into the curriculum. A survey revealed that students 
who used clicker technology perceived that they were afforded an opportunity to 
participate in class. Steslow concludes that increased usage of clickers for active 
learning exercises may further enhance student learning and comprehension.

Ulicki, Jalae. “How to Effectively Use ResponseWare in Asynchronous and Syn-
chronous Environments to Meet the Needs of Digital Natives.” Law Teacher 20, 
no. 1 (Fall 2013): 53–58. 

The author discusses the use of ResponseWare to increase student engagement 
and provide the professor with an opportunity to effect immediate changes in a 
lesson and long-term changes in the course itself. She also addresses the chal-
lenges of designing questions to achieve particular learning outcomes. 

Simulations and Games26

Backstrom, Michelle, and Donna Cooper. “‘Ruby’s Music Festival’: Developing 
Problem Solving Skills Using Online Scenarios and Creating Opportunities to 
Feed Forward.” Law Teacher: The International Journal of Legal Education 47, 
no. 3 (2013): 300–18. 

At QUT, an introduction to law course uses web-based simulations to provide 
formative feedback and improve problem-solving skills. Ruby’s Music Festival, 
an interactive online activity about the operation of a music festival, introduces 
students to contract, criminal, and tort problems and provides the analytical tools 
with which to resolve them. The authors discuss design and implementation of 
the activity and its approach to teaching and learning. They report favorable 
responses from students and improvement in summative assessments. 

Barton, Karen, and Patricia McKellar. “From Master to Games-Master: Manag-
ing Disequilibrium and Scaffolding in Simulation-Based Learning.” In Digital 
Games and Learning, edited by Sara de Freitas and Paul Maharg, 226–51. Lon-
don: Bloomsbury Academic, 2011.  

This book chapter discusses the use of gaming and simulation technologies to 
engage law students in learning. The authors explain how they designed and used 
virtual simulations to help law students learn how to practice law in authentic 
situations and how they subsequently extended and improved the simulation and 
incorporated it into a blended learning environment. The chapter also explores 
the academic and training practices needed to support the use of authentic simu-
lations in teaching and learning professionalism. 

 26. Simulations are indirect, vicarious experiences that attempt to recreate live-client situations 
by the technique of role-playing. Gerald F. Hess & Steven Friedland, Techniques for Teaching 
Law 193 (1999). In legal education, a computer simulation is a digital environment representing 
aspects of a legal reality in which a user can create and manipulate data to learn legal concepts, 
procedures, and values. Although similar, games involve a competitive component and may require 
several students to participate. Michael A. Geist, Where Can You Go Today? The Computerization of 
Legal Education from Workbooks to the Web, 11 Harv. J.L. & Tech. 141, 151 (1997). 
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Chow, Wilson. “Adding Realism to Professional Legal Education at the University 
of Hong Kong.” In Legal Education: Simulation in Theory and Practice, edited 
by Caroline Strevens, Richard Grimes, and Edward Phillips, 231–42. Farnham, 
UK: Ashgate, 2014. 

This book chapter discusses a pilot program at HKU that added experien-
tial learning to its postgraduate law training. The author explains the use 
of SIMPLE, an open source e-learning platform, which placed students 
into realistic professional situations involving multiple transactions, learn-
ers, resources, problems, and paths to resolution. He also describes the 
operation, goals, and expected outcomes of the pilot test. 

Chow, Wilson, and Michael Ng. “Disintermediator or Another Intermediary? 
E-simulation Platform for Professional Legal Education at University of Hong 
Kong.” European Journal of Law and Technology 7, no. 1 (2016), http://ejlt.org 
/article/view/502/637 [https://perma.cc/H3SG-KYC2]. 

HKU adopted SIMPLE to facilitate active learning through realistic simulated 
transactions in a virtual law firm. Although the goal was to eliminate unwanted 
and costly intermediaries (including law libraries and instructors), the authors 
found that the technology had itself become an unintended and undesirable 
intermediary that hindered learning. Concluding that no program should try to 
eliminate the teacher as facilitator, designer, and mentor, they propose adapting 
technology to law students’ changing e-behaviors and different backgrounds and 
cultures. 

Chow, Wilson W.S., and Firew Tiba. “Too Many ‘What’s, Too Few ‘How’s.” [sic] 
European Journal of Law and Technology 4, no. 1 (2013), http://ejlt.org//article 
/view/183/281 [https://perma.cc/98S9-DNEE]. 

The authors criticize regulatory reviews of legal education for overemphasizing 
curricular gaps and neglecting methods for achieving prescribed outcomes. They 
demonstrate how experiential learning in the United Kingdom was enhanced by 
using SIMPLE, an e-learning platform for simulating legal practice used in Aus-
tralia and in HKU’s postgraduate law program. They underscore the importance 
of collaboration among legal educators, university administration, and the legal 
profession to increase the active role of technology in legal education and training. 

Colbran, Stephen, Anthony Gilding, and Samuel Colbran. “Animation and Multi-
ple-Choice Questions as a Formative Feedback Tool for Legal Education.” Law 
Teacher: The International Journal of Legal Education 51, no. 3 (2016): 249–73. 

This article reports the use of animation, combined with multiple-choice ques-
tions, to engage Australian law students in problem-based learning with formative 
feedback in a legal ethics course. The authors discuss technical considerations, 
software solutions, and their own animation scenarios. They conclude that most 
respondents found that the animations enhanced learning and memory but that 
some students will always prefer text. They also summarize student suggestions 
for improvement and outline their ideas for future directions. 

Counsell, Karen. “Virtual Learning for the Real World: Using Simulation with Non-
law Students.” In Legal Education: Simulation in Theory and Practice, edited by 
Caroline Strevens, Richard Grimes, and Edward Phillips, 151–69. Farnham, 
UK: Ashgate, 2014. 

This book chapter explores the benefits of using electronic simulation as a method 
of learning and assessment for computer forensics students whose undergraduate 
studies include a law module. Its value to legal educators lies in its discussion of 
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the design and production processes, implementation, use of a VLE to host the 
simulations, assessment, and evaluation. The particular simulation discussed—a 
dispute over Internet domain names—is easily adaptable to doctrinal and skills 
courses in law school.

de Vey Mestdagh, C.N.J. “Learning from the Law Game: The Simulation of Legal 
Tasks as a Teaching Method, Considerations Concerning the Cohesion of Lev-
els of Performance, Education and Simulation.” In Learning in a Virtual World: 
Reflections on the Cyberdam Research and Development Project, edited by 
Harald Warmelink and Igor Mayer, 67–82. Nijmegen, Neth.: Wolf Legal, 2009.  

This book chapter discusses two online simulations that teach skills, doctrine, 
and problem solving. The Law Game requires students to perform as legislators 
and judges, using a website, email, an online forum, e-lectures, and an e-book. 
Cyberdam teaches lawyering skills using a law practice simulation. The author 
concludes that the Law Game positively affected the knowledge required to 
construct new solutions. However, although Cyberdam effectively trained users 
in the required skills, participants were reluctant to cooperate during the game. 

Donohue, Laura K. “National Security Law Pedagogy and the Role of Simulations.” 
Journal of National Security Law & Policy 6, no. 2 (2013): 489–547. 

At Georgetown Law, National Security Law Simulation 2.0 employs a virtual 
environment that immerses students in a multiday, real-world exercise involv-
ing both doctrinal and experiential learning. Players interact in a cyberportal 
that provides access to news media, law, and legal documents. A Virtual News 
Network runs continuously, requiring students to deal with rapidly changing 
facts and abbreviated timelines. Students are responsible for their decision mak-
ing. The author concludes the program achieves pedagogical goals for national 
security law courses.

Douglas, Kathy, and Michele Ruyters. “Developing Graduate Attributes Through 
Role-Plays and Online Tools: Use of Wikis and Blogs for Preparation and 
Reflection.” In Global Learn Asia Pacific—Global Conference on Learning and 
Technology, edited by S.M. Barton, J. Hedberg, and K. Susuki, 316–23. Mel-
bourne: AACE, 2011. 

This conference paper discusses the use of online tools with role-plays in the J.D. 
program at RMIT University in Australia. The authors explain the use of Web 
2.0 resources to prepare for and debrief advocacy and negotiation role-plays. 
Concluding that the use of Web 2.0 tools in a blended learning design enhances 
student engagement with tasks and reflection, they emphasize the importance of 
facilitating students’ understanding of the use of online tools. 

Ferguson, Daniel M. “The Gamification of Legal Education: Why Games Tran-
scend the Langdellian Model and How They Can Revolutionize Law School.” 
Chapman Law Review 19, no. 2 (2016): 629–57. 

This article recommends using gamification to engage law students in learning. 
Ferguson summarizes the educational problems that gamification is likely to 
tackle and offers three solutions: (1) supplementing lecture courses with in-class 
games and ARS; (2) using a flipped classroom that requires students to play 
online, interactive games outside the classroom; and (3) gamifying law school 
from the ground up by moving as much of the legal education experience online 
as possible. 
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Fors, Uno G.H., and Asa Skoglund. “A Pilot Study of Virtual Cases in Law Educa-
tion.” European Journal of Law and Technology 4, no. 3 (2013), http://ejlt.org 
/article/view/252/413 [https://perma.cc/ZWN2-DAKY]. 

At Linköping University in Sweden, students participate in virtual cases to learn 
contract law. Using technology adapted from medical education, instructors cre-
ate case files that require students to read contracts, interview clients, propose 
solutions, and justify answers. After discussing technological challenges and posi-
tive student feedback, the authors recommend that future studies explore learning 
outcomes and the use of virtual cases for exams. 

Goodrich, Kathleen, and Andrea Kupfer Schneider. “The Classroom Can Be All 
Fun & Games.” Ohio State Journal on Dispute Resolution 25, no. 1 (2010): 
87–103. 

PeaceMaker is a video game that simulates the Palestinian-Israeli conflict and 
allows participants to engage in dispute resolution in the role of either the Israeli 
prime minister or the Palestinian president. This article discusses the use of gam-
ing in legal education; describes PeaceMaker’s structure, function, and classroom 
application; and explains the theories and concepts of international conflict reso-
lution that can be taught through its use. 

Ireland, Jennifer, Michelle Sanson, and Paul Rogers. “Virtual Moot Court: A Pilot 
Study.” Journal of the Australasian Law Teachers Association 3, nos. 1 & 2 (2010): 
1–10.

See supra p. 367.
Lee, Tahirih. “Technology-Based Experiential Learning: A Transnational Experi-

ment.” Journal of Legal Education 64, no. 3 (2015): 455–79. 
The author, a law professor at FSU College of Law, co-teaches a course on inter-
national trade transactions with a Shanghai University professor. The course 
includes an international trade simulation that uses software, video conferencing, 
and online messaging to connect participants in four countries. Lee addresses 
preparation, funding, faculty coordination, and student coaching. She concludes 
that technology-based simulations provide law students with a comprehensive 
learning experience while restoring the classroom as an interactive community. 

Lettieri, Nicola, Ernesto Fabiani, Antonella Tartaglia Polcini, Rosario De Chiara, 
and Vittorio Scarano. “Emerging Paradigms in Legal Education: A Learning 
Environment to Teach Law through Online Role Playing Games.” In Handbook 
of Research on Improving Learning and Motivation through Educational Games: 
Multidisciplinary Approaches, edited by Patrick Felicia, 1019–36. Hershey, PA: 
IGI Global, 2011. 

Lamenting legal education’s inability to keep pace with other educational sectors 
in the use of digital game-based learning, the authors argue that computer gaming 
simulations can effectively teach legal theory and skills. This book chapter outlines 
the design, development, and implementation of Simulex, a learning environment 
for the creation of online role-playing litigation games. It also describes the result 
of its experimental use in a civil procedure course, previews future developments, 
and makes recommendations for the development of legal education games. 
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Maharg, Paul. “The Periclean Plumber: Simulation and Legal Education.” In Jah-
rbuch der Rechtsdidaktik 2016/Yearbook of Legal Education 2016, edited by B. 
Bergmans, 187–212. Berlin: BWV Berliner Wissenschafts-Verlag, 2017.

This book chapter traces the early history of legal education’s use of digital tech-
nologies in simulations. Maharg discusses the work of the Glasgow Graduate 
School of Law at the University of Strathclyde, where law students worked in a 
virtual town on the web. He also outlines ways in which simulations could be 
made more educationally effective within jurisdictions and globally. Finally, he 
addresses possible technological futures for simulation in legal education, includ-
ing machine learning and augmented reality.

Maharg, Paul. “Simulation: A Pedagogy Emerging from the Shadows.” In Educating 
the Digital Lawyer, edited by Marc Lauritsen and Oliver Goodenough, 9-1–9-
23. New Providence, NJ: LexisNexis, 2012. 

In this book chapter, Maharg explores the use of digital simulation in legal edu-
cation, focusing on Ardcalloch, a VLE in the form of a virtual town on the web. 
He reports on the technical testing and positive user evaluation of the online 
simulations, concluding that such situated learning is critical at every stage of 
legal education. Finally, Maharg explains a large-scale digital simulation initia-
tive in Scotland and describes efforts to develop similar projects in American 
law schools. 

Maharg, Paul. “Assessing Legal Professionalism in Simulations: The Case of 
SIMPLE.” In La Innovación en La Docencia del Derecho a Traves del USO de 
las TIC, edited by Agustí Cerrillo i Martínez and Ana María Delgado García. 
Barcelona: Universitat Oberta de Catalunya, 2012, https://www.academia 
.edu/3030691/Assessing_legal_professionalism_in_simulations_The_case_of 
_SIMPLE [https://perma.cc/CJM6-P7YT].

This paper examines whether digital simulations are effective teaching, learning, 
and assessment tools in legal education. The author describes the use of SIMPLE 
as a transactional e-learning environment to engage students in Scotland’s law 
schools in complex professional simulations. He concludes that the simulations 
engage students, facilitate their learning in professionalism, and provide an effec-
tive assessment environment. 

Maharg, Paul, and Emma Nicol. “Simulation and Technology in Legal Education: 
A Systematic Review.” In Legal Education: Simulation in Theory and Practice, 
edited by Caroline Strevens, Richard Grimes, and Edward Phillips, 17–42. 
Farnham, UK: Ashgate, 2014. 

This book chapter reviews the literature on simulations and technology in legal 
education. The authors discuss their search methodology and findings, propose 
future directions for e-simulations in legal education, and identify research needs 
in this subject. A comprehensive bibliography of relevant material is included at 
the end of the chapter. 

Maharg, Paul, and Emma Nicol. “Cyberdam and SIMPLE: A Study in Divergent 
Development and Convergent Aims.” In Learning in a Virtual World: Reflec-
tions on the Cyberdam Research and Development Project, edited by Harald 
Warmelink and Igor Mayer, 23–42. Nijmegen, Neth.: Wolf Legal, 2009. 

The authors of this book chapter discuss Cyberdam and SIMPLE, two genera-
tions of simulation authoring tools for professional learning. Using their experi-
ence with law students working in Ardcalloch, a virtual town on the web, they 
reflect on the different aspects of Cyberdam and SIMPLE that support law stu-
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dent learning and the ways in which their design influenced the legal simulations 
and games developed and used.

Mika, Karin. “Games in the Law School Classroom: Enhancing the Learning Expe-
rience.” Perspectives: Teaching Legal Research and Writing 18, no. 1 (Fall 2009): 
1–6. 

In the second part of this article, the author explains her use of a software pack-
age called Game Show Presenter. This software enabled her to provide her legal 
writing students with a competitive multiple-choice quiz set up in the form of a 
game show. In addition to offering an enjoyable learning experience, the software 
provided immediate feedback to students and professors alike. 

Moffett, Luke, Dug Cubie, and Andrew Godden. “Bringing the Battlefield into the 
Classroom: Using Video Games to Teach and Assess International Humanitar-
ian Law.” Law Teacher: The International Journal of Legal Education 51, no. 4 
(2017): 499–514.

The School of Law at Queen’s University Belfast developed an interactive learning 
and assessment tool for an international humanitarian law module by modifying 
the Arma 3 tactical war simulator. Formative scenarios familiarized students with 
the combat situation and the computer technology. Summative assessment tested 
their legal understanding of increasingly challenging conflicts. The authors exam-
ine the project’s learning objectives, advantages and disadvantages, and lessons 
learned. In particular, they explain why unforeseen technical challenges required 
removing the summative assessment exercises. 

Musgrove, Amy, and Vicky Thirlaway. “Are We Using Technology for Technology’s 
Sake? An Evaluation of a Simulated Employment Exercise at Undergraduate 
Level.” Law Teacher: The International Journal of Legal Education 46, no. 1 
(2012): 65–74. 

At Leeds Metropolitan University, the authors used a VLE to develop criminal 
law simulations for 400 law students in a virtual law practice environment. The 
technology enabled the large group to be divided into smaller “law firms” that 
promoted group cohesion and communication. Although some participants 
resisted team activities, the authors conclude that positive student evaluations 
were attributable to intensive faculty involvement with and management of group 
work, which would not have been possible without the VLE. 

Nathenson, Ira S. “Navigating the Uncharted Waters of Teaching Law with Online 
Simulations.” Ohio Northern University Law Review 38, no. 2 (2012): 535–78. 

Nathenson discusses his experiences teaching cyberlaw,27 intellectual property, 
and civil procedure using live, online simulations in which students role-play 
as attorneys. After discussing his reasons for developing online simulations, he 
introduces the online tools and explains how the simulations encourage immer-
sive learning in doctrine, theory, skills, and values. Examining the benefits and 
drawbacks for students, faculty, and institutions, he concludes that the advantages 
outweigh the tradeoffs. 

 27. Materials for the cyberlaw simulations are found in the author’s conference materials in Ira 
S. Nathenson, Teaching Law with Online Role-Playing Simulations, http://ssrn.com/abstract=1865880 
[https://perma.cc/PTR6-R978]. 
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Nathenson, Ira S. “Best Practices for the Law of the Horse: Teaching Cyberlaw and 
Illuminating Law through Online Simulations.” Santa Clara Computer and 
High Technology Law Journal 28, no. 3 (2012): 657–741. 

Responding to Judge Frank Easterbrook’s 1996 article, which argued that cyber-
law was unworthy of inclusion in the law school curriculum,28 Nathenson dis-
cusses his experiences using online role-plays to teach cyberlaw. He explains how 
to build these role-plays, describes three simulations, addresses teaching method-
ology and formative assessment, and evaluates their effectiveness. He concludes 
that an immersive role-playing approach can integrate practice skills, theory, 
doctrine, and values, and create a significant capstone transition to law practice. 

Newbery-Jones, Craig. “Ethical Experiments with the D-pad: Exploring the 
Potential of Video Games as a Phenomenological Tool for Experiential Legal 
Education.” Law Teacher: The International Journal of Legal Education 50, no. 
1 (2016): 61–81. 

In this piece, the author explores game-based digital technologies, arguing that 
they can be used to create learning tools for legal education, particularly abstract 
concepts such as ethics and justice. Where budgetary constraints preclude cus-
tomizing games, he suggests designing assignments based on existing games. 
Students should be required to report and discuss the themes within these games 
and to compare them with real-life situations they may encounter as legal profes-
sionals. 

Ross, Nicola, Ann Apps, and Sher Campbell. “Shaping the Future Lawyer: Con-
necting Students with Clients in First-Year Law.” In Legal Education: Simula-
tion in Theory and Practice, edited by Caroline Strevens, Richard Grimes, and 
Edward Phillips, 67–86. Farnham, UK: Ashgate, 2014. 

This book chapter describes how a teaching team at Newcastle Law School in 
Australia directs and produces YouTube videos with professional actors portray-
ing parties involved in a dispute. First-year law students interview their clients and 
develop a case file through a range of interrelated tasks and activities, which are 
linked and released on Blackboard. The authors discuss the strengths and weak-
nesses of the simulation and suggest directions for its use in other law courses. 

Ruyters, Michele, Kathy Douglas, and Siew Fang Law. “Blended Learning Using 
Role-Plays, Wikis and Blogs.” Journal of Learning Design 4, no. 1 (2011): 45–55.

See supra p. 356.
Schaefer, Paula. “Injecting Law Student Drama into the Classroom: Transforming 

an E-Discovery Class (or Any Law School Class) with a Complex, Student-
Generated Simulation.” Nevada Law Journal 12, no. 1 (2011): 130–59. 

Schaefer urges legal educators to use complex simulations that help students navi-
gate the gap between law school and practice. She discusses a simulation in which 
students generate the course materials for a complex business dispute via email, 
with the dispute becoming the lawsuit in her e-discovery course the following 
semester.29 Schaefer explains how this course affords students the opportunity to 
master both e-discovery doctrine and skills and how it can be adapted to other 
courses.

 28. See Frank H. Easterbrook, Cyberspace and the Law of the Horse, 1996 U. Chi. Legal F. 207. 
 29. The syllabus and one simulation are available separately online: Paula Schaefer, E-Discovery 
Focused Pre-Trial Litigation Course Syllabus, 2011, http://ssrn.com/abstract=1677000 [https://
perma.cc/8WBL-K4SG]; Paula Schaefer, Sassy Sentiments Simulation, 2010, http://ssrn.com 
/abstract=1676991 [https://perma.cc/3WAH-BP3X].
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Serby, Tom. “Willing Suspension of Disbelief: A Study in Online Learning Through 
Simulation, and Its Potential for Deeper Learning in Higher Education.” Liver-
pool Law Review 32, no. 2 (2011): 181–95. 

Students in a probate law course at Anglia Ruskin University participated in a 
transactional learning project in which an online collaborative simulation and 
role-play replaced lectures, workshops, and tutorials. The author describes the 
logistics and delivery of the online course, considers pedagogy, and provides 
statistical analysis of student feedback. He suggests that these findings illustrate 
the project’s success in developing student learning in a self-directed environment 
and in inculcating other skills such as teamwork and time management.

Strevens, Caroline, and Roger Welch. “Simulation and the Leaning of the Law: 
Constructing and Using an Online Transactional Assessment in Employment 
Law.” In Legal Education: Simulation in Theory and Practice, edited by Caroline 
Strevens, Richard Grimes, and Edward Phillips, 43–65. Farnham, UK: Ashgate, 
2014. 

In this book chapter, the authors consider how an online transactional simulation 
and assessment in an employment law course enhances learning and prepares 
students for law practice. They explain the operation of the simulation, the use 
of video-streaming technology to produce witness statements, and the pedagogic 
importance of a VLE such as Blackboard for implementing the module and 
assessing student work. 

Thanaraj, Ann. “Evaluating the Potential of Virtual Simulations to Facilitate Profes-
sional Learning in Law: A Literature Review.” World Journal of Education 6, no. 
6 (2016): 89–100. 

Following up on an earlier evaluation of a virtual law clinic,30 this literature review 
explores theoretical frameworks for designing virtual simulations, as well as the 
challenges and issues faced in the design process. The author concludes that well-
designed virtual simulations can develop professional skills, practice skills, and 
professional identity.

Social Media

Anthon, Dionne E., Anna P. Hemingway, and Amanda L. Smith. “A Technological 
Trifecta: Using Videos, Playlists, and Facebook in Law School Classes to Reach 
Today’s Students.” Rutgers University Computer & Technology Law Journal 40, 
no. 1 (2014): 1–16. 

The authors argue that faculty should avoid outdated technology, such as Pow-
erPoint, podcasts, and clickers, and use technology mirroring that used by law 
students. To this end, they propose adding pop culture videos to illustrate legal 
issues, music playlists to provide memory triggers, and social media instead of 
static course websites. They conclude that these technology tools have augmented 
academic coverage and made their courses more interesting and engaging.

Barnett, Eola, and Lindy McKeown. “The Student Behind the Avatar: Using Second 
Life (Virtual World) for Legal Advocacy Skills Development and Assessment 
for External Students—A Critical Evaluation.” Journal of Commonwealth Law 
and Legal Education 8, no. 2 (Spring 2012): 41–63. 

At the University of Southern Queensland, Second Life provided the VLE to 
deliver an advocacy role-play exercise to external students in a criminal law 

 30. See supra p. 338.
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course. This article examines the benefits of this environment as a teaching and 
learning tool and analyzes student survey responses. The authors also describe 
the exercise, student preparation and training, and technological challenges. 
They conclude that the exercise engaged students in an authentic experience and 
enhanced learning.

Becker, David M. “To Tweet or Not to Tweet, That Is the Question.” Washington 
University in St. Louis Legal Studies Research Paper No. 12-09-02, St. Louis, MO, 
2012, https://ssrn.com/abstract=2146165 [https://perma.cc/P5UL-8KNM]. 

This essay addresses the ways in which law professors are using Twitter, high-
lighting the risks inherent in using a medium that imposes a numerical limita-
tion upon characters. The author argues that pedagogic use of Twitter should be 
avoided unless it is educationally superior to other methods of communication. 

Berger, Daniel, and Charles Wild. “Turned on, Tuned in, but Not Dropped Out: 
Enhancing the Student Experience with Popular Social Media Platforms.” 
European Journal of Law and Technology 7, no. 1 (2016), http://ejlt.org/article 
/view/503/640 [https://perma.cc/KY4V-GPNW]. 

The authors report on their research, which hypothesized that social media plat-
forms could be used to improve law student engagement and to enhance learning 
and teaching. For example, they describe the creation of an online community 
that used a Facebook page for student interaction about mooting, supported by a 
WordPress blog featuring videos of mooting. After explaining their methodology 
and results, they conclude that the flexibility of social media increased student 
engagement and self-regulation of conduct.

Binder, Perry. “Creating Social Media Law Projects to Sensitize Business Students to 
Appropriate Digital Conduct.” Southern Law Journal 27, no. 2 (2017): 327–65. 

To sensitize business students to appropriate and ethical digital practices, Binder 
developed many student projects over several years. His article details these 
assignments to illustrate the use of social media law projects—including Face-
book and Twitter—as active learning tools. It also addresses the ways in which 
such projects can foster student understanding of international legal issues. 
Finally, the article examines lessons learned when developing these projects. 
Binder concludes that these exercises are easily adaptable for use at the graduate 
level.

Blissenden, Michael, Sandra Clarke, and Caroline Strevens. “Developing Online 
Legal Communities.” International Journal of Law and Management 54, no. 2 
(2012): 153–64. 

The Universities of Western Sydney, Greenwich, and Portsmouth collaborated to 
develop and evaluate the use of closed social networks, such as wikis and discus-
sion boards, for first-year law students. Their goals included easing the transition 
to law school, merging technology with active learning, and preparing students 
for law practice. The authors found a direct correlation between interaction, 
learning, and assessment, concluding that students are more likely to participate 
meaningfully when they perceive a tangible benefit in the form of a grade.

Butler, Des. “Second Life Machinima Enhancing the Learning of Law: Lessons 
from Successful Endeavours.” Australasian Journal of Educational Technology 
28, no. 3 (2012): 383–99. 

At QUT, two interactive multimedia programs, Air Gondwana and Entry into 
Valhalla, use Second Life to create authentic environments in which to learn 
negotiation skills and legal ethics. In this article, Butler employs graphics to 
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explain the underlying narratives and legal issues raised and considers both posi-
tive and critical feedback from students. He concludes that such immersive simu-
lations offer authentic experiences, an active and practical approach to learning, 
and an easier transition to the practice of law.

Butler, Desmond. “The OO Files: Providing Online Formative Feedback on Con-
tract Law Learning in a Narrative Setting.” Journal of the Australasian Law 
Teachers Association 5, nos. 1 & 2 (2012): 1–12. 

The OO Files is a suite of online modules used in a contracts course at QUT. The 
modules are accessed in Second Life and involve a continuing story about clients 
of a fictional law firm. Butler explains how the narrative environment engages 
students in learning, with formative feedback via online multiple-choice ques-
tions. He describes development of the modules, cost and time commitment, and 
technology used. Based on positive student evaluations, he concludes that the 
program enables students to explore contracts law in depth and at their own pace 
in a nonthreatening environment.

Butler, Desmond. Using Cost-Effective Multimedia to Create Engaging Learning Expe-
riences in Law and Other Disciplines. Sydney: Australian Learning and Teaching 
Council, 2011, http://eprints.qut.edu.au/48365/ (last viewed July 30, 2019).

This is a final fellowship report discussing QUT’s use of an online multimedia 
program, Entry into Valhalla, to teach legal ethics in the Second Life environment. 
Butler discusses his methodology, program content, and lessons learned. He con-
cludes that although online multimedia programs provide a more realistic context 
for learning legal ethics, they are best situated in a blended learning environment 
that also includes instruction in the underlying subject matter. 

Butler, Desmond. “Entry into Valhalla: Contextualising the Learning of Legal Ethics 
Through the Use of Second Life Machinima.” Legal Education Review 6, nos. 1 
& 2 (2010): 85–108. 

Entry into Valhalla is a multimedia program used to teach legal ethics at QUT. 
Each module uses Second Life to create scenarios in which an attorney seeks 
advice from senior partners about an ethical dilemma. The author explains the 
production and evaluation processes, the scenarios, and lessons learned for 
application in other law courses. He concludes that such virtual apprenticeships 
motivate students to learn and facilitate a smoother transition from academia to 
law practice. 

Butler, Desmond. “Air Gondwana: Teaching Basic Negotiation Skills Using Mul-
timedia.” Journal of the Australasian Law Teachers Association 1, nos. 1 & 2 
(2008): 213–26. 

Air Gondwana is a multimedia program created for the contracts course at QUT. 
It focuses on a fictional airline’s dealings, using online modules, videos created in 
Second Life, and in-class role-plays. Butler discusses the program’s development 
and pedagogy, describes the modules, and summarizes positive student evalu-
ations. He also explains how the program reflects elements of various learning 
theories and concludes that Air Gondwana provides an authentic, engaging, and 
enjoyable learning experience. 
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Butler, Desmond A., and Anne F. Matthew. “The Sapphire Vortex: Blending Vir-
tual World Machinima with Real World Commentary for Effective Learning 
of Criminal Law.” In Future Challenges, Sustainable Futures, Proceedings of the 
2012 ASCILITE Conference, edited by M. Brown, M. Hartnett, and T. Stewart, 
174–78. Wellington, NZ: Te Papa: 2012, https://eprints.qut.edu.au/56589/ 
[https://perma.cc/J3NT-YSUD]. 

Two criminal law courses at QUT use the Sapphire Vortex, a suite of online 
modules created in Second Life. The videos depict crimes and courtroom pro-
ceedings, incorporate readings and multiple-choice questions, and include legal 
commentary by prosecuting and defense attorneys. They are designed to facilitate 
class discussion, with students preparing judicial rulings on the motions. The 
authors opine that when law school is unable to provide a real-world experience, 
students can nevertheless become actively engaged in authentic learning. 

Castan, Melissa, and Kate Galloway. “Extending Public Law: Digital Engagement, 
Education and Academic Identity.” Legal Education Review 25, no. 2 (2015): 
331–48.

See infra p. 419.
Cherry, Miriam. “Teaching Employment Discrimination Law, Virtually.” Saint 

Louis University Law Journal 58, no. 1 (2013): 83–97. 
To explore the impact of technology on the field of employment law, the author 
used Second Life in her employment discrimination seminar. Adopting avatars as 
identities, students visited a virtual law office and a virtual employment agency. 
Cherry explains the mechanics of the lesson and offers strategies for overcoming 
problems. She concludes that students deepened their understanding of the law, 
broadened their perspective of employment discrimination, and developed cul-
tural competency skills vital to client representation.

Galloway, Kate, Kristoffer Greaves, and Melissa Castan. “Gatecrashing the Research 
Paradigm: Effective Integration of Online Technologies in Maximising Research 
Impact and Engagement in Legal Education.” Journal of the Australasian Law 
Teachers Association 6, nos. 1 & 2 (2013): 83–95.

See infra p. 421.
Greaves, Kristoffer. “Computer-Aided Qualitative Data Analysis of Social Media 

for Teachers and Students in Legal Education.” Law Teacher: The International 
Journal of Legal Education 50, no. 1 (2016): 24–43. 

Greaves explores computer-aided qualitative data analysis of social media as a 
new field of legal education scholarship. He posits that the use of social media in 
legal education is replete with opportunities for learning, teaching, and research 
because it expedites collaboration, sharing, and collection of information and 
commentary. Examples include analysis of social media discussions and legal 
educators’ scholarly communications. The article also considers research ethics 
for studies involving social media and human participants. 

Harari, Tal. “Facebook Frenzy Around the World: The Different Implications Face-
book Has on Law Students, Lawyers, and Judges.” ILSA Journal of International 
and Comparative Law 19, no. 1 (2012): 1–28.

See infra p. 416.
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Hemingway, Anna P. “Keeping it Real: Using Facebook Posts to Teach Professional 
Responsibility and Professionalism.” New Mexico Law Review 43, no. 1 (2013): 
43–76. 

Hemingway examines the use of F acebook posts to teach professionalism and 
professional responsibility in law schools. She explains the benefits of using a 
multiple-choice format and clickers to teach the material. She notes that this 
method encourages students to explore attorney dilemmas and ethical discretion 
in a familiar social media context instead of merely memorizing and applying 
abstract rules. The article concludes with a summary of the advantages and the 
disadvantages of this approach.

Hudson, Rob. “A Little Grafting of Second Life into a Legal Research Class.” LLRX, 
2008, https://www.llrx.com/2008/05/a-little-grafting-of-second-life-into-a 
-legal-research-class/ [https://perma.cc/E3YV-8GR9].

An international legal research skills course used Second Life: (1) to provide an 
immersive, interactive tour of international law firms, courts, libraries, and gov-
ernment agencies; (2) to attend a special event hosted by a European parliamen-
tarian; and (3) to provide a forum for class presentation of research pathfinders by 
students in avatar form. Despite some technological challenges and the increased 
attention needed by novices, Hudson concludes that Second Life increased class 
participation and enhanced research instruction.

Intahchomphoo, Channarong. “Law Library Virtual Tours and Tutorials on You-
Tube: A Social Media Review.” Canadian Law Library Review 38, no. 1 (2013): 
22–24.

See infra p. 411.
Lee, Courtney. “Find Them on Facebook: Using Facebook to Reach Students 

Where They Already Go.” Learning Curve (Fall 2009): 21–23. 
This essay explores the use of Facebook to expand courses beyond classroom walls 
in a familiar online environment. The author provides practical advice on setting 
up a Facebook group and using privacy controls. She also discusses the type of 
classroom information that can be shared through the Facebook group, such as 
links, short comments, long discussion topics, photos, videos, and events, and 
suggests options for publicizing class events, such as guest lectures.

Matthew, Anne F., and Desmond Butler. “Narrative, Machinima and Cognitive 
Realism: Constructing an Authentic Real World Learning Experience for Law 
Students.” Australasian Journal of Educational Technology 33, no. 1 (2017): 
148–62.  

At QUT, a blended learning approach was used to teach negotiation. The authors 
used Mosswood Manor, an online multimedia environment employing Second 
Life videos and documentation to depict conflicts. Students researched and wrote 
legal advice, formulated negotiation plans, participated in role-plays, and reflected 
on skill development. The authors conclude that Mosswood Manor created an 
authentic learning experience leading to greater engagement and improved learn-
ing outcomes, which would not have otherwise been possible for this group of 
500 students. 

Murley, Diane. “What Second Life Taught Me About Learning.” Law Library Journal 
100, no. 4 (2008): 787–92.

See infra p. 412.
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Skead, Natalie. “Uncle Jack, Jaycee and the Equitable Doctrine of Estoppel: Using 
Second Life to Support the Development of Advanced Oral Communication 
Skills in Law Students.” Law Teacher: The International Journal of Legal Educa-
tion 50, no. 2 (2016): 230–41. 

Using a hypothetical problem in the Second Life environment, UWA undertook a 
project to develop the oral communication skills of law students in an equity and 
trusts course. The author explains the context, creation, pedagogy, and imple-
mentation of the project. Noting that the rudimentary animation of the avatars 
actually oversimplified nonverbal communication, she nevertheless concludes 
that participants became more sensitive to the importance of critical listening 
and observation.

Vinson, Kathleen Elliott. “The Blurred Boundaries of Social Networking in the 
Legal Field: Just ‘Face’ It.” University of Memphis Law Review 41, no. 2 (2010): 
355–412. 

This article addresses issues raised when legal actors—including law students, 
faculty, and law schools—use social networking sites, such as Facebook. Vinson 
identifies the benefits of social networking and examines the hazards that arise 
when the boundaries between personal and professional worlds are blurred. After 
providing examples of adverse consequences, she makes recommendations for 
educating users, raising awareness, and developing written guidelines that explic-
itly address the use of social networks and their effect on the legal community. 

Tutorials

Fines, Barbara Glesner. “Lessons Learned about Classroom Teaching from Author-
ing CALI Lessons.” William Mitchell Law Review 38, no. 2 (2012): 1094–1122.  

This article describes the CALI authoring process and the lessons it conveys to 
faculty about learning goals, class preparation, the effective use of class time, 
and good teaching methods. The author concludes with a call to action for law 
faculty to address student learning thoughtfully and carefully, both in and out of 
the classroom. 

Intahchomphoo, Channarong. “Law Library Virtual Tours and Tutorials on You-
Tube: A Social Media Review.” Canadian Law Library Review 38, no. 1 (2013): 
22–24.

See infra p. 411.
Muntjewerff, Antoinette J. “CASE Reading, Structuring and Analyzing Decisions 

by Judges.” European Journal of Law and Technology 4, no. 1 (2013), http://ejlt 
.org//article/view/179/282 [https://perma.cc/2K2K-98SG]. 

Case Analysis and Structuring Environment (CASE) is a web-based software pro-
gram that helps students to find, read, structure, and analyze judicial decisions. 
Muntjewerff explains the structural design, capabilities, platform, and imple-
mentation of CASE. She also describes a typical CASE session, illustrated with 
graphics. She recommends further testing of the claim that CASE helps students 
to understand the rhetorical structure of a decision and suggests extending the 
program with a knowledge model. 

Muntjewerff, Antoinette J. “ICT in Legal Education.” German Law Journal 10, nos. 
6/7 (2009): 669–716. 

HYPATIA is an interdisciplinary research program used in law schools in the 
Netherlands for the design of electronic instructional materials. In this article, the 
author describes three instructional environments within HYPATIA: (1) PROSA, 
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for learning to solve legal cases; (2) CASE, for learning to structure and analyze 
case law; and (3) e-See, for learning to identify legally relevant facts in a real-life 
dispute. 

Miscellaneous Instructional and Learning Technologies

Allen, Renee Nicole, and Alicia Jackson. “Contemporary Teaching Strategies: Effec-
tively Engaging Millennials Across the Curriculum.” University of Detroit Mercy 
Law Review 95, no. 1 (Fall 2017): 1–34. 

To engage Millennials in law school learning, the authors advocate a multifaceted 
teaching approach, utilizing technology to encourage student-centered learning. 
Suggestions include reflective writing posted anonymously to a course blog, elec-
tronic portfolios, flipped classrooms, and online formative assessment. For such 
methods to succeed, law professors must involve students in the learning process 
at every step.

Blissenden, Michael. “The Emerging Use of Storytelling as an Alternative Teaching 
Methodology to the Appellate Case Law Method.” Nottingham Law Journal 19, 
no. 1 (2010): 12–21. 

Blissenden’s storytelling methodology, which he uses in his revenue law class and 
has been described elsewhere,31 is designed to encourage students to reflect criti-
cally on the background of a reported case and the wider context of the decision. 
The author recommends guiding students to various websites and providing them 
with a platform from which they can operate. This entire process, he concludes, 
develops skills that students can use to inform their future working practices.

Blissenden, Michael. “The World Wide Web as a Stimulant for the Use of Tech-
nology to Teach Law.” Ubiquitous Learning: An International Journal 1, no. 4 
(2009): 41–46. 

The author recounts his experience assigning law students to use the web to 
investigate, examine, and deconstruct reported cases for learning purposes. After 
creating their story of prelitigation events, students present their interactive mul-
timedia creations for class discussion. Questionnaires revealed that most students 
believed the exercise helped them understand the legal principles involved. Blis-
senden cautions that students may need additional instruction in using the web 
and web-based applications to locate and retrieve relevant information.

Bloxham, Sefton, Fiona Boyle, and Ann Thanaraj. “Using E-portfolios to Support 
PDP and Reflective Learning within the Law Curriculum: A Case Study.” Jour-
nal of Information, Law & Technology 2009, no. 3, http://www2.warwick.ac.uk 
/fac/soc/law/elj/jilt/2009_3/bloxham [https://perma.cc/8FBV-7MU4]. 

The University of Cumbria instituted an e-portfolio pilot project in its legal skills 
and method course, using PebblePad software to support personal development 
planning and reflective learning. After discussing the pedagogic rationale for the 
project, the authors assess data collected through student questionnaires, focus 
groups, and staff reflection. Concluding that e-portfolios enhance learning, they 
recognize that additional attention must be paid to providing guidance on soft-
ware use, activities for reflection, and online tutoring skills.

 31. See supra p. 346 and infra this page.
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Broussard, Camille. “Teaching with Technology: Is the Pedagogical Fulcrum Shift-
ing?” New York Law School Law Review 53, no. 4 (2008–2009): 903–14.  

Broussard discusses the impact of Web 2.0 technologies on legal education and 
argues that law schools must adapt to the changing needs and learning methods 
of the digital generation. She briefly describes NYLS’s experimental first-year 
iSection, which uses Web 2.0 technology to teach law and legal skills and to test 
and evaluate technological innovations that can be incorporated into the J.D. 
curriculum.

Brown, James Jay. “Turn Them Loose as Web Detectives on Cold Cases: A Digital 
Age Remedy for Casebook Boredom and Relevancy,” 2011, http://ssrn.com 
/abstract=1864185 [https://perma.cc/T89K-P8QC]. 

To overcome the learning obstacles that traditional casebooks pose for nov-
ice learners, Brown developed a “Web Investigator’s Template.” The template, 
included in this article, helps students “reverse-engineer” appellate cases to find 
supplemental information about participants, documents, and historical events, 
which they then use to write case briefs, interview clients and witnesses, draft 
documents, and negotiate. He concludes that the ability to look behind the appel-
late report engages student learning and reveals how law and problem solving are 
intertwined.

Butler, Desmond A. “Technology: New Horizons in Teaching Law.” In Excellence 
and Innovation in Legal Education, edited by Sally M. Kift, Michelle Sanson, Jill 
Cowley, and Penelope Watson, 460–96. North Ryde, N.S.W., Austl.: LexisNexis 
Australia, 2011.

This book chapter traces the use of technology in legal education, from overhead 
transparencies to PowerPoint, analogue to digital media, and Web 1.0 to Web 2.0. 
The author examines several innovations in law teaching and highlights examples 
of best practices. He cautions faculty not to adopt a “one size fits all” approach to 
integrating technology into the law school curriculum, pointing out that students 
born in the digital age are not always proficient digital natives.

Colbran, Stephen. “Online and Beyond.” Journal of the Australasian Law Teachers 
Association 8, nos. 1 & 2 (2015): 57–83. 

CQUniversity tested five visual techniques to interact with mature online law 
students in a three-year LL.B. program: digital flashcards, storyboards, cartoons 
and comics, animation, and branching narrative-centered simulations. This 
article discusses the objectives, specific technologies, and the pros and cons of 
each initiative. Numerous images are included to demonstrate the operation of 
each approach. 

Colbran, Stephen, and Anthony Gilding. “Exploring Legal Ethics Using Student 
Generated Storyboards.” Law Teacher: The International Journal of Legal Edu-
cation 48, no. 3 (2014): 296–320. 

Law students in a legal ethics course at CQUniversity participated in an online, 
team-based assignment requiring them to construct a storyboard and script for 
an ethical problem of their choice. They received an example, an assessment 
rubric, instructions, and a storyboard template. Students reported that the expe-
rience provided insight into real-life ethics issues, taught them how to manage 
projects and work in teams, and developed their technical skills. The authors also 
found that the exercise encouraged deeper learning practices.
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Colbran, Stephen, Anthony Gilding, Samuel Colbran, Manuel Jose Oyson, and 
Nauman Saeed. “The Impact of Student-Generated Digital Flashcards on Stu-
dent Learning of Constitutional Law.” Law Teacher: The International Journal 
of Legal Education 51, no. 1 (2015): 69–97.

The authors report on a study querying whether student creation of cloud-based 
digital flashcards would enhance learning in an online constitutional law course. 
Despite a thoughtful approach to design and scaffolding, the results showed both 
a lack of student engagement and deep learning, as well as skepticism about the 
reliability of peer flashcards. The article discusses lessons learned and suggestions 
for future research. Appendices include the assignment and rubric, instructions 
for using the software, and examples of student digital flashcards. 

Colbran, Stephen, Anthony Gilding, and Samuel Colbran. “The Role of Digital 
Flashcards in Legal Education: Theory and Potential.” European Journal of Law 
and Technology 5, no. 1 (2014): 1–18. 

This article discusses the use of student-generated digital flashcards in legal 
education, including interactive cards incorporating Web 2.0 technologies. The 
authors explain how the creative process itself promotes learning, critical analysis, 
and synthesis. After proposing a taxonomy of digital flashcards, they explain how 
students may use FlashCram, a free cloud-based software, to assemble and share 
their work. The article concludes by considering further potential uses for digital 
flashcards, including modeling them for competitive games.

Colbran, Stephen, Anthony Gilding, Anthony Marinac, Samuel Colbran, and Nau-
man Saeed. “Exploring Contract Law Using Digital Flashcards.” Journal of the 
Australasian Law Teachers Association 8, nos. 1 & 2 (2015): 35–56. 

This study sought to determine whether the use of print and digital flashcards 
would improve the assessment results for contract law students in an Australian 
online law degree program at CQUniversity. The results of participant surveys 
and interviews are evaluated here by the authors, who conclude that although the 
flashcards had no impact on grades, students who received flashcards rated them 
as valuable. 

Coles, Caroline. “The Role of New Technology in Improving Engagement Among 
Law Students in Higher Education.” Journal of Information, Law & Technol-
ogy 2009, no. 3, http://www2.warwick.ac.uk/fac/soc/law/elj/jilt/2009_3/Coles 
[https://perma.cc/E5E8-B6JB].  

This article evaluates the pedagogic benefits of using wikis and Web 2.0 tools 
to increase engagement in legal education. Research into student perceptions of 
these resources revealed that students value their flexibility and show a higher 
level of evaluative skill when they can overcome discomfort with the use of Web 
2.0 tools for collaboration, frustration with the technology and instructions for its 
use, and an uneasy co-existence between social and educational norms.

Collins, Craig. “Story Interface and Strategic Design for New Law Curricula.” Law 
Teacher: The International Journal of Legal Education 50, no. 1 (2016): 98–113. 

Collins argues that the virtual age requires law school curricula to embody 
new technologies that frame law students’ journeys of personal transformation. 
Reflecting on narrative and identity, he proposes using a story interface approach 
to educational design instead of merely moving the conventional textbook cur-
riculum model online. In property law, for example, such an approach would 
include tracing the life cycle of a particular plot of land through time, thereby 
injecting the student into the story.
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Davis, Fergal F., and Ian D. Loasby. “I Love Legal History: Web 2.0 and the Teach-
ing of Law.” Journal of Commonwealth Law and Legal Education 7, no. 1 (2009): 
19–36. 

At the University of Sheffield School of Law, legal history students used Web 2.0 
technology to create a wiki study guide. This article examines the practical and 
pedagogic reasons for this assignment. It also discusses the curriculum design, 
outlines the educational and technical means used to develop the module, and 
explores concepts of collaboration. The authors conclude that the project was a 
success because it taught teamwork and IT skills, improved communication, and 
stimulated new learning.

Greenstein, Stanley. “The Utilization of Information Technology Solutions as a 
Response to Present Challenges.” European Journal of Law and Technology 2, 
no. 1 (2011), http://ejlt.org/article/view/66 [https://perma.cc/PLG2-GR38]. 

This article explores three technology developments at Stockholm University 
Faculty of Law: (1) an interactive and immersive role-play game for a criminal 
procedure course, (2) the possibility of offering DL postgraduate degree pro-
grams outside the EU, and (3) the development of electronic assessment systems. 
The author advocates combining digital teaching methods with electronic assess-
ment in a DL program to manage the increasing numbers of law students and to 
promote greater creativity in teaching and learning.

Hamilton, Neil. “Formation-of-an-Ethical-Professional-Identity (Professionalism) 
Learning Outcomes and E-Portfolio Formative Assessments.” University of the 
Pacific Law Review 48, no. 4 (2017): 847–73.

This article analyzes how e-portfolios help law students develop toward achieving 
learning outcomes for proactive professional development and attaining mean-
ingful employment, in turn encouraging stronger applications to the law school. 
It also addresses how e-portfolios help students develop other basic competen-
cies, using LRW as an example. The article concludes with an analysis of lessons 
learned from the efforts to implement a curriculum using e-portfolios, including 
the need to have proper training and to learn from e-portfolio curricula in other 
disciplines and other law schools.

Jackson, Dan. “Human-Centered Legal Tech: Integrating Design in Legal Edu-
cation.” Law Teacher: The International Journal of Legal Education 50, no. 1 
(2016): 82–97. 

The NuLawLab at Northeastern University School of Law integrates technol-
ogy instruction with training in human-centered design, aiming to make new 
technology tools responsive to changing human needs. This approach, Jack-
son argues, prepares law students to create innovative technology solutions 
while improving legal institutions and programs. He provides examples of this 
approach from NuLawLab, including the curriculum itself, the creation of online 
teaching games, and placement opportunities. 

Kleefeld, John C., and Katelyn Rattray. “Write a Wikipedia Article for Law School 
Credit—Really?” Journal of Legal Education 65, no. 3 (2016): 597–621. 

The authors describe a seminar assignment that required students to edit a Wiki-
pedia article. They make a pedagogical case for converting law students from 
consumers to producers of Wikipedia’s legal content. They also discuss the par-
ticular assignment, focusing on the editing of a stub article and the challenges of 
assessment. After reflecting on the limitations of this exercise, they conclude with 
a resounding endorsement of its benefits. An appendix lists links to resources for 
similar assignments.
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Pistone, Michele R. “Law Schools and Technology: Where We Are and Where We 
Are Heading.” Journal of Legal Education 64, no. 4 (2015): 586–604. 

Pistone documents the conditions propelling law schools to increase the use of 
learning technologies, identifying mobile computing, the demands of digital 
natives, and the increasing need for attorneys to use technological innovation. She 
identifies areas for growth in online instruction and instructional materials, opin-
ing that such technologies could combat the challenges of declining enrollments, 
rising student debt, and shrinking job opportunities. 

Saltalamachia, Joyce D. “Podcasts, PowerPoint, and Pedagogy: Using Technology 
to Teach the Part-Time Student.” New York Law School Law Review 53, no. 4 
(2008–2009): 893–900. 

This article explores the use of audio, visual, and web-based technologies to assist 
part-time first-year law students in a required core course. Topics include class-
room podcasting, PowerPoint, TWEN, and CALI lessons. Survey results indicate 
that students not only used these technologies but also considered them valuable 
educational resources.

Steventon, Beverley, Sukhninder Panesar, and Jane Wood. “Moving the Law School 
into the Twenty-first Century—Embedding Technology into Teaching and 
Learning.” Journal of Further and Higher Education 38, no. 1 (2014): 107–28.

The authors evaluate their experience embedding new technology into teach-
ing and learning at Coventry Law School. Specifically, they discuss the use of 
multiple-choice questions for formative assessment, CRS to promote participation 
in lecture settings, and peer review in a skills module. Only the peer assessment 
exercise had low student engagement, which the authors attribute to a lack of 
reciprocal feedback. They call for further work to determine how to integrate peer 
review more usefully into the learning process.

Teninbaum, Gabriel H. “Spaced Repetition: A Method for Learning More Law in 
Less Time.” Journal of High Technology Law 17, no. 2 (2017): 273–312. 

Teninbaum built a platform, SpacedRepetition.com, to help law students harness 
the technology of spaced repetition, a learning technique that improves recall. 
After explaining the science behind this technique and the research supporting 
its use, he reports that graduates who used his platform to supplement bar prepa-
ration courses had a 19.2 percent higher passage rate than those who did not. 
Teninbaum observes that student use of improved memory techniques gives their 
professors more time to devote to teaching legal analysis.

Thomson, David. “Using a Wiki to Increase Student Engagement in Administrative 
Law.” Law Teacher 15, no. 1 (Fall 2008): 5–6. 

Thomson used two wiki projects to increase student engagement in his adminis-
trative law class. The first wiki involved a collaborative course outline; the second 
wiki involved research projects on federal agencies. Thomson discusses the chal-
lenges and rewards of both projects.

Waye, Vicki C., and Margaret Faulkner. “Embedding E-Portfolios in a Law Pro-
gram: Lessons from an Australian Law School.” Journal of Legal Education 61, 
no. 4 (2012): 560–84. 

At the University of South Australia Law School, a pilot project embedded 
e-portfolios in three courses to develop reflective learning. The authors describe 
the project pedagogy and challenges encountered. A survey revealed that students 
viewed the e-portfolios as an assessment tool rather than as a learning tool and 
were unenthusiastic about the project. The authors conclude that the evidence 
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here did not support the proposition that the e-portfolio pedagogy leads to 
deeper learning and professional identity development. 

Law Schools

Law Faculty

McClure, Edward M. “How to Drink from a Firehose without Drowning, or 
Online Current Awareness Made Easy Less Difficult,” 2010, https://ssrn.com 
/abstract=1691762 [https://perma.cc/HP9K-4XNJ]. 

The goal of this paper is to provide overwhelmed law professors with a method 
for controlling the flow of digital information and saving and organizing elec-
tronic notes. It describes some electronic resources, explains how to use them, 
and recommends certain online tools.

Rapp, Geoffrey Christopher. “Can You Show Me How to . . . ? Reflections of a New 
Law Professor and Part-Time Technology Consultant on the Role of New Law 
Teachers as Catalysts for Change.” Journal of Legal Education 58, no. 1 (2008): 
61–78. 

Rapp identifies eight ways in which new law professors can effect technological 
change and discusses steps law schools can take to promote them in this role. 
Such steps include diversifying faculty workshops, recognizing the time commit-
ment involved in serving as ad hoc technology consultants and troubleshooters, 
and being receptive to requests for additional funds for technology. An appendix 
reproduces the author’s instructions for faculty using the university Blackboard-
based class webpage program.

Law Libraries and Librarians

Aiken, Julian, Femi Cadmus, and Fred Shapiro. “Not Your Parents’ Law Library: 
A Tale of Two Academic Law Libraries.” Green Bag 2d 16, no. 1 (2012): 13–22. 

This article recounts the responses of the Yale and Cornell law libraries to the 
rapidly changing needs of sophisticated digital users. Such responses include 
shifting to digital collections, repurposing physical space, offering nontraditional 
services, and expanding collaborative opportunities with other law libraries. The 
authors conclude that survival of academic law libraries requires them to remain 
adaptable to change, committed to innovation, and sensitive to patrons’ needs. 

Aiken, Julian, and Fred Shapiro. “The Yale Law Library, On Demand: A Holistic 
Approach to Library Services.” Legal Reference Services Quarterly 33, no. 3 
(2014): 226–38. 

The authors explain how Yale Law Library’s suite of on-demand services enhances 
user experience in the digital era. The system provides rapid scanning and deliv-
ery of scholarly works, rapid delivery of print books and journals to users’ home 
addresses, and analysis of user requirements to ensure their collection meets 
those demands. They conclude that the program’s success is reflected in strong 
usage figures, positive user feedback, and its adoption across Yale libraries. 

Babb, Nancy. “A Collaborative Web: The Law Library Website as a Tool for Cross-
Departmental Technical and Public Services Collaboration and Cooperation.” 
Legal Reference Services Quarterly 27, no. 1 (2008): 49–63. 

In 2005, the University at Buffalo Law Library undertook a major website rede-
velopment project that sought not only to redesign the site but also to address 
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long-term goals, including web management and maintenance. This article dis-
cusses the evolution of this project and describes how moving website manage-
ment to the cataloging department of technical services has increased creative 
collaboration across all departments. 

Baker, Jamie J. “How Law Librarians Can Assist with Law Journal Publication 
Agreements.” Thomas M. Cooley Law Review 30, no. 2 (2013): 245–48.  

Baker recommends that law librarians help law journals revise their publication 
agreements to include necessary updated provisions, such as open access consid-
erations. Her article provides online research strategies to help them achieve these 
goals and recommends making these publication agreements freely available on 
law journal websites.

Breakstone, Elizabeth R. “Now How Much of Your Print Collection Is Really 
Online? An Analysis of the Overlap of Print and Digital Holdings at the Uni-
versity of Oregon Law Library.” Legal Reference Services Quarterly 29 (2010): 
255–75. 

Academic law libraries must continually reexamine the need to collect and main-
tain print collections. Focusing on the collection of the University of Oregon Law 
Library, the author examines how much of print collections are available online. 
Her study, which she describes in this article, revealed only a slight increase in the 
overlap between total print and online holdings by title since the 1999 University 
of Washington study published by Penny Hazelton.32 

Briscoe, Georgia. “The Quality of Academic Law Library Online Catalogs and 
Its Effect on Information Retrieval.” Law Library Journal 102, no. 4 (2010): 
599–612. 

After finding significant problems with data quality in academic law library 
online catalogs, Briscoe surveyed reference librarians about the consequences 
of such errors. Respondents agreed, almost unanimously, that poor data quality 
would affect the ability of patrons to find information. She concludes that inferior 
quality control can be addressed only by actively managing library processes, 
clearly defining performance expectations for library employees, actively prevent-
ing and correcting errors, and regularly reviewing and revising metadata.  

Butler, Margaret (Meg). “Law Library Faculty Services Web Sites: Effectively Com-
municating Services Provided for Faculty.” Legal Reference Services Quarterly 
31, nos. 3–4 (2012): 239–69. 

An empirical analysis of 199 ABA-accredited academic law library webpages 
sought to determine how thoroughly they communicated or advertised their 
faculty services, such as research services and support for publishing or teaching. 
Based on the survey results, the author offers suggestions for promoting the law 
library to faculty, including unique services that respond to their increasingly 
complex multidisciplinary needs and interests.

Canick, Simon. “Library Services for the Self-Interested Law School: Enhancing 
the Visibility of Faculty Scholarship.” Law Library Journal 105, no. 2 (2013): 
175–98. 

Querying how libraries can maximize their value to law schools in a time of 
decreasing enrollment, budget cuts, and operational restructuring, Canick recom-
mends that librarians help disseminate and promote faculty work through open 

 32. Penny A. Hazelton, How Much of Your Print Collection Is Really on Westlaw or LexisNexis?, 
Legal Reference Servs. Q., 1999, no. 1, at 3. 
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access efforts, including SSRN, ExpressO, and institutional repositories. If no 
such repository exists, then the library should invest in one to give faculty schol-
arship a global audience, build library credibility, forge community connections, 
and benefit society by making information accessible.

Daly, Gail M. “There’s No Law Library on the Starship ‘Enterprise.’” Journal of Legal 
Education 58, no. 3 (2008): 455–62.  

Despite significant changes in the way law faculty and students use the law 
library, Daly argues that today’s law library is still performing traditional func-
tions while managing a mass of information that is constantly expanding and 
evolving. She concludes that law libraries will continue to occupy physical space 
and play essential roles in the scholarship and teaching functions of law schools.

Danner, Richard A. “Supporting Scholarship: Thoughts on the Role of the Aca-
demic Law Librarian.” Journal of Law and Education 39, no. 3 (2010): 365–86. 

Danner explores the evolving roles of law librarians in supporting faculty scholar-
ship in an increasingly collaborative, international, and interdisciplinary digital 
environment. Within this context, the academic law library must include fac-
ulty liaison programs, faculty services librarians, electronic current awareness 
services, empirical research programs coordinated with other disciplines, open 
access repositories of faculty publications, and assistance with copyright agree-
ments for scholarship going into publication.  

Danner, Richard A., Kelly Leong, and Wayne V. Miller. “The Durham Statement 
Two Years Later: Open Access in the Law School Journal Environment.” Law 
Library Journal 103, no. 1 (2011): 39–54 (2011).33 

This article discusses issues raised by the Durham Statement on Open Access 
to Legal Scholarship and addresses concerns about its appeal to end print pub-
lication of law journals. The authors call on law librarians to work with other 
stakeholders to explore preservation alternatives; to promote common format 
standards for archiving, preservation, and access; and to engage in dialogue with 
law school deans, editors, faculty, and vendors on the need for concerted action 
to preserve electronically published law journals. 

Darkey, Emmanuel Mensah. “Improving Services in Law Libraries: The Case of the 
Faculty of Law Library, University of Ghana, Legon.” International Journal of 
Legal Information 36, no. 1 (2008): 80–93. 

The author chronicles the development of the law library at the University of 
Ghana, addressing the challenges of automating the library system and providing 
access to IT for faculty and students. He also briefly discusses the advantages of 
technology for law libraries in developing countries and plans for future improve-
ments in the library’s information and communication systems.

Davidson, Stephanie, and Scott Matheson. “Innovations in Providing Access to 
Research and Knowledge: Directions for Systems Improvement in the Law 
Library.” Legal Reference Services Quarterly 27, nos. 2–3 (2008): 137–63. 

Continuing their earlier work,34 the authors explore opportunities for innovation 
in academic legal reference services. They consider trends, such as social net-
working, that shape user expectations and influence the evolving role of academic 

 33. An earlier version of this article appears online. See Richard A. Danner, The Durham State-
ment on Open Access One Year Later: Preservation and Access to Legal Scholarship, 2010, http:// 
scholarship.law.duke.edu/faculty_scholarship/2145 [https://perma.cc/U7YT-R389].
 34. See Stephanie Davidson & Scott Matheson, The Evolution of Providing Access to Information: 
Is the Online Catalog Nearing Extinction?, Legal Reference Servs. Q. 2007, nos. 1–2, at 57. 
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law librarians. They suggest that law librarians increase their participation in the 
broader networked community and focus on systems development.

Gorham, Ursula, and Paul T. Jaeger. “The Law School Library or the Library at 
the Law School? How Lessons from Other Types of Libraries Can Inform the 
Evolution of the Academic Law Library in the Digital Age.” Law Library Journal 
109, no. 1 (2017): 51–66. 

Once characterized as the heart of their law schools, law libraries must now adapt 
to the new digital reality of reduced funds and physical collections and increased 
use of electronic resources. This article examines the events that led to their cur-
rent challenges. The authors discuss lessons that can be learned from public and 
university libraries and offer suggestions for expanding the academic law library’s 
role to provide new value to their law schools and broader communities.

Hutchinson, Terry. “Valé Bunny Watson? Law Librarians, Law Libraries, and Legal 
Research in the Post-Internet Era.” Law Library Journal 106, no. 4 (2014): 
579–92. 

This article explores the impact of technology on academic law libraries since 
Katharine Hepburn’s 1957 portrayal of reference librarian Bunny Watson in 
Desk Set. The author examines the effect of the Internet and search engines on 
legal research methods, academic law libraries, and legal research education. She 
underscores the importance of law librarians as conservators, guides, and teachers 
in this increasingly complex online environment.

Intahchomphoo, Channarong. “Law Library Virtual Tours and Tutorials on You-
Tube: A Social Media Review.” Canadian Law Library Review 38, no. 1 (2013): 
22–24. 

This study explores the use of YouTube to promote good information-seeking 
practices among library users, particularly law students. Examples include using 
YouTube to provide virtual tours and online tutorials and to teach students how to 
evaluate online information sources. The author points out that these efforts can 
lead to benefits for students such as communication, socialization, and enhanced 
learning opportunities.

Keele, Benjamin J., and Michelle Pearse. “How Librarians Can Help Improve Law 
Journal Publishing.” Law Library Journal 104, no. 3 (2012): 383–410. 

The authors outline tools and resources that librarians can use to improve law 
journal publishing and facilitate its evolution in a changing digital environment. 
Suggestions include supporting innovative publishing initiatives; assisting with 
marketing and retailing; advising student editors on copyright, data preservation, 
and version control; and helping journals adopt technical standards and improve 
accessibility to journal content. An appendix provides a checklist to help librar-
ians select ideas most suitable to their own libraries and journals. 

Kroski, Ellyssa, ed. Law Librarianship in the Digital Age. Lanham, MD: Scarecrow 
Press, 2013.  

This text offers a comprehensive guide to cutting-edge developments that face 
today’s law libraries. Chapters are authored by innovators from all areas of legal 
librarianship, including academic law librarians.

Linz, Robert, Karen Selden, and Georgia Briscoe. “The Accidental Archivists: Les-
sons Learned from a Digital Archive Project.” Legal Reference Services Quarterly 
33, no. 1 (2014): 99–116.   

When the University of Colorado Law Library received a substantial donation 
of print materials, the library’s staff was assigned to digitize the collection. This 
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article discusses the technological, cataloging, and management issues encoun-
tered during the project. The authors identify the benefits of undertaking such a 
project, reflect on lessons learned, and provide advice for law libraries contem-
plating digitization.  

Mattson, Ingrid B. “Untapped Potential: A Study of Academic Online Legal 
Research Guides.” Legal Reference Services Quarterly 32, no. 4 (2013): 247–73. 

This article examines the content, structure, and format of online legal research 
guides at 197 ABA-accredited law school libraries. Mattson identifies four major 
types of guides and calculates the total number of online research guides pro-
duced by academic law libraries. Analyzing the survey results, which are pre-
sented in an appendix, she provides examples of guides that work well; identifies 
challenges involving technology, maintenance, updating, and usability; and sug-
gests best practices for overcoming these challenges.

McCormack, Nancy. “Cancellation of Print Primary Sources in Canadian Aca-
demic Law Libraries.” Law Library Journal 104, no. 3 (2012): 263–84. 

McCormack discusses the results of a survey of academic law library directors in 
Canada regarding the cancellation of primary source material in their libraries. 
Her article describes the criteria ascertained by the survey for cancellation of 
print material and discusses the legal community’s reservations about electronic 
law libraries. She also discusses disadvantages of electronic libraries, including 
perpetual payment of licensing fees and the demise of the interlibrary loan. An 
appendix reproduces the survey.

Mirkin, Sima. “Extending and Customizing Content Discovery for the Legal Aca-
demic Community with Innovative Interfaces’ Pathfinder Pro: The Pence Law 
Library Approach.” Legal Reference Services Quarterly 32, nos. 1–2 (2013): 
110–25. 

As libraries’ digital resources expand, finding the right resource is increasingly 
difficult for academic users. The Pence Law Library simplified this task using 
Pathfinder Pro, a context-sensitive linking tool that tracks users and makes intel-
ligent suggestions based on electronic resources in the library’s online catalog. 
The author suggests that this tool will help students understand the structure of 
bibliographic descriptions, the semantic connection of this description to other 
materials, and the concept of controlled vocabulary.

Murley, Diane. “What Second Life Taught Me About Learning.” Law Library Jour-
nal 100, no. 4 (2008): 787–92. 

This article discusses the author’s attempt to learn to use Second Life to support 
law school and law library activities. After participating in a workshop that was 
compatible with her learning style, Murley not only succeeded but also became 
more aware of her own learning preferences and those of others.

Palfrey, John. “Cornerstones of Law Libraries for an Era of Digital-Plus.” Law 
Library Journal 102, no. 2 (2010): 171–90. 

As legal scholarship and education become increasingly international and inter-
disciplinary, there is a growing need to develop an open ecosystem that empha-
sizes inexpensive global access to legal information. Palfrey argues that, before 
this virtual environment can be achieved, law librarians must engage in global 
collaboration and coordination to develop its blueprint. To this end, he discusses 
cornerstones that must be put in place to build this legal information ecosystem. 
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Randtke, Wilhelmina, and Stacy Fowler. “The Current State of E-Books in U.S. Law 
Libraries: A Survey.” Law Library Journal 108, no. 3 (2016): 361–81. 

This article reports on a survey of U.S. law libraries regarding indexing of elec-
tronic materials, including cataloging practices and methods of making electronic 
materials available to and discoverable by patrons. Thirteen academic law libraries 
participated. The authors observe that the rapid transition from print to electronic 
materials in academic law libraries has been driven by budget pressure rather than 
choice and planning. 

Richards, Robert. “The Use of Non-MARC Metadata in AALL Libraries: A Baseline 
Study.” Law Library Journal 103, no. 4 (2011): 631–58. 

Richards reports on a survey assessing the use of non-MARC descriptive meta-
data in AALL libraries, including academic law libraries, focusing on the extent 
to which that usage enables metadata interoperability. Examples include digitizing 
legal and archival materials, creating digital archival finding aids, and maintaining 
a digital preservation archive. He concludes that there is a need for more educa-
tion on how to foster metadata interoperability in the emerging digital environ-
ment. An appendix reproduces the survey questions. 

Runyon, Amanda. “The Effect of Economics and Electronic Resources on the Tra-
ditional Law Library Print Collection.” Law Library Journal 101, no. 2 (2009): 
177–205. 

The author surveyed directors of academic law libraries to determine how the 
increasing availability of electronic legal resources had affected their management 
of duplicative print collections. She describes her methodology, examines results, 
and concludes that rising costs and increasing availability of and reliance on elec-
tronic materials have strained the budgets of academic law libraries, resulting in 
cancellation of print materials. She also suggests areas for further research. An 
appendix reproduces the survey questions. 

Steele, Jordon, and Ed Greenlee. “Thinking, Writing, Sharing, Blogging: Lessons 
Learned from Implementing a Law Library Blog.” Law Library Journal 103, no. 
1 (2011): 113–23. 

In 2007, the Biddle Law Library at the University of Pennsylvania implemented 
a departmental blog-writing program. This article describes the history of the 
Biddleblog, discusses lessons learned in managing it, and summarizes the results 
of a survey of peer institutions that was conducted to increase understanding of 
the nature of law library blogging programs. It concludes with suggested strategies 
for law libraries considering starting or overhauling their own blogs. 

Talley, Nancy B. “Imagining the Use of Intelligent Agents and Artificial Intelligence 
in Academic Law Libraries.” Law Library Journal 108, no. 3 (2016): 383–400. 

Talley discusses current uses of agent technology and suggests future applications 
of more sophisticated AI in academic law libraries. Examples include streamlin-
ing circulation and reference services, employing customizable virtual chatbot 
assistants, and using intelligent agent technology to personalize information 
literacy instruction. She also explores the advantages and disadvantages of intel-
ligent agents and AI and examines the effect of ABA standards on the use of these 
technologies. 
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Turpening, Patricia K. “From Sheepskin Binding to Born Digital: One Hundred 
Years of Preservation in Law Library Journal.” Law Library Journal 101, no. 1 
(2009): 71–94. 

This article examines aspects of law library preservation addressed in the Law 
Library Journal since its inaugural issue in 1908. The author observes that the 
common denominator between preserving paper, binding, and books throughout 
the past century and dealing with born-digital documents today is the desire to 
maintain existing resources for future users. 

Wale, Carla P. “Cloudy with a Chance of Open Source: Open Source Integrated 
Library Systems and Cloud Computing in Academic Law Libraries.” Legal Ref-
erence Services Quarterly 30, no. 4 (2011): 310–31. 

This article considers two decisions affecting IT operation costs at academic law 
libraries: (1) whether to use a proprietary or open source integrated library sys-
tem (ILS), and (2) whether to trade in-house IT infrastructure and personnel for 
full-service cloud hosting. Wale identifies factors to consider when contemplat-
ing a move to an open source ILS and/or cloud hosting. While the decision may 
ultimately rest on institutional priorities, she recommends that librarians stay 
informed about innovations in library automation and storage. 

Watson, Carol A., and Larry Reeves. “Technology Management Trends in Law 
Schools.” Law Library Journal 103, no. 3 (2011): 441–57. 

This article analyzes the survey results for law school technology staffing in 2002, 
2006, and 2010. The survey suggests a trend away from technology management 
by the library director and toward establishing separate IT departments within 
law schools. Nevertheless, the authors conclude that librarians are and will con-
tinue to be actively involved in law school technology, particularly in the areas of 
instruction and scholarship. 

Wheeler, Ronald. “Is This the Law Library or an Episode of the Jetsons?” Legal 
Writing: The Journal of the Legal Writing Institute 20 (2015): 49–51. 

Wheeler contemplates future law libraries with holographs, embedded chips, 
smart machines, and robotic personal assistants. The challenge for law libraries 
and librarians will be the need for a radically changed mindset toward the teach-
ing of legal research and the nature of law library collections. 

Law Students

Ball, Simon, and Helen James. “Making Law Teaching Accessible and Inclusive.” 
Journal of Information, Law & Technology 2009, no. 3, http://www2.warwick 
.ac.uk/fac/soc/law/elj/jilt/2009_3/ball [https://perma.cc/N927-M7KE].

This article addresses assistive technologies available to support learners with 
visual, hearing, cognitive, physical, communicative, and other impairments. The 
authors discuss methods for integrating technology into law teaching to enhance 
accessibility and inclusion. They also recommend reasonable adjustments for a 
variety of user needs and identify seven questions legal educators should ask to 
determine their approach to inclusion and accessibility.

Becker, Mary Ann. “Understanding the Tethered Generation: Net Gens Come to 
Law School.” Duquesne Law Review 53, no. 1 (2015): 9–38. 

Becker explores the challenges and opportunities that Net Gens, born in the mid-
1990s, face in law school after growing up in a wired culture with constant access 
to online resources and social media. She urges faculty to try to understand why 
Net Gens may be unaware that their professors expect academic integrity and 
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inquiry and to work with these students to prepare them to meet the expectations 
of their elders in the practice of law.

Bohl, Joan Catherine. “Generations X and Y in Law School: Practical Strategies for 
Teaching the ‘MTV/Google’ Generation.” Loyola Law Review 54, no. 4 (2009): 
775–99. 

Members of Generations X and Y have had Internet access most or all of their 
lives, a phenomenon that has shaped their perceptions of the learning experi-
ence. Bohl explores factors affecting these students when they enter law school, 
examines the classroom problems generated by these factors, and suggests ways to 
enhance academic performance. She concludes that successful classroom teaching 
depends not on the use of more technology, but rather on the ability to capitalize 
on characteristics of Gen X and Y students.

Cameron, Catherine J. “In the Eyes of the Law Student: Determining Reading Pat-
terns with Eye-Tracking Technology.” Rutgers Law Record 45 (2017–2018): 
39–63.

Cameron conducted a study designed to determine whether law students develop 
shortcuts to make their reading processes more efficient for their purposes. Using 
eye-tracking technology to study the reading patterns of law students in various 
points of their law school career, the study revealed speed differences between 
the novice and experienced readers but no statistical difference in basic compre-
hension. This study suggests that the brain learns how to speed up reading over 
information in a case that is nonessential to the student’s basic understanding of 
the case, but does not employ these strategies when the information is critical to 
the basic understanding of the case. The author suggests that further research 
could reveal assessment methods to assist law students with improving their read-
ing skills.

Dalton, Kari Mercer. “Their Brains on Google: How Digital Technologies Are 
Altering the Millennial Generation’s Brain and Impacting Legal Education.” 
SMU Science and Technology Law Review 16, no. 3 (2013): 409–38. 

Neuroscience teaches that the brain’s neural circuitry physically changes in 
response to our experiences. Dalton discusses the implications for Millenni-
als, whose brains are being physically altered by their experiences with digital 
technologies. These changes affect their abilities to comprehend, concentrate, 
remember, and think deeply, which in turn sends them right back to the Internet. 
Dalton suggests that legal educators can offset these changes by teaching reading 
comprehension skills and assigning nontechnological time.

deMaine, Susan David. “From Disability to Usability in Online Instruction.” Law 
Library Journal 106, no. 4 (2014): 531–61. 

As online education increases, law schools must ensure accessibility to students 
with visual, hearing, or mobility impairments. This article provides guidance on 
the work needed to ensure this accessibility. It discusses different disabilities, 
reviews relevant state and federal laws and standards, and explores the relation-
ship between accessibility and the principles of universal design. The article also 
introduces several best practices for creating accessibility in online instruction.

George, Shailini Jandial. “Teaching the Smartphone Generation: How Cognitive 
Science Can Improve Learning in Law School.” Maine Law Review 66, no. 1 
(2013): 163–90. 

This article describes the learning styles of digital natives who enter law school 
with weaker reading and reasoning skills than prior generations. The author 
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argues that cognitive learning theory can help faculty teach students how to learn 
and to convert information to knowledge. To this end, she recommends applying 
cognitive learning theory to course design and planning and increasing the use 
of visual aids, visual exercises, and assessments.

Harari, Tal. “Facebook Frenzy Around the World: The Different Implications Face-
book Has on Law Students, Lawyers, and Judges.” ILSA Journal of International 
and Comparative Law 19, no. 1 (2012): 1–28. 

A law student addresses the myriad ways in which Facebook use affects law stu-
dents in Florida. She focuses on the potentially damaging effects of questionable 
photos, posts, and status updates on a law student’s admission to the Florida Bar 
and future employment opportunities. She also discusses the risks of disciplinary 
action and possible termination of employment that Facebook presents when law 
students transition to practicing attorneys.

Jacobson, M.H. Sam. “Paying Attention or Fatally Distracted? Concentration, 
Memory, and Multi-Tasking in a Multi-Media World.” Legal Writing 16 (2010): 
419–62. 

Attention plays a critical role in learning, particularly as it affects the complex 
cognitive tasks required for legal analysis. Jacobson explains this role, explores 
factors that undermine attention in class—including technological distractions 
and multitasking—and offers practical advice to address each influence and 
improve student ability to pay attention and concentrate. Additionally, she asks 
faculty to consider whether their teaching methods contribute to the problem by 
failing to engage students.

Jones, Emma, Rajvinder Samra, and Mathijs Lucassen. “The World at Their Fin-
gertips? The Mental Wellbeing of Online Distance-Based Law Students.” Law 
Teacher: International Journal of Legal Education 59, no. 1 (2019): 49–69. 

Addressing the paucity of research into the challenges specific to DL, this paper 
reports on and analyzes preliminary data gathered from an empirical study of 
the mental well-being of online DL law students. The study was conducted at 
the Open University Law School with students in the final stage of their LL.B. 
degrees. Results demonstrated that a substantial minority of students had expe-
rienced mental health issues and were likely to need professional help. After 
discussing their methodology and the strengths and weaknesses of the study, the 
authors make suggestions for future studies.

Leysen, Sherry L. “Brain Plasticity and the Impact of the Electronic Environment in 
Law and Learning.” Legal Reference Services Quarterly 30, no. 4 (2011): 255–88. 

Leysen considers whether dependence on technology has caused the brain to 
rewire itself, degrading students’ ability to think critically, read deeply, concen-
trate, communicate, and feel empathy. The author queries whether the skimming, 
scanning, and screen reading endemic to the Internet will eventually put profes-
sional legal standards at risk. Finally, she highlights implications for legal educa-
tors and recommends minimizing interruptions and distractions and developing 
or maintaining a foundation of deep-reading ability. She concludes with sugges-
tions for future research.

Meyer, Patrick. “The Google Effect, Multitasking, and Lost Linearity: What We 
Should Do.” Ohio Northern University Law Review 42, no. 3 (2016): 705–45. 

Meyer explores the negative cognitive effects of online legal learning, influenced 
by multitasking, information overload, and the physical limitations of screen 
reading. To alleviate these effects, he makes recommendations for teaching lin-
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earity, structure, research, reading, and learning law online. At the same time, he 
cautions us to show students how to access the traditional structural cues that 
are critical to novice legal learners, including learning about new topics in print 
format.

Nehme, Marina. “E-Learning and Students’ Motivation.” Legal Education Review 
20, nos. 1 & 2 (2010): 223–39. 

The author posits that novice law students who are anxious about new technolo-
gies may not be motivated to use these resources appropriately. She suggests put-
ting students at ease by explaining how to use the online environment, posting 
welcoming messages, and encouraging them to use the online forum to introduce 
themselves to classmates. She also recommends varying audio, video, and visual 
format resources, clarifying the goals behind designated tasks, encouraging inter-
action and collaboration between students, and providing feedback. 

Newell, Lauren A. “Redefining Attention (and Revamping the Legal Profession?) 
for the Digital Generation.” Nevada Law Journal 15, no. 2 (2015): 754–825. 

The relationship between the Digital Generation and technology is the subject of 
this article, which explores the neuroscience of attention and explains the crucial 
importance of attention for legal professionals. Part 6A addresses the changes that 
the Digital Generation and new technology will bring to legal education, includ-
ing in-class laptop use, a greater emphasis on electronic communication in LRW 
courses, and a shift from the case method to technology-based teaching methods. 

O’Leary, Dyane. “Flipped Out, Plugged In, and Wired Up: Fostering Success for 
Students with ADHD in the New Digital Law School.” Capital University Law 
Review 45, no. 2 (2017): 289–332. 

O’Leary reports on the first qualitative research study of law students with atten-
tion deficit hyperactivity disorder (ADHD) in online learning environments. 
She summarizes the online setting in which future law students will learn and 
previews the challenges for a student with ADHD in a rigorous law school milieu. 
After discussing the obligation of law schools to accommodate cognitive disabili-
ties in digital environments, she offers institutional and instructional recommen-
dations to support students with ADHD in online learning.

Otey, Brittany Stringfellow. “Buffering Burnout: Preparing the Online Generation 
for the Occupational Hazards of the Legal Profession.”  Southern California 
Interdisciplinary Law Journal 24, no. 1 (2014): 147–201.  

This article addresses legal education’s failure to prepare a digital generation of 
law students for the psychological toll of law practice, where the progression of 
technology has dissolved the walls between office and home. Proposing that law 
schools use an educational model adapted from social work to enable Millen-
nials to manage these stresses, the author suggests ways in which a curriculum 
can employ best practices and preventive tools to prepare them to thrive in law 
practice.

Sonsteng, John O. “Rate Law Professors: An Objective and Practical Method for 
Evaluating Teaching and Learning Tools in Law School Courses,” William 
Mitchell Legal Studies Research Paper No. 2012-14, St. Paul, MN, 2012, https://
ssrn.com/abstract=2146091 [https://perma.cc/P867-W7FN].

Sonsteng argues that students need assistance in selecting the law school to attend 
and the courses to take. To this end, he developed an objective evaluation method 
that assigns points to courses based on eight criteria relevant to the teaching and 
learning tools used in classes. To demonstrate his method, he compares the use of 
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these tools in a fictional law school course with limited resources and a fictional 
law school course that uses multiple teaching and learning tools.

Spearman, Decarlous Y. “Citing Sources or Mitigating Plagiarism: Teaching Law 
Students the Proper Use of Authority Attribution in the Digital Age.” Interna-
tional Journal of Legal Information 42, no. 2 (2014): 177–219. 

According to the author, entering law students are digital natives who seek rapid 
results with minimal work, increasing the likelihood of plagiarism as they use the 
Internet to bypass the tedium of research and citation. Arguing that law faculty 
have a duty to teach students to adhere to the standards required of professional 
legal writing, he offers suggestions for teaching them to avoid plagiarism, includ-
ing the use of digital sources such as BriefCheck, WestCheck, and CiteGenie.

Spencer, Liesel, and Elen Seymour. “Reading Law: Motivating Digital Natives to 
‘Do the Reading.’” Legal Education Review 23, no. 1 (2013): 177–200. 

Many digital natives fail to prepare properly for law school classes because their 
immersion in technology has created habits that are incompatible with the focus 
required for traditional law school reading. To address this problem, the authors 
explain how law professors can use technology such as social media and vodcasts 
to make the reading assignments compatible with the learning preferences of 
digital natives. 

Legal Scholarship

Armstrong, Timothy. “Crowdsourcing and Open Access: Collaborative Techniques 
for Disseminating Legal Materials.” Santa Clara Computer & High Technology 
Law Journal 26, no. 4 (2009): 591–630. 

Armstrong argues that online access to legal scholarship and other legal materials 
could be expanded into a full digital library if a large pool of contributors would 
use a crowdsourced production process. He reviews Distributed Proofreaders 
and Wikisource, two projects that use crowdsourcing to proofread and archive 
texts, and discusses the strengths and weaknesses of their methods. He recom-
mends that new projects avoid duplicating existing open access repositories and 
focus instead on supplementing them in areas where they are weak.  

Bast, Carol M., and Linda B. Samuels. “Plagiarism and Legal Scholarship in the Age 
of Information Sharing: The Need for Intellectual Honesty.” Catholic University 
Law Review 57, no. 3 (2008): 777–815. 

Technology has facilitated the temptation for law professors, judges, and practic-
ing attorneys to plagiarize because information is widely available in digital form 
and easily copied and pasted into another document. This article, which focuses 
on topics such as self-plagiarism, authorship, and the difference between plagia-
rism and copyright infringement, includes a discussion of plagiarism detection 
technology. 

Bender, Steven W. “The Value of Online Law Review Supplements for Junior and 
Senior Faculty.” Touro Law Review 33, no. 2 (2017): 387–98. 

An associate dean for faculty development offers his perspective on the value of 
shorter pieces in online law review supplements, focusing on questions related to 
tenure, promotion, and scholarly grants and stipends. He argues that form and 
venue are less important than scholarly ideas and that online supplement scholar-
ship can be counted and valued for institutional objectives. 
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Brierley, Kristen E., and John E. Fries. “Transforming Your Law Review from Print 
to Digital.” Thomas M. Cooley Law Review 30, no. 2 (2013): 225–30. 

The authors assert that law reviews transitioning to a digital-only platform will 
benefit from organizational and environmental sustainability, cost savings, and 
new technologies. They also outline certain steps that law reviews should con-
sider before doing so, including collaborating with administrators, faculty, and 
subscribers; adjusting publication timelines; notifying prospective and commit-
ted authors; discussing the legal community’s viewpoint; reducing or eliminating 
subscription fees; and developing a user-friendly website. 

Broussard,  Patricia A. “Now You See It Now You Don’t: Addressing the Issue of 
Websites Which Are ‘Lost in Space.’” Ohio Northern University Law Review 35, 
no. 1 (2009): 155–170. 

This article addresses the problem of vanishing Internet resources cited by law pro-
fessors in their legal scholarship. After examining the roots and purpose of schol-
arship in academia, Broussard discusses the increase in technology and its impact 
on the academy. She also proposes guidelines for ensuring research integrity and 
scholarly credibility when using Internet resources excluded by stable databases.  

Brown, J. Robert, Jr. “Law Faculty Blogs and Disruptive Innovation.” Journal of Law 
2, no. 3 (2012): 525–59. 

As he charts the emergence of law faculty blogs as a legitimate source of legal com-
mentary and analysis, Brown explores their disruptive influence on legal scholar-
ship, faculty reputation, and law school rankings. He also discusses their citation 
in judicial opinions and scholarly articles and their ability to publish shorter, more 
current pieces quickly; to enhance the reputation of faculty members engaging in 
sustained academic blogging; and to increase law school name recognition and 
rankings. 

Castan, Melissa, and Kate Galloway. “Extending Public Law: Digital Engagement, 
Education and Academic Identity.” Legal Education Review 25, no. 2 (2015): 
331–48. 

This article seeks to promote discussion about the effectiveness of social media 
to communicate legal scholarship to diverse audiences. The authors discuss their 
own experiences using social and digital media tools for the scholarly engage-
ment of public law academics, their students, the profession, and the public in a 
collaborative global community. 

Charlow, Andrea. “The Future of Law Review Platforms.” Touro Law Review 32, no. 
2 (2016): 259–61. 

Charlow outlines the benefits of and problems with online journals. The author 
accedes to the inevitability of online publication, stating that the real question is 
whether law reviews should jump on the bandwagon now or wait until others 
have resolved the difficulties in the process. 

Cruz, Christine Zuni. “Shadow War Scholarship, Indigenous Legal Tradition, and 
Modern Law in Indian Country.” Washburn Law Journal 47, no. 3 (2008): 
631–52. 

This essay chronicles the creation of the Tribal Law Journal, the University of 
New Mexico School of Law’s open access electronic law journal devoted to law 
developed by specific indigenous nations and peoples. It addresses the challenges 
of using an electronic format to publish scholarship about an oral legal tradition 
and its emerging written product “in an academic and technological setting that 
contradicts and opposes the enterprise” (p.631).



420 LAW LIBRARY JOURNAL Vol. 111:3  [2019-15]

Danner, Richard A. “Oh, the Treatise!” Michigan Law Review 111, no. 6 (2013): 
821–34. 

Danner reflects on the history of the American legal treatise in light of the criti-
cisms of academic legal scholarship published by Judge Harry Edwards in 1992. 
Part 3 of his article addresses the implications for the treatise of the shift from 
print to electronic formats. He concludes that there is a continuing need for trea-
tises written by technologically literate legal scholars who can provide interpretive 
frameworks within the context of the new digital legal information environment. 

Danner, Richard A. “Open Access to Legal Scholarship: Dropping the Barriers to 
Discourse and Dialogue.” Journal of International Commercial Law & Technol-
ogy 7, no. 1 (2012): 65–79. 

Danner argues that open access to legal scholarship will facilitate cross-border 
dialogue and encourage international discourse in law. He also explores strate-
gies, such as Duke Law School’s open access initiatives, for making scholarship 
widely accessible. Finally, he provides examples of institutional and disciplinary 
repositories for legal scholarship and addresses the potential impact of certain 
initiatives, such as the Durham Statement on Open Access to Legal Scholarship, 
on traditional print law journals. 

Danner, Richard A. “Supporting Scholarship: Thoughts on the Role of the Aca-
demic Law Librarian.” Journal of Law and Education 39, no. 3 (2010): 365–86.

See supra p. 410.
Danner, Richard A., Kiril Kolev, and Marguerite Most. “Print or Perish? Authors’ 

Attitudes Toward Electronic-Only Publication of Law Journals,” July 2011, 
http://scholarship.law.duke.edu/faculty_scholarship/2393 [https://perma.cc 
/RX4G-Q4XC]. 

A survey of law professors who had recently published articles in leading law 
reviews revealed that 32 percent of respondents favored print over digital-only 
publications. Querying why law schools—faced with library budget cuts and staff 
reductions—continue to subsidize print publication of journals that are available 
electronically, the authors conclude that editors are concerned about the negative 
impact of electronic-only publication on a journal’s reputation, readership, and 
ability to attract authors. 

Danner, Richard A., Kelly Leong, and Wayne V. Miller. “The Durham Statement 
Two Years Later: Open Access in the Law School Journal Environment.” Law 
Library Journal 103, no. 1 (2011): 39–54 (2011).

See supra p. 410.
Donnelly, Brian. “What Does ‘Digital Lawyer Mean?’” In Educating the Digital 

Lawyer, edited by Marc Lauritsen and Oliver Goodenough, 1-1–1-27. New 
Providence, NJ: LexisNexis, 2012. 

In this book chapter, the author provides an overview of the new digital environ-
ment for legal scholarship and proposes that law students be taught to under-
stand this publication environment and to use search engines intelligently. He 
also describes the skills and topics covered in clinical offerings at Columbia Law 
School that incorporate lawyering in the digital age.  

Donovan, James M., and Carol A. Watson. “Citation Advantage of Open Access 
Legal Scholarship.” Law Library Journal 103, no. 4 (2011): 553–73. 

The authors report on their study of the impact of open access on legal scholar-
ship. Examining an 18-year range of articles from three print-only journals at 
the University of Georgia School of Law, they conducted Google searches of 
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article titles to determine which articles had become freely available online. After 
comparing the citation rates for those articles and the citation rates for print-only 
articles, they concluded that open access legal scholarship received 58 percent 
more citations than similarly situated closed access articles.  

Donovan, James, Carol Watson, and Caroline Osborn. “The Open Access Advan-
tage for American Law Reviews.” Edison Law & Technology 3A (2015): 1–22. 

The authors report on their empirical study of the citation advantage of open 
access legal scholarship. This study revealed that open access legal scholarship is 
53 percent more likely to be cited in flagship journals and 41.4 percent more likely 
to be cited in court decisions than non–open access articles. They consider the 
benefits of, and rationales for, unrestricted access to law review articles, observing 
that it offers the opportunity for U.S. academics to provide guidance and influence 
for the global market and to contribute to policy development around the world. 

Friedman, Barry. “Fixing Law Reviews.” Duke Law Journal 67, no. 7 (2018): 1297–
1380. 

In this article recommending comprehensive changes to the law review submis-
sion and editing process, Friedman addresses challenges presented by the elec-
tronic environment. These include skyrocketing submissions through services 
such as ExpressO and Scholastica, editing excesses inspired by change-tracking 
and redlining software, competition from online self-publication, and crowd-
sourced peer review. In Part 4, he offers concrete suggestions for change, which he 
maintains will improve published scholarship and at a lower cost.

Gallacher, Ian. “Mapping the Social Life of the Law: An Alternative Approach to 
Legal Research.” International Journal of Legal Information 36, no. 1 (2008): 
1–50. 

Gallacher argues that the digital publishing environment has limited access to 
the law because there are few viable challengers to costly commercial databases 
and open access alternatives lack adequate indexing mechanisms. He proposes 
using social networking theory to map both the relationships between cases and 
the evolution of legal doctrine, thus allowing researchers to develop an index of 
the law related to each case while permitting open access sites to offer indexed 
research strategies.  

Galloway, Kate, Kristoffer Greaves, and Melissa Castan. “Gatecrashing the Research 
Paradigm: Effective Integration of Online Technologies in Maximising Research 
Impact and Engagement in Legal Education.” Journal of the Australasian Law 
Teachers Association 6, nos. 1 & 2 (2013): 83–95. 

The authors argue that the traditional institutional approach to commercial 
publication of academic research inhibits the ability of law professors to share 
their work beyond their professional academy. They suggest that social media 
platforms, such as scholarly blogs, can form part of a strategy for constructive 
engagement in the writing and publication process. To this end, they recommend 
that universities recognize publication in social media as a legitimate scholarly 
pursuit for law professors. 

Goldman, Pearl. “Legal Education and Technology II: An Annotated Bibliography.” 
Law Library Journal 100, no. 3 (2008): 415–528. 

This article is an annotated bibliography of articles, commentaries, conference 
papers, essays, books, and book chapters that examine the impact of technology 
on legal education. The article covers legal scholarship in the United States and 
other English-language countries between 2001 and 2008. 
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Greaves, Kristoffer. “Computer-Aided Qualitative Data Analysis of Social Media 
for Teachers and Students in Legal Education.” Law Teacher: The International 
Journal of Legal Education 50, no. 1 (2016): 24–43.

See supra p. 400.
Gustafson, Lindsey P. “Blawgs Can’t Do It All: Let’s Save Short, Student-Authored 

Scholarship.” University of Dayton Law Review 38, no. 1 (2012): 33–56. 
The author calls for law reviews to reintroduce the recent developments note into 
their writing requirements. She points out that blogs are often poor substitutes 
for the careful scholarly analysis of a single case that a recent developments note 
would provide. To compete with the timeliness of blogs and to improve student 
scholarship, she suggests that these notes be published on law review websites to 
offer quick, open access to current scholarship. 

Hart, Edward T. “Indexing Open Access Law Journals . . . or Maybe Not.” Interna-
tional Journal of Legal Information 38, no. 1 (2010): 19–42. 

Hart’s study of journal selection standards employed by the four primary Ameri-
can legal research indexes revealed that they exclude 46 open access law journals 
and foreign titles. Without corrective measures, researchers will be unable to 
access the enormous volume of legal information offered through open access. 
Hart recommends analyzing open access legal journals in foreign and other 
indexes, bringing them to the attention of index selection committees, and urging 
committees to seek broad inclusion of open access legal journals. 

Hill, B. Jessie. “The Associate Dean for Research in the Age of the Internet.” Touro 
Law Review 31, no. 1 (2014): 33–38. 

In this essay, the associate dean for faculty development and research at Case 
Western Reserve University School of Law explores the Internet’s role in creating 
new opportunities for research, new outlets for scholarly work, and new vehicles 
for sharing this scholarship. Observing that the job of the associate dean for 
research is to increase the law school’s visibility, she describes how the Internet 
can be used to promote faculty scholarship and acknowledges that blogging can 
inspire intellectual exchanges and name recognition for bloggers. 

Keele, Benjamin J. “Improving Digital Publishing of Legal Scholarship.” Legal Ref-
erence Services Quarterly 34, no. 2 (2015): 119–37. 

Keele argues that academic legal scholarship should move past the print publish-
ing model by publishing in HTML and EPUB formats, enriched by images, video, 
and other media, and by adopting persistent identifiers for scholarly works. He 
explores the advantages and challenges for law reviews wishing to publish in these 
formats. He also suggests that law librarians could provide valuable assistance in 
overcoming these challenges and making academic legal scholarship more acces-
sible and flexible.  

Keele, Benjamin J., and Michelle Pearse. “How Librarians Can Help Improve Law 
Journal Publishing.” Law Library Journal 104, no. 3 (2012): 383–410.

See supra p. 411.
Keslowitz, Steven. “The Transformative Nature of Blogs and Their Effects on Legal 

Scholarship.” Cardozo Law Review de novo (2009): 252–73. 
This student paper argues that law reviews can coexist peacefully with legal blogs 
because they operate in different environments. After discussing the advantages 
and disadvantages of law reviews and blogs, the author concludes that scholars 
have unfairly criticized blogs. He maintains that the legal academy can benefit 
from the Internet’s ability to disseminate novel legal ideas more rapidly and per-
vasively, and he urges writers to use all tools at their disposal. 
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Kochan, Donald J. “Virtual Liquid Networks and Other Guiding Principles for 
Optimizing Future Student-Edited Law Review Platforms.” Touro Law Review 
32, no. 2 (2016): 263–73. 

Kochan describes ways to combat the risks of quality dilution that student-edited 
journals face as they move to multiple platforms and new technologies. Instead of 
posting response pieces simultaneously with main articles, he suggests that jour-
nals use virtual workshops and virtual roundtables to help authors improve their 
work before publication. Such virtual liquid networks, he asserts, would improve 
legal scholarship and provide student-edited journals with an expanded, service-
oriented role. 

Koulikov, Mikhail. “Indexing and Full-Text Coverage of Law Review Articles in 
Nonlegal Databases: An Initial Study.” Law Library Journal 102, no. 1 (2010): 
39–55. 

Koulikov examines the coverage that law review articles receive in general aca-
demic article indexing, abstracting, and full-text databases, concluding that they 
are covered meaningfully although inconsistently in nonlegal databases. He dis-
cusses the implications of his findings for nonlegal scholars’ levels of engagement 
with academic legal literature and for meaningful interaction with legal scholars. 
He closes with suggestions for further research. 

Leary, Margaret A. “A Response to The Durham Statement Two Years Later.” Law 
Library Journal 103, no. 2 (2011): 281–86. 

This article responds to The Durham Statement Two Years Later,35 which called for 
an end to print publication of law journals. Leary criticizes its failure to consider 
the national and international actors and developments that will determine the 
future of digital libraries. She also argues that law libraries should preserve paper 
copies with digital copies, citing factors such as sabotage, aging infrastructures, 
political instability, censorship, interference with Internet communication, and 
natural disasters that prevent distribution of digital information. 

Meredith, Sandra. “Critical Review of Referencing Software When Used with 
OSCOLA.” European Journal of Law and Technology 4, no. 1 (2013), http://ejlt 
.org/article/view/190/284 [https://perma.cc/XGW8-X48H]. 

Meredith evaluates the key features of three referencing software programs, con-
sidering feedback from a survey of legal scholars in the Oxford University law 
faculty and her own experience supporting scholars who use these programs. 
Respondents found Refworks to be clumsy, Endnotes to be time-consuming, and 
Zotero to be more user-friendly than the others. She concludes that users must 
invest time and resolve in learning how to use referencing software programs. 

Merrill, Thomas W. “The Digital Revolution and the Future of Law Reviews.” Mar-
quette Law Review 99, no. 4 (2016): 1101–10. 

Merrill discusses the probable effect of the digital revolution on student-edited 
law reviews in the coming years. He predicts that simple economics, including 
cancellation of print subscriptions, will cause law reviews to migrate to online-
only publication. He also discusses the effect of digital services, such as ExpressO, 
on the article selection process. Finally, he addresses predictions that open access 
publication will hasten the death of law reviews, opining that SSRN cannot replace 
the benefits that law reviews offer students and authors.  

 35. See supra p. 410.
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Mulroy, Steven J. “The Paperless Chase.” Touro Law Review 32, no. 2 (2016): 
253–58. 

This piece introduces Touro Law Review’s symposium issue, titled “Student-
Edited Law Reviews: Future Publication Platforms.” The author traces the his-
tory of the debate over print vs. online publication and predicts that hardcopy 
bound versions will become obsolete while the need for student-run journals 
will remain. 

Plotin, Stephanie L. “Legal Scholarship, Electronic Publishing, and Open Access: 
Transformation or Steadfast Stagnation?” Law Library Journal 101, no. 1 
(2009): 31–56. 

To explore the impact of electronic publishing technologies on legal scholarship, 
the author employs a sociotechnical systems view, which considers the complex 
interactions between technology and disciplinary cultures. She argues that this 
framework explains why law reviews have survived the open access movement 
and why new technologies have resulted in a parallel system of open access 
repositories and forums. 

Ramsay, Ian. “SSRN and Law Journals—Rivals or Allies?” International Journal of 
Legal Information 40, nos. 1 & 2 (2012): 134–45. 

Ramsay identifies and evaluates the comparative merits and limitations of pub-
lication in law journals and on SSRN, concluding that each offers advantages 
for authors. He notes that publication on SSRN offers particular advantages for 
authors in smaller countries, where journals lack a strong international reader-
ship. 

Ryan, Christopher J., Jr. “Not-So-Open Access to Legal Scholarship: Balancing 
Stakeholder Interests with Copyright Principles.” Richmond Journal of Law and 
Technology 20, no. 1 (2014): 1–31. 

This article, which explores the role of open access in academic legal scholarship, 
focuses on the diverse stakeholder interests. The author discusses the economic 
and social implications of open access, as well as concerns that university copy-
right interests hinder both author creativity and the public’s interest in open 
access to scholarly works. Finally, he recommends model open access policies 
that would address the varied interests of scholars, institutions, publishers, and 
the public. 

Salmon, Susie. “Shedding the Uniform: Beyond a ‘Uniform System of Citation’ to a 
More Efficient Fit.” Marquette Law Review 99, no. 3 (2016): 763–812. 

The author argues that continuing technological change—including hyperlinked 
sources in briefs, citation software, and public domain citation—is rendering 
traditional citation manuals obsolete. She encourages legal educators and practi-
tioners to adopt a citation approach that embraces the opportunities technology 
offers and recommends concrete steps that would create a balanced, cost-effective 
citation system. 

Schaffzin, Katharine T. “The Future of Law Reviews: Online-Only Journals.” Touro 
Law Review 32, no. 2 (2016): 243–51. 

Arguing that budgetary cuts at law schools will necessitate changes in the publica-
tion formats of law reviews, Schaffzin examines the feasibility of online media as 
potential platforms for these publications. She recommends an online-only, open 
access format for secondary journals and flagship law reviews with lower reader-
ship and less funding. 
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Setty, Sudha. “Student-Edited Law Reviews Should Continue to Flourish.” Touro 
Law Review 32, no. 2 (2016): 235–41. 

Setty outlines criticisms of student-edited law reviews, including their inability to 
match the speed and low cost of platforms such as SSRN and reader preference 
for shorter works on respected blogs. Nevertheless, she argues for their retention 
because they are part of a law school’s core educational mission, serve a critical 
filtering role in an information-saturated world, and play a vital role in dissemi-
nating outsider scholarship. 

Widener, Michael N. “Driving Pedestrian Traffic to Law Journals.” Law Library 
Journal 104, no. 4 (2012): 569–75. 

The author argues that law review writing should be more accessible and relevant 
to a broader audience outside the legal academy. To this end, he advocates embed-
ding into law journals both links to content summaries written for the layperson 
and Quick Response codes that take readers to related secondary sources. He 
concludes that public accessibility would make legal scholarship more education-
ally useful and would pay a dividend to scholars through increased citation of 
their works. 

Widener, Michael N. “Safeguarding ‘The Precious’: Counsel on Law Journal Pub-
lication Agreements in Digital Times.” John Marshall Journal of Computer & 
Information Law 28, no. 2 (2010): 217–50. 

This article advises scholars how to evaluate and revise  law journal publication 
agreements so they can protect their property in an era of open access scholar-
ship and digital archiving. The author also explains how future technologies will 
alter the capture, representation, retrieval, and delivery of scholarly writings, and 
the implications of such trends for publication agreements. Appendices include 
an annotated model publication agreement and an electronic publishing glossary. 

Wilner, Josh. “Open Access to Legal Scholarship.” McGill Journal of Law and Health 
2, no. 1 (2008): 1–4. 

This bilingual editor’s note introduces the McGill Journal of Law and Health, a 
peer-reviewed academic law journal available online free of charge, and discusses 
its place in the open access movement.  

Marketing

Broadbent, Graham, and Pamela Sellman. “Images of Law and Legal Education: 
Law School Websites and the Provision of Information.” European Journal 
of Law and Technology 4, no. 1 (2013), http://ejlt.org/article/view/180/280 
[https://perma.cc/4RMM-MW7M]. 

Updating and expanding their earlier study of law schools in England and Wales,36 
the authors address new requirements mandating standard website formats to 
facilitate direct comparison between law schools. They note that the resulting col-
lection of quantitative information lacks details and context and often omits infor-
mation such as faculty research interests and demographic data of the student 
body. They conclude that the standardized website model may not communicate 
a law school’s unique and diverse approaches to legal education. 

 36. See infra p. 426.
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Broadbent, Graham, and Pamela Sellman. “Great Expectations? Law Schools, Web-
sites, and ‘The Student Experience.’” Law Teacher: The International Journal of 
Legal Education 47, no. 1 (2013): 44–63. 

The authors analyzed the conflict between the factual and marketing purposes 
of the websites of 45 law schools in England and Wales to determine its effect on 
prospective applicants. They note that factual material often lacks context and is 
difficult to navigate, while marketing material may create false expectations and 
subsequent dissatisfaction. Moreover, the unique formats and features of these 
websites hinder effective comparison. Nevertheless, the authors conclude that 
pressures to standardize websites would hinder law school efforts to communi-
cate their own distinctive identities. 

Jewel, Lucille A. “You’re Doing It Wrong: How the Anti–Law School Scam Blogging 
Movement Can Shape the Legal Profession.” Minnesota Journal of Law, Science 
& Technology 12 (2011): 239–78.  

“Scam Bloggers” are a populist online community of unemployed and underem-
ployed attorneys who see legal education as a dishonest industry. Their move-
ment calls for reform of the way that law schools market themselves to potential 
law students. Jewel contends that, despite the frequent vulgar comments violating 
norms of professional discourse, these blogs contribute valuable thoughts about 
problems facing the profession. She concludes that we should relax our profes-
sional norms, allow these arguments to take shape, and listen to them.

Mobile Technology

Bainbridge, Jonathan, Karen Counsell, Freda Grealy, Paul Maharg, Joel Mills, and 
Rory O’Boyle. “iPads in Legal Learning (iLEGALL): Mobile Devices in Profes-
sional Legal Learning.” European Journal of Law and Technology 4, no. 1 (2013), 
http://ejlt.org//article/view/193/290 [https://perma.cc/CM2L-QP9F]. 

The iLEGALL project  was created to explore the use of mobile devices in law 
courses in England and Scotland. The authors discuss the advantages and chal-
lenges of mobile technology and the use of iPads for teaching, learning, team-
work, and assessment. They report positive feedback, concluding that the devices 
contributed to development of professionalism, collaboration, and active and 
interactive learning. They call for increased research in mobile legal learning.

Blissenden, Michael. “Law Student Learning, Storytelling and Student Device Ini-
tiatives.” Athens Journal of Law 2, no. 3 (2016): 127–36. 

Since 2013, Western Sydney University (previously UWS) has been providing 
all first-year law students with iPads, which Blissenden employs to introduce 
storytelling pedagogy. He explains how students use free apps, such as Explain 
Everything, to investigate the backgrounds of reported cases and then present 
their findings to classmates using Bamboo Paper and/or iMovie on the school’s 
intranet. He concludes that this project encouraged active class participation 
while exposing students to the human and practical aspects of litigation.

Blissenden, Michael. “The Lecture Method Is Dead: Legal Learning in the 21st 
Century and Teaching with Technology.” Ubiquitous Learning: An Interna-
tional Journal 8, no. 1 (2015): 15–19.  

The author examines the delivery of legal education at UWS, where all first-year 
law students receive an iPad for studies in a blended learning environment. How-
ever, his interviews with students showed that they used the iPad for learning and 
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social networking but not for collaborative learning. Blissenden concludes that 
law teachers need to build appropriate activities to ensure enhanced collaboration.

Boyle, Robin. “Should Laptops Be Banned? Providing a Robust Classroom Learn-
ing Experience within Limits.” Perspectives: Teaching Legal Research and Writ-
ing 20, no. 1 (Fall 2011): 8–13. 

Boyle discusses the resistance of legal educators to mobile classroom technolo-
gies, with some banning laptop use altogether because inappropriate distractions 
prevent student engagement in classroom learning. Citing research showing that 
laptops benefit auditory, tactual, and visual learners, she argues that classroom 
laptop use should be permitted, subject to controls that maximize benefits and 
minimize distractions. She also suggests ways to curb those distractions and facili-
tate effective use of laptops.

Colker, Ruth. “Universal Design: Stop Banning Laptops!” Cardozo Law Review 39, 
no. 2 (2017): 483–93.

Colker refutes the literature cited to support laptop bans and argues that these 
bans present unnecessary obstacles to academic performance. Her empirical 
study showed that laptop users in her constitutional law class earned comparable 
grades to voluntary nonusers. Because students learn best in different ways, she 
recommends that law professors trust them to decide for themselves whether to 
use laptops, as long as professors clearly prohibit using the Internet for non-class 
purposes. She concludes that a permissive laptop policy should be on the list of 
Universal Design features that supports effective learning for all students.

DeGroff, Eric A. “The Dynamics of the Contemporary Law School Classroom: 
Looking at Laptops Through a Learning Style Lens.” University of Dayton Law 
Review 39, no. 2 (2014): 201–28. 

The author implemented a two-year laptop ban in his property course, based on 
his perception that laptops decreased student participation and exacerbated the 
challenges Millennials face when adjusting to law school. After reviewing research 
suggesting that classroom laptop use impairs higher-order learning, DeGroff 
reports that his policy was well accepted, partly because he posted outlines online 
before each class. He recommends that professors of first-year courses consider 
adopting a laptop ban that is clearly explained and reasonably implemented. 

Donahoe, Diana R. “An Autobiography of a Digital Idea: From Waging War Against 
Laptops to Engaging Students with Laptops.” Journal of Legal Education 59, no. 
4 (2010): 485–514.

See supra p. 378.
Dunham, Catherine, and Steven I. Friedland. “Portable Learning for the 21st Cen-

tury Law School: Designing a New Pedagogy for the Modern Global Context.” 
John Marshall Journal of Computer and Information Law 26, no. 3 (2009): 
371–93. 

The authors criticize the fixed-location approach to legal education, which results 
in minimal formative feedback about student performance. They argue that a 
more portable learning environment would better meet the demands of legal edu-
cation and law practice, both inside and outside the classroom, with web-based 
learning, podcasts, blogs, and interactive, wiki-based outlining. Because today’s 
law students learn in a world of electronic data, the authors conclude that resisting 
21st century demands ultimately will prove counterproductive.
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Eisenstat, Steven. “A Game Changer: Assessing the Impact of the Princeton/UCLA 
Laptop Study on the Debate of Whether to Ban Law Student Use of Laptops 
During Class.” University of Detroit Mercy Law Review 92, no. 1 (2015): 83–114. 

Based on a study revealing that undergraduate laptop users transcribe their pro-
fessors’ words without regard to meaning, causing comprehension and retention 
to suffer, Eisenstat calls for a reevaluation of policies permitting unlimited laptop 
access throughout every class. He discusses the results of his own ban, indicat-
ing that student support markedly increased over the semester. After explaining 
why monitoring classroom laptop use is unproductive, he concludes that laptops 
should be banned except when required for a specific educational purpose. 

Golden, Nina. “Could You Repeat the Question? How Media Distractions Detract 
from Learning and a Courteous Classroom Environment.” Atlantic Law Jour-
nal 19 (2017): 58–113.

This article examines the decline of civility demonstrated by the use of digital 
devices in both college and law school classrooms. The author considers the 
impact this decline has had on students’ classroom behavior and the effect of 
mobile technology on learning. She offers suggestions for addressing this lack of 
civility and improving the classroom learning environment.

Harmon, Louise. “Pedagogical Forays: The Lawyer Scribe: The Litchfield Law 
School, Laptops, and the Metaphysics of Soul-Searching.” Legal Studies Forum 
32 (2008): 837–913. 

Recounting her visit to Litchfield Law School, America’s first law school, Harmon 
rails against the use of laptops in the law school classroom. She describes the 
leather-bound books handwritten by 18th and early 19th century law students. As 
she explains the process by which the act of writing by hand engages both mind 
and body, Harmon decries the laptop dictation approach to note taking that, she 
argues, discourages participation, sacrifices reflective cognition, and creates the 
illusion of understanding. 

McCreary, Jana R. “The Laptop-Free Zone.” Valparaiso University Law Review 43, 
no. 3 (2009): 989–1044. 

McCreary reports the results of her survey of 449 second-year law students 
regarding their views of laptops and the distractions they reportedly cause. The 
survey revealed that many students use laptops for appropriate learning purposes, 
while distractions were overwhelmingly more likely to affect nonusers. For these 
reasons, McCreary suggests that law professors ban laptops from sections of the 
classroom rather than the whole classroom, which she believes would be detri-
mental to students’ learning.

McKellar, Patricia, and Steven Warburton. “Developing an E-Reader and E-Pub-
lishing Model for Flexible and Open Learning on a Distance Learning LLB 
Programme.” European Journal of Law and Technology 4, no. 1 (2013), http://
ejlt.org//article/view/210/291 [https://perma.cc/XK3V-TJYG]. 

The University of London conducted an e-reader pilot that delivered DL materi-
als to LL.B. students in the United Kingdom, Germany, Kenya, and Singapore. 
This article presents results relating to device usability, user behavior, the edu-
cational affordances of e-pub formats, and the impact on learning and teaching. 
Despite the difficulties of developing usable reading formats, overcoming cultural 
challenges, and dealing with copyright issues, the article highlights the successful 
partnership of e-publishers and e-reader manufacturers. 
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Murphy, Colleen P., C.J. Ryan, and Yajni Warnapala. “Note-Taking Mode and 
Academic Performance in Two Law School Courses,” 2018, https://ssrn.com 
/abstract=3134218 [https://perma.cc/2ZM8-DGF3].

The authors report on a study evaluating the relationship between note taking, 
laptop use, and academic performance in constitutional law and evidence courses. 
They review prior studies in the higher education setting, explain their method-
ologies, and describe outcomes. After controlling for LSAT scores, the authors 
found that second-year law students who handwrote their notes had a higher 
combined GPA for these required courses than laptop users. They conclude that 
this study meaningfully contributes to the ongoing discussion about whether 
classroom laptop use might impede performance on essay exams requiring con-
ceptual applications.

Murray, Kristen E. “Let Them Use Laptops: Debunking the Assumptions Underly-
ing the Debate Over Laptops in the Classroom.” Oklahoma City University Law 
Review 36, no. 1 (2011): 185–220. 

Murray argues that laptop bans in law school classes are based on untested 
assumptions about laptop use. Her article challenges these assumptions and 
recommends ways to encourage productive laptop use. Suggestions include 
educating students about their learning and note-taking preferences, clarifying 
classroom policies, designating a laptop zone, offering incentives for participa-
tion, asking students to disengage from laptops at critical times, and addressing 
the effect of laptop distractions on law practice.

Rothman, Andrew. “A Case Against Higher Tech in the Law School Classroom.” 
Rutgers Computer and Technology Law Journal 40, no. 2 (2014): 147–55. 

Rothman responds to A Technological Trifecta: Using Videos, Playlists, and Face-
book in Law School Classes to Reach Today’s Students,37 advancing two reasons 
for his conclusion that digital classrooms have discouraged student engagement. 
First, they encourage students to transcribe faculty comments verbatim without 
actively listening to context or meaning. Second, they allow students to distract 
themselves and classmates with online activity unrelated to class content. He 
reports positive responses from his students to his laptop ban.

Sovern, Jeff. “Law Student Laptop Use During Class for Non-Class Purposes: 
Temptation v. Incentives.” University of Louisville Law Review 51, no. 3 (2013): 
483–534. 

This study of laptop use by law students during 60 sessions of six courses revealed 
that 58 percent of upper-year students were distracted for more than half the class 
session, while the average level of distraction was 14 percent in first-year courses. 
The author attributes the differences to the importance of grades to first-year stu-
dents and the increased boredom of upper-year students. He also discusses the pros 
and cons of classroom laptop bans and calls on others to conduct similar studies. 

Volokh, Eugene. “The Future of Books Related to the Law?” Michigan Law Review 
108, no. 6 (2010): 823–46. 

Volokh argues that the advent of e-readers, such as the Kindle 2 and the Sony 
eBook, increases the likelihood that legal texts will be published and read elec-
tronically. Specifically, he addresses the advantages of e-readers for law students, 
including portability, accessibility, malleability, usability, and cost. He also dis-
cusses the future of the law book market and the improvements manufacturers 
and publishers must undertake to make e-readers effective for a legal audience. 

 37. See supra p. 397.
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Bennett, Michael. “A Critical Embracing of the Digital Lawyer.” In Educating the 
Digital Lawyer, edited by Marc Lauritsen and Oliver Goodenough, 12-1–12-
13. New Providence, NJ: LexisNexis, 2012. 

The author of this book chapter proposes a virtual lawyer curriculum supple-
mented by the New Chicago School style of jurisprudence, the study of persuasive 
computing known as captology, and science fiction criticism as useful devices for 
furthering critical assessments. He also argues that the digital curriculum must 
include the ethical, professional, and societal implications of the use of technol-
ogy. 

Blissenden, Michael. “Teaching Undergraduate Law Students in the 21st Cen-
tury—Pedagogy in a Technological Era.” Athens Journal of Law 1, no. 3 (2015): 
213–20. 

Blissenden addresses the pedagogical benefits of having students use technol-
ogy to “reverse-engineer” the appellate reports excerpted in their casebooks to 
discover their underlying stories. Using an example from a case he teaches, he 
explains how students investigate cases online, distill the case histories, and then 
employ multimedia sources to retell the stories and discuss the legal issues raised. 
He closes by discussing the benefits of using this active learning experience 
within a digital environment.

Chachra, Debbie. “Preparing for the Future of Law: Lessons from a New Engineer-
ing School.” Elon Law Review 7, no. 1 (2015): 183–90.  

This article outlines approaches to help law students develop technology com-
petencies for career success. These approaches are based on the author’s experi-
ences addressing similar challenges at an undergraduate college of engineering. 
Chachra concludes that although the specific needs of the professions differ, 
engineering and law graduates will benefit from education that allows them to 
collaborate, to use technology effectively, and to think about the larger societal 
context of their work.

DuVivier, K.K. “Goodbye Christopher Columbus Langdell?” Environmental Law 
Reporter News & Analysis 43 (June 2013): 10475–85. 

After discussing the progress of conventional teaching methodologies since 
Langdell’s revolution in 1870, the author explores the digital technologies that 
are propelling a second revolution in legal education. These include computer 
learning games, virtual worlds, electronic simulations, flipped classrooms, and 
MOOCs. The article also reports the results of her survey of AALS members 
about their pedagogies and teaching tools. An appendix reproduces the survey 
and results.

Eicks, Jeannette. “Educating Superior Legal Professionals: Successful Modern 
Curricula Join Law and Technology.” In Educating the Digital Lawyer, edited 
by Marc Lauritsen and Oliver Goodenough, 5-1–5-14. New Providence, NJ: 
LexisNexis, 2012. 

This book chapter chronicles the role of technology in reshaping the practice of 
law and addresses the corresponding challenges for legal education. After outlin-
ing a day in the life of a technologically sophisticated lawyer, the author calls for 
integration of technology into the law school curriculum. Examples discussed 
include technology-based legal issues in doctrinal courses, digital drafting and 
email communications exercises, hands-on technical literacy labs, and online 
instruction.
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Fenwick, Mark, Wulf A. Kaal, and Erik P.M. Vermeulen. “Legal Education in the 
Blockchain Revolution.” Vanderbilt Journal of Entertainment and Technology 
Law 20, no. 2 (2017): 351–83.

This article introduces disruptive innovations in legal technology that are chang-
ing law practice and analyzes their implications for legal education. The authors 
argue that law schools must prepare their students for these changes by teaching 
the technology of blockchain contracts, AI, and machine learning. Law students 
should also learn basic coding related to platforms for smart contracts and the 
skills for working in interdisciplinary teams with software engineers. These goals 
require experimentation and a more creative law school curriculum.

Galloway, Kate. “A Rationale and Framework for Digital Literacies in Legal Educa-
tion.” Legal Education Review 27, no. 1 (2017): 1–26. 

Arguing that Australian legal education fails to prepare graduates to engage in an 
increasingly technology-driven legal profession, Galloway advocates an immer-
sion approach to digital literacies across the curriculum. The broad framework 
she proposes would require legal academics to understand the effect of digital 
technologies on the law, law practice, and the structure of legal education, and to 
use scaffolded, digitally mediated engagement in concepts, information tools, and 
self-reflection. Because she concludes that this is the only way to equip graduates 
to engage effectively with society’s needs, she calls for further research and inves-
tigation by legal education scholars.

Garon, Jon M. “Legal Education in Disruption: The Headwinds and Tailwinds of 
Technology.” Connecticut Law Review 45, No. 4 (2013): 1165–1233. 

Garon traces the technological revolution that has produced interactive software, 
predictive drafting, socially mediated self-help portals, and virtual law firms, all 
of which have profound implications for law practice and legal education. He 
outlines a curricular plan that would prepare students to practice law in the new 
marketplace by increasing their exposure to live client experiences, logic and 
communication skills, the technology and business of lawyering, and the skills 
necessary for corporate and global law practice. Finally, he recommends accom-
plishing these goals in a setting that values competencies more than classroom 
time and offers students access to courses and law faculty around the globe.

Kimbro, Stephanie. “What Should Be in a Digital Curriculum: A Practitioner’s Must 
Have List.” In Educating the Digital Lawyer, edited by Marc Lauritsen and Oli-
ver Goodenough, 10-1–10-25. New Providence, NJ: LexisNexis, 2012. 

This book chapter offers a practitioner’s perspective as to what should be in a digi-
tal lawyering curriculum. The author lists basic technology topics that should be 
included in this curriculum, including social media, e-lawyering, metadata, and 
cloud-based practice management applications. Each topic includes an illustra-
tion and resources for further reading.  

Kirley, Elizabeth Anne. “Are We Ethically Bound to Use Student Engagement Tech-
nologies for Teaching Law?” Law Teacher: The International Journal of Legal 
Education 49, no. 2 (2015): 219–41. 

The author queries whether law professors are ethically bound to use active learn-
ing technologies, given evidence that they improve exam performance and reduce 
gender and socioeconomic learning gaps. She observes that, with the advent of 
MOOCs and wearable interactive learning technologies, the ethical question of 
pedagogical competence grows in importance and those who fail to respond to 
innovative technology will find themselves increasingly overwhelmed. 
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Lane, Suriyakumari. “Information Age to Interaction Age in Legal Education: How 
Far Have We Progressed?” American Journal of Educational Research 3, no. 12 
(2015): 1511–18. 

Lane’s literature review reveals that legal education has used technology ineffec-
tively, without assisting deep, analytical, reflective, and critical learning. As pri-
mary obstacles to progress, she identifies university administrators who favor less 
expensive traditional teaching, instructors stuck in traditional lecture mode, and 
students who eschew active learning. She offers recommendations for providing 
students with opportunities to analyze problems, including flipped classrooms 
and interactive assessment methods. 

Larson, Joni. “Turning the Tables: Is It Time for Professors to Stop Fighting the 
Presence of Students’ Technology in the Classroom and Instead Use It to 
Enhance Student Learning?” Northern Kentucky Law Review 43, no. 2 (2016): 
231–50.  

The author argues that the prevalence of technology in the lives of law students 
requires that professors embrace technology to improve the learning experience 
and make it similar to what graduates will encounter in practice. To this end, 
she offers concrete suggestions for fitting technology into Bloom’s Taxonomy to 
support and promote the expected knowledge or skills the student should gain at 
each level of the taxonomy.

Lee, Katrina. “A Call for Law Schools to Link the Curricular Trends of Legal Tech 
and Mindfulness.” University of Toledo Law Review 48, no. 1 (2016): 55–83. 

Lee argues that law schools should explicitly connect mindfulness training with 
legal technology learning. This approach would prepare students to face the chal-
lenges of law practice technology, including distraction and multitasking, and 
reinforce the connection between mindfulness practice and responsible, produc-
tive use of legal technologies. She closes with suggestions for how law schools 
might make that connection. 

Lee, Kevin P. “The Citizen Lawyer in the Coming Era: Technology Is Changing the 
Practice of Law, but Legal Education Must Remain Committed to Humanistic 
Learning.” Ohio Northern University Law Review 40, no. 1 (2013): 1–37. 

This essay defends humanistic legal education in an era of increasingly automated 
legal services. Examining the effect of new technologies on the lawyer’s evolving 
role and the corresponding challenges facing legal education, Lee argues that law 
schools must teach both technologically relevant skills and the moral judgment 
that cannot be automated. 

Levy, James B. “Teaching the Digital Caveman: Rethinking the Use of Classroom 
Technology in Law School.” Chapman Law Review 19, no. 1 (2016): 241–305. 

Based on his analysis of learning science and empirical research, Levy argues that 
digital law students process information in much the same way that their cave-
man ancestors did. Refuting the assumption that they should be taught primarily 
with technology, he asks us to consider whether and how technology will advance 
our learning objectives and recommends combining technology with established 
teaching practices as part of a hybrid approach to classroom instruction.

Maharg, Paul. “Disintermediation.” Law Teacher: The International Journal of Legal 
Education 50, no. 1 (2016): 114–31. 

Disintermediation refers to the process by which the elimination or reduction 
of an intermediary gives users direct access to a service. In this article, Maharg 
demonstrates how the presence of disintermediation in legal education—caused 



433Vol. 111:3  [2019-15] LEGAL EDUCATION AND TECHNOLOGY III: AN ANNOTATED BIBLIOGRAPHY

by digital technologies—poses serious issues for legal curricula and the processes 
of teaching and learning. He examines the effects of disintermediation in open 
access learning and legal research skills and considers both the challenges and the 
opportunities each presents to legal educators.

Murray, Andrew Douglas. “The Value of Analogue Educational Tools in a Digital 
Educational Environment.” European Journal of Law and Technology 6, no. 1 
(2015), http://ejlt.org/article/view/388/550 [https://perma.cc/AC9N-BNQR].  

Murray addresses institutional decisions to use preselected platforms throughout 
the university without considering how to supplement classroom education with 
these platforms. He discusses his experiment in a cyberlaw class, in which he used 
an analog platform to introduce students to conventional textbooks. Concluding 
that students gained a deeper understanding of regulatory texts, he argues that 
instructional design must be driven by pedagogy and andragogy, rather than by 
the institutional availability of technology platforms.

Pistone, Michele R., and Warren Binford. “Use of Technology in Teaching.” In Build-
ing on Best Practices: Transforming Legal Education in a Changing World, edited 
by Deborah Maranville, Lisa Radtke Bliss, Carolyn Wilkes Kaas, and Antoinette 
Sedillo Lopez, 129-39. Durham, NC: Carolina Academic Press, 2015. 

This section of chapter 5 discusses existing and emerging technologies—including 
customizable digital texts, MOOCs, interactive learning games, online assessment 
tools, and adaptive learning technologies—that help implement best practices 
in legal education. They call on law faculty to familiarize themselves with new 
educational technologies that advance learning outcomes. They also encourage 
administrators to reward technological innovation and to provide faculty with the 
support needed to use teaching and learning technologies meaningfully.

Shackel, Rita. “Beyond the Whiteboard: e-Learning in the Law Curriculum.” QUT 
Law and Justice Journal 12, no. 1 (2012): 105–32.  

This article reports on an e-learning program, Electronic Case Analysis Tool, 
used to teach case analysis skills at Sydney Law School. Shackel discusses peda-
gogical issues raised by the use of e-learning strategies and argues that e-learning 
resources should be developed to support active, engaged, and reflective experi-
ences for law students. After examining the program’s educational goals and 
design, she concludes that it promotes flexible, independent, and self-directed 
learning in core legal skills and can be adapted to teach legal skills to students 
with diverse learning needs. 

Yates, Mark. “Text Is Still a Noun: Preserving Linear Text-Based Literacy in an 
E-Literate World.” Legal Writing: The Journal of the Legal Writing Institute 18 
(2012): 119–52. 

Yates argues that legal educators must balance the use of technology against the 
importance of preserving the linear, text-based literacy skills needed in law prac-
tice. He examines literature arguing that IT interferes with the way students think 
and process information. Yates concludes by identifying areas in which technol-
ogy serves important pedagogical purposes and areas in which a traditional 
approach is more effective.
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Binford, W. Warren H. “New Ideas in Law and Legal Education Envisioning a 
Twenty-First Century Legal Education.” Washington University Journal of Law 
and Policy 43 (2013): 157–86. 

This essay considers the impact of digital technologies on legal education in the 
21st century, including the demise of traditional casebooks and the rebirth of 
customized electronic coursework. Because law schools have already integrated 
many mainstream digital solutions, Binford argues that obsolete constructs of 
traditional legal education must yield to a new age of leadership and vision that 
will protect the development of digital education resources from commercial 
interests.

Boudreaux, Paul. “Time Machine: Emma’s Legal Education, 2025.” Journal of Legal 
Education 59, no. 3 (2010): 454–56. 

In this short piece, Boudreaux queries whether current economic and technologi-
cal trends may lead to the elimination of tenure for law professors. He depicts a 
future in which international corporate conglomerates replace law schools and 
computer-generated coordinators replace law professors by guiding students 
through their law studies on a wall-sized screen at home.

Goodenough, Oliver R. “Developing an E-Curriculum: Reflections on the Future 
of Legal Education and on the Importance of Digital Expertise.” Chicago-Kent 
Law Review 88, no. 3 (2013): 845–78. 

Because e-lawyering has expanded an otherwise shrinking job market, Good-
enough proposes that law schools adopt an e-curriculum that prepares law 
students for the workplace. This curriculum would offer both specialty courses 
that develop specific legal technology skills and across-the-curriculum inclusion 
of technical instruction in doctrinal courses. His analysis is rooted in three prin-
ciples: value added, values added, and economic sustainability.

Johnson, Stephen M. “Teaching for Tomorrow: Utilizing Technology to Implement 
the Reforms of MacCrate, Carnegie and Best Practices.” Nebraska Law Review 
92, no. 1 (2013): 46–85. 

In this discussion of technology’s vital role in implementing teaching reforms, 
Johnson offers examples of how technology can address the learning needs of 
law students, including the use of effective formative assessments, classroom 
instructional methods, and simulations. He also discusses the next generations 
of casebooks, suggesting that they might include video vignettes, CALI exercises, 
computerized tutorials, quizzes, and role-playing games. Finally, the author 
explores the manner in which law schools might use technology to instruct law 
students in technology skills.

Katz, Daniel Martin. “The MIT School of Law? A Perspective on Legal Education 
in the 21st Century.” University of Illinois Law Review 2014, no. 5: 1431–72. 

Katz argues that the digital age requires law school curricula to adapt to new 
employment sectors that increasingly use legal information engineering, legal 
analytics, and legal software. To this end, he describes a hypothetical MIT School 
of Law, a cross-disciplinary institution that would integrate science, technology, 
engineering, and math into the law school curriculum.
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Matasar, Richard A. “The Canary in the Coal Mine: What the University Can Learn 
from Legal Education.” McGeorge Law Review 45, no. 1 (2013): 161–208. 

Matasar considers whether certain issues that plague legal education, such as stu-
dent debt and decreasing demand, could signal a broader crisis in universities. He 
argues that law schools must consider additional sources of revenue, such as using 
MOOCs to deliver content to learners in other fields of study. As they experiment 
with technology to survive the current crisis in legal education, law schools will 
become a model of how universities should confront contemporary challenges.

Noam, Eli M. “Electronics and the Future of Law Schools.” Journal of Contemporary 
Legal Issues 17 (2008): 51–63. 

Noam argues that changes in information production and distribution are under-
mining the essential purpose of universities. Law schools, in particular, have been 
more resistant to online education than most other professional schools. This 
article explores both the strengths of traditional law schools and the declining 
likelihood that they will survive electronic encroachment intact. It also investi-
gates transitional options, such as a mix of click and brick.

Pistone, Michele R., and John J. Hoeffner. “No Path but One: Law School Survival 
in an Age of Disruptive Technology.” Wayne Law Review 59, no. 2 (2014): 
193–268. 

The authors argue that the technology revolution in higher education requires 
quick and effective responses from traditional law schools. Failure to respond 
could send law schools to the same fate that Borders Books experienced with the 
dominance of Amazon.com. To outpace their online competition, law schools 
must migrate content to an online platform, expand face-to-face experiential 
offerings in their physical buildings, reward and refine student use of new litera-
cies, and use adaptive learning software to tailor the online learning experience to 
the needs of each student.

Strevens, Caroline, Christine Welch, and Roger Welch. “On-line Legal Services and 
the Changing Legal Market: Preparing Law Undergraduates for the Future.” 
Law Teacher: The International Journal of Legal Education 45, no. 3 (2011): 
328–47. 

This article examines the future of legal education through the lens of a chang-
ing market in which practitioners increasingly use the Internet to provide legal 
advice. Emphasizing the need to enhance the employability of graduates, the 
authors discuss using new technologies to expose law students to diverse methods 
of communication and interaction. To this end, they recommend that practical 
simulations become an integral part of the law school curriculum. They also 
discuss their experiences with an online transactional simulation conducted via 
a VLE.

Van Detta, Jeffrey A. “The Law School of the Future: How the Synergies of Con-
vergence Will Transform the Very Notion of ‘Law Schools’ During the 21st 
Century from ‘Places’ to ‘Platforms.’” University of La Verne Law Review 37, no. 
1 (2015): 103–47. 

This article discusses the disruptive change that the convergence of technology 
and economics is bringing to legal education. The result, the author predicts, 
will be a range of technologies that facilitate the implementation of new teaching 
techniques, allowing increasingly sophisticated subjects to be delivered to stu-
dents entirely online. In this way, the law school of the future will become a global 
platform unencumbered by time, space, and hegemony.
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Anderson, Alexis. “Classroom Taping Under Legal Scrutiny—A Road Map for a 
Law School Policy.” Journal of Legal Education 66, no. 2 (2017): 372–408.  

Although technological advances have made the law school community increas-
ingly interested in recording class sessions, law schools have failed to keep pace 
with the legal and pedagogical issues inherent in developing class recording poli-
cies. The author discusses these issues and presents a framework for a cohesive 
policy consistent with legal norms. An appendix lists publicly available classroom 
taping policies of the top 30 law schools based on the 2016 U.S. News & World 
Report rankings.

Casanovas, Pompeu. “Legal Crowdsourcing and Relational Law: What the Seman-
tic Web Can Do for Legal Education.” Journal of the Australasian Law Teachers 
Association 5, nos. 1 & 2 (2012): 159–75. 

Casanovas argues that web science must play a greater role in curriculum and 
course design in legal education if young lawyers are to operate in an evolving 
technological environment. He proposes combining law, science, and technology 
courses and framing them into research programs that reflect the crowdsourced 
work of students, researchers, and professors. These programs, which would reflect 
the interplay between Web 2.0 and 3.0, would be managed by the Semantic Web. He 
concludes that legal education has a significant role to play in this new web space. 

Davis, Martha F. “Institutionalizing Legal Innovation: The (Re)emergence of the 
Law Lab.” Journal of Legal Education 65, no. 1 (2015): 190–206. 

This article examines the unique approaches of three labs dedicated to developing 
new approaches to legal education and law practice: (1) the Hofstra Law, Logic 
and Technology Lab, combining logic and analysis with technology to enhance 
efficiency and fairness in law and policy; (2) the ReInvent Law Laboratory at 
Michigan State College of Law, incorporating the innovations of law, technology, 
design, and delivery into the legal services industry; and (3) the NuLawLab at 
Northeastern University School of Law, employing interdisciplinary approaches, 
including technology, to imagine, design, test, and implement integral compo-
nents of law practice.

Maharg, Paul. “Shared Space: Regulation, Technology and Legal Education in 
a Global Context.” European Journal of Law and Technology 6, no. 1 (2015), 
http://ejlt.org/article/view/425 [https://perma.cc/8K59-C95J]. 

Maharg argues that regulation of legal education should involve collaboration 
and dialogue between regulators and those who are regulated. In this “shared 
space” model, student development and learning is the priority, with technology 
used to achieve that goal. To this end, he discusses two legal education projects—
the Law Courseware Consortium and SIMPLE—that demonstrate how shared 
space regulation would allow technological innovation to thrive. 

Thomson, David I.C., Lisa Penland, Susan Duncan, Karen J. Sneddon, and Susan 
M. Chesler. “New Ways to Teach Drafting and Drafting Ethics.” Transactions: 
The Tennessee Journal of Business Law 12, no. 3 (2011): 187–215. 

The article is based on presentations made by the authors at the Transactional 
Law Teaching Conference, sponsored by Emory Law School. Thomson and Dun-
can discuss teaching drafting online, focusing on the challenges of converting 
a traditional drafting class to an online class. Sneddon and Chesler address the 
teaching of drafting ethics, using video vignettes that they produced themselves. 
They reproduce and discuss some of the scenarios used.
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Walker, Vern R., A.J. Durwin, Philip H. Hwang, Keith Langlais, and Mycroft Boyd. 
“Law Schools as Knowledge Centers in the Digital Age.” Chicago-Kent Law 
Review 88, no. 3 (2013): 879–916. 

The authors call for law schools to become knowledge centers that use digital 
technology to accomplish traditional pedagogical goals. As a model of such a 
center, they introduce Hofstra Law’s Research Laboratory for Law, Logic and 
Technology, where participants reconceptualize forms of knowledge and develop 
digital tools to accomplish new tasks. Law schools using this prototype would 
have the opportunity to move law into the digital age, while still conducting tra-
ditional research and training law students.

Wang, William K.S. “The Restructuring of Legal Education Along Functional 
Lines.” Journal of Contemporary Legal Issues 17 (2008): 331–73.  

Wang proposes unbundling legal education to allow students to pay only for the 
services they want or to buy services from different providers. In explaining how 
to effectuate this restructuring, the author discusses recent developments in the 
use of technology and DL in law schools. He concludes that unbundling would 
provide more individualized instruction and greater freedom of choice in courses, 
instructional media, schedules, and sites of learning.


